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FOREWORD

The 1974 study o. .>OC|8! studres textbooks, conducted by the Mrchrgdn
Department of Education in response to Act 127.of the Public Acts of 1966, was

" received by the State Board of Education in November 0f’1973. At that time the
Board recommended distrit:ution of the’ feport to educators, publishers, and
various institutions and agwncies throughout the state ard country. As
Superintendent of Public Instruction, it gives me pleasure to carry out this
Board recommendation, since it is indeed important that the textbook materials
used by youngsters at ‘both the elementary and secondary level adequately
_reflect the multi-ethnic, mum raCtaI and plurallstrc nature of our soorety, both
. past_and. oresent S SR BT PR

This year's report comblnes\ a - full descrrptron of the study — its
background, the methodology’ useo and a description and discussion of the
results — with a 'complete set of- textbook reviews' upon which the findings . in
the -report ‘were based. Each of the' 18 tiextbooks included in the study was
reviewed -and rated by three rndrvxouais hence-a total -of 54 reviews" are
included in this report. Educators who are drrect!y invalved in the selection of

social studies textbooks will ud0ubtedly find the reviews themselves (contarned

in Chapter V) very useful and valuab‘e'

We have been fortunate in havrnq the services of some outstandxng
educators and historians in the preparatic ’n of this study, and | wish to thank

these 27 persons l.also.wish.to-extend. my thanks,to Dr. Robert. Trezrse the -

Socral Studres Specralrst for the Department who pranned the: study,‘ca!rred |t
through to completron,‘ and prepared the: frr*al reports P f et

"o anr Porter ,
bupen\ntendent of
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S orlentatlon

-ABSTRACT
. Eighteen  later-elementary, junior-high-school, and high-school-level social studies books were v
- examined to determine the extent to which they adequately reflected the multi-racial, multi-ethnic, and °
plurallstlc nature of our society, both past .and present. The books included represent the latest efforts of
the publlshers that issued them; and as a group they are believed to fairiy represent soclal studies bpoks
widely in use in Michigan. A group comprised of 27 educators, historians, school board members, and
. clergypersons were chosen to: (1) write reviews of the books and (?) rate them on a:five-point scale
(Excellent, Good, Fair, Poor, Very Poor). Each book was reviewed and rated by three persons; hence, a
total of 54 reviews and ratings were obtained for the 18 books. The present report presents an analysis of
the ratings and a discussion of the flndlngs The full set-of 54 reviews have been inciuded in Chapter IV. of
* this report. By reading through the 54 reviews, educators may rot only become more familiar with the

crltena of cuitural pluralism belng used to evaluate these books, but thlay may also gain insights |nto how
" the c||ter|a may be applied to textbooks being consldered for adoptlon

‘An analysls of the ratings indicates that when all 54 ratings are consldered 13% of them are in the
Excellent category, 37% are .in the Good category, 26% are in the Fair: category, 20% are in the Poor
category, and 4% are in the Very Poor. Another way of viewing these' results is that 50% of the ratings are
on the positive side (either Excellent or Good), while 24% are on the negatlve (Poor or Very Poor), with the
remaining 26% in the Fair category. Analysis of the ratings indicated a good degree of agreement among -
the raters; that is, the three raters of a part|cular book tended to be in close agreement about the book.
Also, the ‘raters tended to b\e in close aqreement about the books regardless. of their professlonal

"The results of thts year's study seem to lndlcate that progress is belng made m terms of the crlterla g
included in ihe Social Studies Textbook: Act. “Textbook publishers do seem to be doing a better job in _
lncludlng the contributions and achievements; of mlnorutles in their books, and the textbooks do seem to
.. more adequately reflect the muiti-ethnic, multl asial and plurallstlc nature of our somety, both past and.

present ) o,
s This judgment is especlally justified an the basls of studles conducted in previous years. The 1968
. study found that not one of the books in widespread use in the state of Mlchlgan at that time was adequate..
“In fact, they were, according to the 1968 report, woefully and seriously madequate in terms of the criteria.
Although the rating scale used in the 1973 study was sllghtl/ different from the one used in the present
study (in 1973 a four-pomt scale was used: Very Good, Good, Fair, and Poor), hence making it somewhat
- difficult’ 1o compare this year's results ‘exactly with last year's, the over-all indications are the reactions of

. the revrewers to the ‘bocks are more positive this year. Last year's results indicated a preponderance 'of

o ratxngs on the negatlve slde (69%) as compared to. thls year's:24 per CeNt. o i

W ‘ '
. On the other hand |f one were to say. that the"‘Falr rat|ngs inthis year's: study do not represent
: what we would Jlike, . textbooks to be,: then ‘50% 0 i
Iess-than good or-excellent category

;0n the posmve side, in fast’ year s study only 31% !
. category. th|s _vear 0% of the books are in lthlS posltlve "area

o lf th|s study, ablor\g w:th the other studles that have been made suogest ore thmg to educators of the
State |t |s that teachers. should avold usung the textbook asa slngle source of mformatlon Of course, the,.:'

" sources aIl too mfrequen\tly Thls |s especually lamentable since quantltles excellent supplementary
materrals are readlly ava|lable to teachers if only they would use them. it \ would eem then that a major,‘




Chapter |
 INTRODUCTION

Textbooks a1d Accountabillty

Textbooks traditionally have been an important, key factor in determlnmg school curriculum. At all
levels in education, courses of mstructron often have been textbook-centered; and what was taught and even
_the style of instruction have been very much influenced by the particular textbook in use in ‘the classroom.

However, under a program of accountablllty, such as the one developed by the Department of
Educatlon in Michigan, the textbook assumes a rather different role in terms of the curriculum. The six-step

: Accountability Mode! in Michigan begins, as is well known, with the establishment of goals and objectives.

Thus, within any kind of program for curriculum’ development, it is incumbent upon educators to-first '

define the broad goals that should appertain.to the program, and then after defining the goals, student
performance objectlves should be developed in.terms of the goals Educators may derive the goals and

: ob;ectlves in a variety of ways: on the basis of the Common Goals of M/chlgan Education and the state's
: mlmmat student performance objectives; on the basis of all kinds of commercial currlculum materials; and
“on the basis of the needs of the students in a particular district. But the point is, those involved with the:
 students determlne the prog‘am goaIs and the obJectlves themselves and do not rer upon the textbooks to '
. do this for them. _ . ' ‘ v ‘ . o
... This is.not. to. say. that textbooks” become-awunimpcrta t-part of the’ cufricuium;” rather; it sumply“‘"‘"“‘"”'
- means that the textbooks assume'a dlffnrent kind of role. In terms of the Accountablllty Process, after the
" y-goals and objectlves have been defmed and after a needs assessment has been conducted, then the
i teacher decides upon an approprlate dellvery system to use —.and one aspect of that delivery system may
“. be the textbooks to be used. Hence. textbooks to be selected should fit into the teacher’s goals and-
”objectwes rather than the program ob;ectlves being determined by the textbook. Another way of saying this
' is that the textbook must accommodate the program objectlves not the program objectives the textbook
‘3‘_'In this' way, the textbooks are at the dellvery system pomt in the Accountablllty Model rather than at the
: goaI and objectlves stage. : ,

" This somewhat dlfferent textbook role does not:mean, however that they become an ummportant ‘

“consideration. In the Accountablllty System the identification. of delivery systems is obvnously of crucual
* concern.  And msofar as the textbooks are a part of the delivery system, they are an |mportant
consideration, For this reason the need for a contmuatlon of the Department studies of textbooks, begun
© first in 1968, refmains apparent Textbooks should; regardless of their function ‘within the Accountability
Process, falrly and adequately reflect at aII grade: !evels the. mu'ltl raC|aI multl ethmc and pIurallstlc nature' =

of soclety both past and. present

. The' 50cial Studies Textbook Act
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In -order to encourage textbcok publishers to make needed changes in their books, in 1966 the
Michigan Legislature passed the so-called *'Social Studies Textbook Act,” * which -required the

' Superlntendent of Public Instruction to make an annual survey of social studies textbooks in use |n the

state to assess the ~degree to which they fairly mclude recognition of. the achlevements and
accomphshments of ethnic and racial mlnorltles Specrflcally, the Textbook ‘Act reads as follows:

“Whenever the appropriate authorities of ¢ any pr|vate parochtai or public schoois ofthe state -
are selecting or approving textbooks which cover the social studies, such authorities shall
give specia! attention and consideration to the degree to which the textbook fairly inctudes
recogrition of the achievements and accomplish ments of the ethnic and racial groups and
shall consistently with acceptable academic standards and with due consideration to all
‘required ingredients of acceptable textbooks, select those textbooks which fairly.include
. such achievements and acdomplishments The superintendent of public instruction shall
cause.tc.be made an annual random survey of textbooks in use in the state and submita
report tc: the Legislature prior to January 15 of each year as to the progress made as
determined by such random survey, in the attalnment of the foregoing objective.”"

Background ‘o the Present Study

The. I%R Study: A reporton the f|rst survey in response to the Ieglslatlon was |ssued by the Department
in the summer of 1968. The Department had ldentffled in the survey a group of United States history textbooks :
that were widely used in the secondary. schoois of Michigan. The books so identified had beén submttted for
review putposestoa group of well-known historians. The folowing paragraph, extracted from the 1968 report
may serve asa summary of the historians’ findings: o )

"The hlstortans found the textbooks to be |nadequate when evaIuated by the standards (of -
- the Textbook Act) and in terms of their own professuonal 1udgment The reviewers noted o
~ errors of both omission and commrsston and avoudance of nearly everything controversial,
- and reliance on outdated hlstorrcal research. As one of the historians put it, the treatment of
" the Negro in the history textbook he reviewed ‘exemplifies everything that must infuriate
" the.’. . Negro." Although the focus of this phase of the study was the Negro American; the’
_findi ngs appIy similarly to, other minorities as well. In short, these reviews, when taken
together, in the Committee's opinion, constitute-asevere indictment of the Amerrcan hlstory )
textbooks that are in wsdespread use in the schools of Mlchfgan in the faII of 1967 ‘

In addxtlon to a dlscussuon of the hlstorlans fmdmgs the report tncluded aset of "Guudellnes for EvaIuatlng S

'The State Board of Educatlon recently proposed amendmen tothe Textboo c' and the Board's p oposrd ntroduced in.
both the House and the Senate. Under the proposed amendments the Textbook Act would road as follows: e . ’
18 ; »,'When the appropnate authontues of pnvate, parochlal or publcc schools of the state are selectmg or approvmg mstructlonal
materials that reﬂect our soctety. erther past or present mcludmg but not limited to 'social studles textbooks, tha authorities
“shall” give specral ‘attention”“and' ‘consideration to the. degree to' which the _materials: reflect the pluralistlc. multi-racial, ;-
¢ mutti- ethnlc, and multl-reng:ous nature of our soc:ety, both past and present, and shalt select only | those matenals whu. h avold |
: ethmc, race. ‘and sex stereotypmo, conststently with acceptabte 4cademtc standards and with due consideration to requlred
moredlents of acceptabte matenals, select those materials whlch reﬂect these criteria. The superlntendent of publlc mstructlon
shall cause to be made a biennial random survey of materials in use in the stateand su bmit a report to the Leglslature prior. to oy
-January 15, bienially, as to thn progress maoe as determmed by the random survey, |n the attaunment of the toregomg' .
b;ectlve S ) ; : L




4

-minoritiesin secondary Unlted States history textbooks.? In order to determlne the degree ofprogress made in

b

the textbooks since 1968, the 1G71 report was a virtual, repllcatlon of the earlier study. The foIIowmg parag-
raphs, extracted from’ the Second Report, may serve as a summary of this. work;

1. “While most of the textbooks do’ include mention of minority _contributions; accordlng to the
reviewers these references are not often enough presented asan intrinsic part of the total text, but;
rather, tend to suggest items that are mere attachments, piaced into the text as afterthoughts.

2. “"These reviewers indicated that the history textbooks suffer from shortcomings that seem almost to
be an essential aspect of the textbook genre itself — that is, there is almost a complete absence of
any attempt to deal with controversial events in the American past, virtually ail negative eventsin the
past (and present) have been glossed over, the past is distorted through omissions of vital informa-

tion, and in the attempt to achieve a kxnd of historical “obijectivity,” the textbook writers have only -

amoraI and over-simplified view of the American past that
ate introduction for, the student to his responsnbll ty as ar

succeeded in presenting a kind of b'a
serves, these rewewers say, as an inag#
cutlzen ‘

3. “While the hlstorlcal contributions ofscme m|nor|t|es are fairly |ncIuded in the textbooks, others are
nearIy completely neglected. Further, the multi- ethnlc riature of our society, as well as this somety S
-roots in multi-ethnicity, are not clearly enough described. Further, say a number ofthese reviewers,
the textoooks do.not come cIose enough to adequate descr|pt|ons of the roots of prejudice and
racism in our society. ‘ :
“For these reasons, then, it would appear that on the basis of the present twelve rewews one would :
conclude that /nsuff/c/ent progress, in terms of the leg/slat/on has been made in the past several
: years in the area of the treatment of the m/nor/tles in Amem,an hlstory textbooks

The Second Report of 1971 also contained the textbook seIectaon v autdellnes that appear |n t‘1e flrst
report and again they were wndely d|str|buted to local districts.” - ‘ :

The 1972 Study: Havnng focused in two major studies on Um\ed States hlstory textbooks used at the'
secondary level, the Department next decided thatit should turn its. attent|on to social studies textbooks inuse v
atthe elementary level. Since these books are used by children who are still very much in the formative years, it

‘seemed especlally |mportant that the soC|aI studies books at this level be adequate in regard to thelr treatment

of the var|ou 5 rac1al and ethnic m|nont|es ‘
The eight books chosen to be examined for the 1972 study represented the second grade (or level)

: books of the most commonly used eIementary social studies series in Michigan. Thus, any schoolin this state
"~ thathad an early eIementary-IeveI soclal studles textbook adopt|on was very Ilkely to be usingone ofthe books
lncluded |n th|s report v T oo B , o

A group of s|x elementary educatlon and soC|aI studles spec1aI|sts were chosen to exam|ne each of the

eightbooksin terms of'the degree to which the textbook falrly includes recognctlon ‘of the achievements, and
accomplishments of (varlous) ethnic and racial grougs." Taking this broad criterion from Michigan law as its -

“general charge the commmee then set up a list of specific crlterla to be used to evaluate the textbooks These

cnterla appear in Appendzx C B T ~ . T

»-’-‘When the commlttee members examlned the eight textbooks in regard to these crlterla they fou nd that'

though they were; perhaps sttll notas’ ‘good as they might be; still;'as'a group of’ elementary social studies

textbooks, they did seem to represent an lmprovement over slmllar books publlshed only a few years ago.in

' ‘general the commlttee felt thatf over'the past several years, publlshers had made cons|derable strldes in .

“3Act127 ot tho P A. ot 1966 becamo ottoctlvo rch t ) 1967. The tlrst roportm rosponso to tho loglslataon was |ssued tothe State Loglslature in

© January,” 1968 "and was. ont«tbd “A Prohmmary Repor‘ "', This report outlined the full'study, which was then in progress. The full report was
~llissuedin July, 1968, and was entltlod ‘A Report en tho Treatment of Minorities in American Hastory Toxtbooks In January, 1969, an interim
“. report, ontntlod "Tho aoctal ‘Studies Toxtbook Ac. — A Pr'tgress Statomont ' was sent tothe Loguslature No roports were lssuod m 1970 ln
. 2197 a report ‘entitied “'A Second Report on the Treatmontot Minorities in Amoncan History Toxtbooks was |ssued ‘and it'was sent to the

EK

Logcslatu re in April of 1971.In 'January, 1972, areport Mtlt‘ed "Earty Elomentnry-Lovol SocialStudies Textbooks: A Reportin Regards to their

" Treatment of Minorities" :was sent to the Logrslature In 1973 a two-part report was issued entitled A Study of Elomontary and Secondary
* Social Studies Toxtbooks Part [X .The Textbook Report,” and "Part II The Textbook Rev«ows Thus of the various reports sont to the :
* Legislatcre, four havo been roportsotactuelstud«os othors have been interimand progrossroports The prosont1974 roportroprosontsatmh', S

roport of a study
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tended to be m cIose agreement about the bo .
books regardless of 'their professmna‘ orientation

E Department's Ieadershlp role. .

' lmpro./lng the quahty of books tncIuded in the study As a matter of fact the committee members fe.t that

pubIlcatlon dates -nay be one of the best guides to local districts that are in the process of choosing new

textbooks, smce it seemed to be sure that the more recent the publication date, the better the publication in

nearly. every way — and par t|cularIy in terms of the book's reflection of a muiti-ethnic, multi-raciai, and
pIuran ath society. The fact that elementary-level social studles books had changed for the better over the past
several years indicated that publishers had indeed begun to respond to the demand for textbooks that more
realistically depict our society, both past and present. Aithough books tended to reflect our pIurallstlc,
multi-ethnic, and multi-racial society more real.stlcally, the committee members felt, however that ‘the
textbooks still did not present the great social problems of our times in as direct a way as they might. -
Nevertheless, through the use of many open-ended questions, many of the more recent books presented

. opportunities for the students to bring up topics concerning social issues.

The report also presented reviews of each of the textbooks |ncIuded in thls study. Each of the revrews
represented the ccnsensual thlnklng of the, committee. These reviews indicated to the reader that some "

publishers have done constderably better than others in their attempts toreflectin a reallstlc way the pluralistic -

nature of our soclety In general, the committee members felt that most of the textbooks at least suggested that

efforts had been made to include m|nor|ty contnbutlons but.these efforts have been far more successful |n

some lnstdnces than in others.

Agaln the report. was - widely d|str|buted and ‘it has received consuderable attentlon from the
educatlonal community on’a nation-wide basis.- Indeed, it formed the basis for the March, 1973, |ssue of
Social Educatlon the official journaI of the National Council for the Social Studies.

. The: 1973 Study The 1973 study was considerably broader in scope than the previous studles |n a

.number of ways. First, since the original 1968 report the criteria used to evaluate soc|aI studies books tended

to become broader: Initially the reviewers mterpreted the Textbook Act fanguage very literally; i.e., they

- t,onsfdered strictly “the contrlbutlons of mlno. ities.” Butin the 1973 study the reviewers for the Departmental
studies considered the textbooks not ]ust in terms of “minority contributions,” but in terms of how well the

books reflectthe multi-racial, muIt| ethn|c andpluralistic natureofoursocletylnthe broadest sense. Asecond
way in: ‘which the 1973 study was broader than the previous ones was that more books were included in the
study. The '0972 report for example, included e|ght books, while the 1973 study included twenty f|ve In: 1973
forty- six reviewers. were |nvolved thus representlng a greater diversity of vnewpomts SETIRE S

In the 1973 study. twer|ty~f|vo Iater-elementary junior high school, and high school level soc|aI stud|es

" books were examnned to determine the extent to which they adequately reflect the muiti- racial; multi- ethnlc

and pluralistic nature of our socuety both pastand prasent. The books |ncluded represented the latest efforts
of the: pubhshers that issued them;'and as a group they were believed to fa|rIy represent social studles books:
widely in use in Mrchlgan A.group comprlsed of 46 public school. supervisors and teachers, as well. as

~university educators and hlstorlans were chosen to: (1) wr|te reviews of the books, and (2) rate them on a“
o four-pountscale (Very Good Good Falr Poor) Each book was revnewed and rated by three persons ‘hence;a.
‘ total of 75/ rev1ews and’ rat|ngs were obtalned for the 25 books: The 1973 report presented an an alysis of the

ratrngs and a d|scuss|on ‘of the flndlngs The full set of 75 revrews were |ncluded asa separate publ|cat|on

‘ entltled Part II By read|ng through the 75'reviews, educators were not only abIe to'become more familiar with

the criteria of cultural pluralism being used to evaluate’ the books but tney were abte to also’ gam msnghts mto
how the crlterla couId be applled to: textbooks be|ng consndered for adoptlon ” ~

3The broader scope of the study was made possrble largely through e availabil ty of ISLE funds in Michigan.- ISLE (Improvmg State
Leadershlp in Education) i is an ESEA Trtle A Sectlon 505, pro,ect wh:ch allocated m‘;ney to Mrchrgan for the purpose of strengthenmg the

-
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AIthough it was somewhat dlsappomtlng to find that more of the textbooks were not on the positive

side, espec|aHy when one considers the numbers of students who will |nev1tably read these books, it was
- gratifying to find that at least some textbook publlshers seemed to be doing a better job |nclud|ng in their
works elements that reflect the multi-racial, muiti- ethn|c and pIuraI|st|c nature ‘of our society. Only a few

: years prevuousty a Department study indicated that vnrtually no textbooks were adequate in th|s regard.

Perhaps the most significant feeling one might have carried away from the study was that social stud|es
teachers should be extreinely wary of using the textbook as a single instructional tool. Social studies
textbooks, even the better ones, should be greatly supplemented by additional references, library books,
magaznnes pr|mary source materlals and so forth :

impact of the Studies to Date

Since the advent of the Somal Stud|es Textbook Act the reports cited above have apparently had
considerable impact. When the 1968 report appeared most major newspapers in the state carried full-scale ;
:artlcles on the findings — many ofthese articles-appearing on the front pages. Each report that has followed
has received similar attention in the press of the state. For example, in its Sunday, February 25, 1973, edltlon
ithe DetroitFree Press devoted several pages tothe 1973 study, and excerptsfrom a number ofthe reviews were
included. et _ : S : . , S

i

The reports have also attracted natlonal attentlon The Marr-h 28, 1973, edrtlon of the New York Times

- .devoted a full page to, what was referred to as the Department's ;lgnlflcant and unique work' in the area of
. textbook studies, and a number of other newspapers and per|od|cals with national distribution included

artlcles aboutthe 1973 study. In addutlon both the Columbia Broadcasting System and the Natlonal Broadcast-"
ing- Company contacted the Department for more mfcrmatuon on the studies, and both networks carrled
stories on the topic. : : IR o P

Also, |e|nfluent|al Association of Amerlcan Publlshers Inc. began aser|es ofcommunlcatlons W|1h the :
Department in regards to the textbook studies, and in May, 1973, a Departmental staff member met with -
representatlves of the Assoclatlon in New York to discuss the textbook studies and further discuss the.
f|nd|ngs At the ‘meeting the Assoclatlon expressed |ts approval of the Departmental studles and offered the ,

o Assoclatlon s cooperatlon in future studles

But more important, what effect have the studles had on the schools of Mlchrgan'7 The studles have aII

had a ‘very wide dlstrlbutlon throughout the state The 1973 study was sent to every local and |ntermed|ate

: ‘dIStrlCt super|ntendent in the state, as well as to every secondary principal and a large number of elementary
ones. In addition, all presidents of local boards of education received copies. Since the report was mailed to
these groups, hundreds ofrequests have come to the Department for additional copies, these requests coming:
not only from educators |n Mlchlgan but thr0ugh0ut the country Although the 1973 report has been out | for -

ruraI dlstrlcts were contacted and each dlstnct reported that the reports were weII known |n the dlstrlct and

~ that they. were belng used whenever textbook selectton commlttees were.in the process of consuderlng new

'textbook adoptlons Alth0ugh those who use the textbook studles are contlnually remlnded that the revrews

Conslderlng th|s dISCUSSIon it would seem falr to assume that the reports h a ve |ndeed had a consldera-‘ 5
ble |mpact on both publlshers and educaturs :




i Chapter II

| DESIGN OF THE 1974 :
SOCIAL STUDIES TEXTBOOK STUDY

Focus of the Study

The present study follows almost exactly the design of the 1973 study. Included in the study are both .
elementary and secondary social studies textbooks, and for the most part, the books are essentially American
. history textbooks. Eighteen books were selected for the study, and three persons were assigned at random to
review. and rate each bcok: Thus, a total of 54 reviews and ratings were to be obtained. .Although the book
: ‘asslgnments were random.y made an attempt was made to assugn at least one historian and one educatorto-
" each of the books The reviewers did not meet as a group, nor were they in communication with each other.In
‘ j.‘order that each reviewer would be evaluating a partlcular book on a somewhat comparative basis, each
*reviewer was to be asslgned two books. Thus, no reviewer would be evaluatmg only one book wrthout the 8
- opportunlty ‘of comparlng it to at least one other book ‘

[

Selectlon of the Textbooks

“All of those textbook - publlshers that have permlsslon to sell matenals in Mlchlgan and that issue
soclal studies materials were contacted Contacts were made by the Department d|rectly to.the publlshers ‘
. home offices. Each publisher was asked it it had new textbook publlcatlons in the area of American history, =~ *
either elementary or secondary, that it wnshed to include in the 1974 study. Thus, the publlshers had the
e optlon as'to what books they wished to include. Without exceptlon if the publishing house had a recent
. edition of an Amerlcan h|story textbook; they wanted to include it in the study. Only when the publlshers '
“ sald that their Amerlcan hlstory textbooks were ‘‘beginning to get old" did they decline to submlt them-to
the review process (it should be noted, however; that these older editions are still in classroom use and are’
usual ly still being sold.) As was true in the 1973 study, then rt rs lmportant to stress that all of the books m ,f '
; lhe study- represent the publlshers Iatest work . -

‘The books selected range from the thlrd grade level to the hlgh school Slnce upper-elementary level ‘
books' are often used in junior high schools, and junior high 'school books are often used in high. schools, S
publlshers are understandably reluctant to deslgnate their books for:use at a partlcular grade. For this "
.~ .. reason it is not possible to deelgnate within this study the grade level of the various books |ncIuded A l|st :
Yl of the 18 books selected appoars in Appendlx A ' S

'Sélecthﬁ;;o!» heﬁé._viej ver

seIectlon process becomes extremely s|gn|f|cant Slnce 18 books were to be |ncluded |n the study and eachv o ! :
_book was to be reviewed’ and’ rated by three persons (maklng upa total of 54 revuews) and also slnce each“‘ W

“ reviewer was. to be asslgned two books a total of 27 reviewers were necessary (54 divided by 2 equals 27)

e . Since: the textbooks chosen Were essentlally Amerlcan hlstory books approxumately half otthe revuewars s

o ,do play an |mportant role |n terms
,nomunate a clergyman to -ser

i order 10 obtaln professlonal h|stor|ans the hlstory department chalrmen of all the four_ ye publlc" :
,mst'tutlons of the State. were asked to nomlnate a person to take part in the study. All of those historians’ so .
’nomlnated were asked to serve in the study. The ‘teachers were nomlnated by the local superlntendents or .
‘vasslstant supenntendents in charge of instruction.., ‘ IRy
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Thus none ot the revuewers was chosen dlrectly by a Departmental statf pel son. The numbers of:
. revuewers from the varlous categories are as follows: ‘

Hlstonans A — 12
‘Ecucators’ - —12 . .
~ Clergy -2
* School Board - —1

A I|st of the 27 rev:ewers appears in Appendix B.

Dlroctlon leen to the Revlewers

Each revnewer was dlret‘ted to write a review of two and one-halt double-spaced typewritten pages
. -Although some of the reviews did finally vary somewhat in length, for the most part they are fairly standard in
' Iength The reviewers were told that thelr evaluatlons would be presented in their complete and unedlted torm

ln add|t|on to the review ttselt each reviewer was asked to rate each book on the basls ofa hve-polnt
scale. Excellent Good Fair, Poor Very Poor. : :

+ The reviewers were mstructed that both in terms of thenr reviews and thelr ratmgs of the books, thelr
: ; comments and ;udgments should focus on tha criteria for evaluating textbooks as presented by the Depart- e
ment in prc'nous reports. Hence, each reviewer received a set of the criteria for evaluating textbooks as-
: presented by the Department in previous reports. Hence, each reviewer received a set of the cntena for
' evaluatmg social studies books as they appeared in the 1968 study, and also a set of the criteria as they
. appeared.in the 1972 study. Hence, it was made clear to the: rewewers ‘that rather. than ‘being a general

- -evaluation of the textbooks, their work was to focus on the extent to which the textbooks falrly reflected the .
multr-ethnlc, the multz-rac:al and plural:stlc nature of our soc:ety 4 o

3 Format ot tho Roport

. Thehrst three chapters of the report cons|st ot afull descrlptlon of the study and the background ot |t as
.oowell as an analysls ot the data obtalned trom the revuewers ratlngs Chapter {V presents the reviews them- .
3 selves ' : : : : b

,is’di"i.é_ﬁ.it _

o 9
st and prmnt llmost lnevntlbly a reviewsr must discuss the book s\ s
ic; assumptions, the quality of its ilustrations,; its generaltone, andso .
72 reports encourage textbook evaluators to consider the broader -




Chapter Il
'RESULTS AND DISCUSSION

Ratings of the Textbooks

Each of the 18 textbooks was rated by three reviewers; hence, for these books a total of 54 (18 x 3) ratings
‘were obtained. Each of these 54 ratings was either Excellent, Good, Fair, Poor, or Very Poor. When the
percentages of total ratings in each of these categories are determlned the results are as follows
‘ - “Excellent.. 13% . (7 "“Excellent” ratings) :

Good ..... 37% (20 "Good" ratings)
Fair ....... 26% (14 "“Fair" ratings)
Poor....... 20% (11 “Poor" ratings)

" Very Poor . 4% (2 “VeryPoor"” fatlngs)

In other words, of the 54 ratings given to the 18 books, 13% were Excellent; 37% were Good, 26% were Fair, ?0% '
. were Poor, and 4% were Very Poor. : :

Another way ofvlewmg these results is that 50% of the rat|ngs areonthe pos|t|ve side (either Excellent or
Good), wh|ie 24% are on the negatwe (Poor or Very Poor) wuth the remamlng 26% in'the Fair category.

{

: Degree of Agreement Among the Ratern

‘ To what extent were the revuewers of a partlcular bookin agreement among themselves in terms of the|r e

ratings? In other words, did the three ratersofa particular textbook tend to show a high degree of agreement or
a high degree of d|sagreement in ierms of the ratings they gave a book" In order to determine thls the
followmg system was devised: v '

£

—_If ali three of the rat|ngs ofa srngle book were the same (all “Excellent, " all “Very Good " etc. ), the
‘ ”degree of d|sagreement for that particular book was “0." ! o e :

T two of the ratmgs of the books were the same, but the third was only “one step" away on the rating
*~ scale (for example two “Excellents” and one “Very Good"), the degree of d|sagreement for that
partlcular book was ranked as i B

—|If two of the ratmgs of the books were the same, but the thlrd was’ “two steps” away on the rating
" scaie (for example, two “Excellents" and one" Falr") the degree of d|sagreement for that partucular
‘ book was ranked as “2." :

_—,‘f__lf two of the ratlngs of the books were the same, but the thlrd was “three steps" away on the ratlng -
: ; scale (for exampIe two "“Excellents” and one "Poor") ‘the degree ofd|sagreement for that part|cular
s ranked as“3 " P ‘ : .

— If two of the ratungs of the books were the same but the th|rd was “four steps" away on the ratlng
: scale (for exa‘mple two "»Excellents" ‘and one “Very Poor"’), the' degree of dlsagreement for'that

— ‘If aII three of the ratlngs were/dlfferent and one of the ratlngs was "one step" away from the others
o 'r example one “Excellent,” one "Good " and one "Poor") the degree of d|sagreement for that-

rtlcular book was ranked as

—.If al‘l three of the ratlngs were dlffer\ent and one of the ratings was “two steps” away from the others :
_ (for example one “Excellent,” one “Good "and one “Very Poor") the degree of dlsagreement for -
““that partlcutar book was' ranked as "'1." S

If aIl three of the rat|ngs were dlfferent and none contlguous on the ratlng scale (for example one

ERIC.
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in other words, the higher number glven to a particular. textbook (from 1to 8) the greater dlsag reement
among the raters about that book.

in terms of this procedure, the following results were obtained: -

0 — (perfect agreement) ~ — one of the 18 books was in thrs category
-1 — (see 1" above) — eight of the books were in this category
2 — (see “2" above). — three of the books were in this catetory
3 — (see “3" above) — none of the books were in this category
4 — (see “4” above) — none of the books were in this category

5 — (see "5"-above) — five of the books were in this cdtegory
6 — (see “6" above) — one of the books was in this category
7:— (see "7 above). .— none of the boaks were in this category
8 — (least agreement) — none ‘of the books were in this category»

If one coud consider that the twelve books in the ‘‘zero” through ""2" categories represent books on

which there was arather high degree of agreement among the raters, then it can be said 67% of the books were
rated by the reviewers with rather a high degree of agreement wlule in 33% of the cases there was substantial -

dlsagreement among the raters

Comparative Ratings by Educators and Hlstorians
To what extent were the historians who rated the books in agreement with the educators who rated

those same books? Are historians more critical or less critical of American history textbooks than educators?

In order to determine this, the reviewers were divided into two groups: one group belng the professnonal
historians (12 hlstorlans) and the other group belng the educators (12 educators) (The. raters in the ' ‘school
board member" and “Clergy" category were not included in this procedure ) From these 24 raters, 48 ratings

~were obtained. The percentages ofratings for each ol these groups was then determlned and the results areas -

follows: .

- . Historians(12) SR ' Educators (12)

Excellent ................. 9% (@ . oo 13% (3)

Gocd .......... PO 46% (1) e e 33% (8)
CFAIP 25%  (6) i, e .. 25%  (6)-
POOr . ..ovveeeann SN . 20% (B) e 20% . (5)

Very Poor ................. 0 O 9% (2

24 o - ; 24

} Although the above proced ures seemto indicate that the educators had avery sllght tendency to rate the -
booksat thefar ends of the rating scale, in general the hlstorlans and the educators arein very close agreement
' |n te.’ms of their rattngs of the books ' : E

Dlscus"elbn of Resuits . o

The results of thrs year s study seem to mdlcate that progress is being made in terms of the crlterta ,
included in the Social Studies Textbook Act. Textbook publishersdo seem to be doing abetterjobm including
_-the contrrbuttons and achievements of mrnorrtres in their books, and the textbooks do seem to more ade-
' quately reflect the multi-ethnic, multi- racral and plurallstlc nature of our soctety. both past and present..

Thrs judgment is especrally ;ustmed on the basis of studies conducted in previous years. The 1968 study
found that not one of the books in wrdespread use in the state of Michigan at that time was adequate. In fact,
they were, according to the 1968 report, woefully and seriously inadequate in terms ofthe criteria: Although the
rattng scale used |n the 1973 study was sllghtly different from.the one used. in the present study, (m 1973 a
four pomt scale was used Very Good Good Farr and Poor) hence makmg tt somewhat drffrcult to compare :
thls year S results exactly wrth Iast /ear s, the over-all mdtcatrons are the reactlons of the rewewers to the books

category

I

FE



s category, this year 50% of the books are in this positive area

, 0
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On the positive side, in last year's study only 31% of the ratmgs were in the “Very Good" to “Good”

In. short, textbooks do seem to be improving in the regards under consideration here.

.As was true last year, the degree of agreement among the raters was remarkably high. This |s/
' especlally remarkable this year when a flve-polnt rating scale was used, thus allowing for even more

disagreement among the raters than last year. However, in terms of the finer points of agreement and
disagreement among the reviewers, the reviews contained in .Chapter IV should be read in full. In some
cases, even though all.three reviewers of a particular book seem to be in close over-all agreemen'f ‘about
the book, when one reads through their three reviews of that book, numerous finer points of disagreement
may be apparent In considering this study, there ‘is no substitute for readlng through the reviews

themselves

Agaln as was true in the 1973 study, the professlonal background of the raters doefs not seem to
affect their over-all ratings. The range of ratlngs glven to the books by the historians was very close to the
range glven by the educators. oo

/.

If this study, along with the other studies that have been made, suggest Oml thmﬂ to educators of the

~ state, it is that teachers should avoid using the textbook as a single source of mformatlon Of course, the

textbook publishers would themselves say this; that is, that their works should be.considered as only one
reference work in a course of study., Unfortunately, it is probably truethat many, if not most, teachers sti!l

do rely almost exclusively upon the slngle textbook. ‘and students are referred to additional reference

sources ali too infrequently. This is especially lamentable since quantities of excellent supplementary
materlals are readily available to teachers, if only they would use them. It would seem, then, that a major
focus in social studies, and other curriculum areas as well, should be on efforts to encourage teachers to

‘‘get away irom the textbook” and to use the excellent and abundant trade books that are available (or

should be available) in school libraries, newspapers and magazunes and primary source materials that may -

be available in the community. Further, when textbooks and other materials are chosen for classroom use,
these materlals should be chosen on:the basis of the teachers ob1ect|ves '

il
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: mobllrty.

'remew...’l

The revuewer was somewhat handucapped in hrs
approach to this.fine book because the teacher’s
edition, which sets forth a rationale and instruc-
tional guudance. wasn't available to him.:The pub-
lishers did’ provide a helpful booklet descrnbrng the
approach used in their Taba Program in Social Sci-
ence, this being Book Five in an upward scholastic

the series is to develop generalizations *‘usually uni-

content. While one might quarrel with the pedagog-

ical implications of such an aim, itwould seem more -

appropriate to comment on the pictu re of American

. life, past and present, that emerges from this book

.- . Addison-Wesley Publishing Company .
Peopte In America, The Tabez Program
In Social Sclence

- Kenneth G. McVicar and

Patricia Hardy, 1973

S

~The historical dimensions of the book presenta
picture of America that is clearly polyethnic, multi-
“racial, multi-religious — in a° ‘word, plurafrstlc —
from its very inception. Amerrca is a palimpsest ofg
black, white, yellow, red and brown; of pueblo, met- -

ropolis, Main Street, ghetto and farm, it is Protes-

| tant, Catholic and Judaic. The, evocatlon of the In-'

'progresslon which declares that the general aimof :

dian religious spirit in the section antitled “‘Red

. Power” isimpressive. It would be difficult to quarral

“versally true for all cultures’. rather than to teach

with this book from the. standpoint of the Socnal
Studies Act.’ Lk
‘Despite rtsgenerallyexcellenttreatmentofethnrc.

" racial, and religiousdiversity, one must enter certain

and to relate that to the aims of the Mrchngan Board _‘

of Educatuon as set forth in the Social Studies Act.

" Designed for the middle grades People in

o ‘Amenca begins with a view of contemporary Jife as
, ’perceuved by |nd|v1dua|s f divi

oluntary ‘and otherwrso.“ which’ has no

verse ethmc. raclal a

demurrers. Considerable attention is given to the

' Black presence, yet in the mtroductory section on
. contemporary America, the Knight family of Detrolt

- seems hardly representative. Its values are scarcely
: .-dlstmgurshable from White. middle-class America.

-+ Race consclousness is noy
E nataon is noted only ina’ passing reference.
- no. mentlon ‘of’ Detrorts racial’ explosron in

Frnally. the famrly mrgrated from Mrssrssrppr where
the grandfather owned a plantatron! Again,in ‘asec-
tron " dealing

v throughout the twentieth century. the first mention

specific t|me focus as it ranges from the Cherokee ‘

coriversatoonal flrst-person style,of narratnon

. "tralloftears"rnth ‘18305throughthepresent-day :

' whrch smacks more of anth ropology. Soclology, and '

the psychratrnst S couch than of hrstory. is well de- )

5 fsrgned to advance the perceptron of d-verse value
‘and attrtudlnal stances. one of tho promary goa,s of

. the’ book When'the authors ‘depart from’ thrs ap-
- proach, as theydoin ‘the section on eughteenth cen-
. tury slave consprra ies in. Vrrgmra, the reader’s in-
‘ tarest drps sharply

of race roots is 1943. The narrator of the GreatMigra-
tion, a m|grant from Louisiana in 1909, refers to H."
Phrllp Randolph and the Chrcago Defender but of-
fers no awareness of Marcus Garvey or the NAACP
Clearly the’ most significant achlevement of the
| eprctnon of Amerrca s treatment ‘of rts
mrnormes raclal ethmc, or’ relrgrous There is
lrttla gloss g of barbarmes The authors clearly
stand with the mrnovltnes. yet there is no tendency to
exaggerate The treatment of Japanese rnternment
during World War Il \mth an’effective blending of "

« illustration and text, is superb.

‘From the standpoint of format this is an attractive

v book The type rs boldly readable, the margins are -

 evident Dlscnml- Lo

ith the Great Migration northward

iy
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generous, and the illustrations are numerous and

. usually pertinent, with appropriate captions. Most of -
thém are in color. Occasionally there is a two-page
spread of pictures without caption that o'ne findsa -

-little difficult to orient with the text. Place orienta-

tion is effectively advanced vy the liberal use of
strategically placed maps of distinctive coloring and
a judicious number of place names.

review...2.

* People in Amierica is a social studies resource
book to accompany learning activities found in a
teacher s manual. This book is not a chronological
hls.tory, but rather “a study of selected groups: of

people living in selected times and places — all of
whom made their particular contributions to Ameri- -
-can life. The focus is on real people and the forces

lnfluenclng their behavior both now ‘and past.”

Given these paramaters, itis this reviewer's opIn: .
ion that People in America is an excellent book. It.

more than meets the criteria set by the Michigan
State Board of Education .in-terms of inclusion of
material that reflects.the multr-ethmc, mulli-racial
and multl-rellglous character of our society. This
book has excellent art work and is well-organized

- around its organizing prmclple The Taba Program -
is a process program wh: »mm each learner is taught .

skills' to process mformatlon anu .acquire know-
- ledge.

This book does an excellent job of reflectmg the -
* . multi-ethnic, multi-racial and oluralvstlc character of
. our society, both past and present. It is about peo-
ple ‘American people, as they trod freedom's roadin .
‘ search ofthe elusive “Amerlcan Dream.” It is r.ather :
umque in that the authors have used a retrospez:tlve -

technlque to telI thelr story They begm by mtroduc- =
. ing the reader to six families who are copmg wlth llfe ,

- m Amerlca today They mtroduce you to the Wheel-

ers, 'descendants of America’s: first’ European im-
mlgrants,,the nghts, an upwardly mob|le ‘Black

famuly,,the Torreses, a Spamsh Amerrca‘n famlly
whlch had survuved the trlals and’ trlbuutlons Of

bemg a rarm famlly, the Lules, an lnduan famlly Stlll :

luvmg on ancestral lands the Swensons, who rep-

resented the late nmeteentt 'century wave of Euro- :

pean mlgratlon and the Wongs. an upper-mlddle
class Chmese-Amerlcan famlly After establlshmg

these six representatlve trsbutarles that make the

river called Amerlca, the authorstake the readers
back to some of their sources. "
Thus book graphlcally |llustrates that in the begm-

Spanlsh and lndlans mteracted in the New Mexnco

ibed the develop-

: and the ‘harshness of life.: bt

‘'ning the Indians were here. Then came the Spanish,
Afrlcans French and Engllsh, it descrlbes how the :

I can‘t conclude without saying, despite the reser-
vations noted above, that this is an impressive social
studies text. | would applaudits use in M|ch|gan

“schools.

‘ ‘Rating. Good .

Reviewed by Historian

3

ment of Massachusetts colony and how the English
and Indians interacted and came into conflict over.
land use. The Virginia colony was shown in an, ad~
vanced stage where the threat of Indian attack was
almost non-existent. The colonists’ primary con-

cerns were relations with the mother country, grea-

ter utilization of the land and the problem of slavery.

In each of these segments, the viriterstried to focus

‘upon people their customs and their efforts at sur-
vival.

In the sectlon on Virginia colony, there is.some
dlscusswn of slavery and why Blacks would not be
content with their perpetual servitude. And then -

~'there was a chronology of slave revolts. Thlsseemed

to be out of place and perhaps should have been

‘placed in the chapter on “The Slavery Question.” -
We feel that it would have glven the chapter on
‘slavery more impact. .

The section on ‘America in Re oll“ employed
an_interesting and laudable ‘concep:. “he authers
viewed both the English colonist and :ne Mexican

“colonist as Americans. They, compared and con-

trasted their wars ¢f independence.

The section on Americans divided was excellent

in terms of glvmg the reader a feellng of how young
people lrved in three sections of America: St. Louis,

_‘Missouri; Lowell Massachusetts ‘and" Charleston;

South’ Caro!ma Moreover, it showed how" people
felt dlfferently abolit the |mportant issues of he day

The authors did an excellent ]Ob in dealmg wuth

‘slavery We do wish;' however, that they had- glven
‘some con5|derat|on to the free Blacks of the South. .
The sectuon on the C|v1l War was ‘concise and was

wrltten wnth ‘a mlmmum of sabre rattlmg

The fmal sectlon of thlS book was called “America’ . '

‘onthe Move it served to 5uggest that our |nab|l|ty

'to ‘'solve some of our'problems’ caused ‘us'to seek
‘ solutlons that created problems for ourselves and
others ‘This section containe! segments on~'The
~Trial of Tears “*“The Mormon Trek ““The War wuth :
Mexico;" “Jews'in New:York;" "'The Great' Mlgra- :

tion;"” The Japanese Internment;”:“The Hell Peo-

‘ pIe Mla ‘-laza." “Red Power;'" 'and “Mlgratrons to
5 the Suburbs " On he whole ‘this sectlon was well- ’

e
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review...3

written. Hopefully, the young people wha read this
part of the book will begin to see how important it is
for'individuals and nations to accept the «,onsequ-
ences of their actions and rectify wrongs.:

This is not a traditional social studies book. but it
is sorely needed to fill an educational chasm. We
hope that these books will be used not only in the
cities but also in the suburbs. Learners in the sub-

urbs need this kind of non-threatening exposure
because _they may never come face to face with

some of these problems, Moreover, they will be vot-
ers and will have to vote on issues reflected in this
high school history program and, hopefully, they
will vote from a basis of knowledge as to what is best
for the common weal rather than from fear.

Since this book is built upon the theoretical

People in America is thorough, authoritative and

'\mclu sive. It reflects an in-depth examination of the

r:ature &f our multi-racial, multi-ethnic, and pluralis-

" tic society.

The illustrations are, in many mstances deplcted

_.in full color and are excellently chosen. It does ap-
“pear, however, that the majority of these illustra-

E t,.)nfs are oriented to the older child.

A 11701 Provided by ERic:

',narratlve is clear and conC|se At times the
narrai ve appeals to the emotions so intensely that
one could easily ‘be dramatically moved tc tears. The
affective domain is focused upon and there is much

1 examiriation of the student s own attitudes and feel- .
ings. This is accomplished by some very sklllful

quest|on|ng techmques

student: generalizations which .would.inherently

- provide him with ideas thatwould enhancehislearn- .
' ing long after the text is closed.:Though.many sub-
jects are introduced; there is a consistent concent- -
ration .upon” understanding:the: generalization;; In-.
-:stances where the studentis requlred toregurgitate -
dates or. other factual materaat ‘are minimal. .. .

.The reviewer is favorabty lmoressed ‘with the sys- -
tematlc presentatlon ofdevelopmental ‘map skllls as .

they are presented here. The many. questlons that

Each unit deals wi th oneormore basuc generallza- )
tion. Since this textis process—orlented rather than
" content-oriented, theemphaslsls upon teachmg the

. m the classroom g

are asked of the student represent an ea'nest effort

framework of the late Hilda Taba's research and
development, it seems imperative .that there be
some discussion about in-service training for

teachersin aschool district contemplating adoption °

of this system. Not only will teachers need cognitive
and affective inputs, they will need some knowledge
of the inquiry method in social studies, and ques-
tioning strategies; also, some knowledge of Flan-
ders' Interaction Analysis and its implications for

classroom teaching and learning. In this system .

‘more than any other, the teacher’s knowledge and
skill are critical to the learning process and student

- growth,

‘Rating: Excellent
Reviewed by Educator

to inquire of the student rather than require.

.. The use of case studies to present material and

information is an excelient way to gain and keep the

attention of the middle-school aged child. He can
. identify with the joys, sorrows and many day to day °

experiences of the family or persons used in the
case study. One real example of this would be the -
second chapter, “The Knight Family.” As many stu-
dents have travelled extensively, most of them couid
relate to this family which lives in Detroit from first

hand experiences. Whether or'not the related inci- -

dents or environment of the Knight family is identi-

‘cal to the reader's is |rreIevant As a matter of fact,

the mere revelation that here is another family living-
very close to “me"’. which is entlrely d|fferent couId

. well be enllghtemng for students, :
~-People in America is exhaustive in dlscussmg the;;-’

early’ American Beginnings in-the second unit. The
discussion of the Africans in’ Afrlca for- example

. seems complete However, thereviewer: could not

help but expect this chapter to show more lm kage to
Amerlcan soil and early beginnings: i

' Student involvement does appear to be a product .

we are left with as one uses this book for supplemen-

. tal studies of America.'As with-most texts it would

be tragic to attempt to use thl s book as a sole source

Reweweo ‘ bynEducator
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Allyn & Bacon, Incorporated
The Making Of .Our America
The Metropolitan Community

Educational Research L
- Council of America, o ot
Soclal Science Staff-

retnew...‘l

" Some of the failures ot‘ the : social science
program drafted by the SOCIc\| Science staff of the

Educational Research Council for the third grade

level student ‘may, charitably, be assumed to flow
from over-ambition. The two-semester program

comprises an historical text,. ;The Making of Our -

America, and a polyglot soc|aI science offering, -
The Metropolltan Communlty Granted, every
-author must be the primary judge of the content

‘and - organization of his work; but when the

‘ organtzatlon conditions the content so severely as

" the concepts presentedin the hlstortcal textand still '

" to_defeat other valid purposes — namely, the .

‘ presentatlon of a full and accurate historical *~
. overview and one which truly reflects the extent
-'and benefits of- our pIurallstlc society — then it -

becomes a proper. sub|ect for scrut|ny, especlally

by those charged wuth the selection of texts for the
. schools. ' SR

The attempt to present the sum of Ameru.an his- -
* =~ tory, however abridged, in ‘one semester IS dlsastr-
ous: The ‘authors |ncluded four ep|sodes explora- :
- tion'and coIonlzatlon creat|on of the republtc the
westward movement '

,‘-,anyone serlously suggest the Amerlca of the |n-:’ "

terided readers was completely torged by the' earlyf
14900's?° Nowhere’ in"the ‘series, which" extends’

"t through ‘the ‘seventh’ grade, is thts detlcle_ y re-\‘ :
medied: Even allowmg for the eptsodlc distribution,”

- the'treatment” accorded subs topncs is curuously'
- skewed. There is a full dress review of the Fren h-
~:Indian War down to Wolfe's’ tnjured wrist and the
~ deathbed " scene ‘vet: the CIVII War'is tersely de-’
.. scribed in"a few paragraphs The 'section“on the"-'
. westward’ movement omits mentton of the Mexucan
. War but'includes’a short chapter on the “empty""'
land in ‘northern Canada. Might one"snter that the
authors are embarrassed by expansion by conquest’ -

" but nevertheless. hunger for:another potentlal un--

lted: States trontler" v

‘ |ndustr|aI|zat|on ‘

[

1970

One can appreciate the attempt of the authors. in
. The Metropolitan Communlty, to focuson the urban
environment.and to utilize with continuity some of

be d|ssat|st'ed with-the placement of this volume.
M|ght it not have been more consistent to incorpo--

rate itinto the second year program which focuses '

on the study of communities and includes volumes
;such asAn Historical Community, A Rural Commun-
‘ity, and A Steel-Making Community? The major ob-

jection, however, remainsits dlsplacementof recent

American history. The authors, in seeking to do too
much have actt.ally done too little.": ;

The. h|stortcal accuracy of The Makmg of Our

-, America varies. Itis refreshing to see the Loyalists of

the Revolution portrayed as. representing diverse
classes It is distressing to see a garbled version of
~ the Declaration of Independence — what appearsin |

* the format of a direct quotation is incorrect in both =~

wordlng and punct' ation; moreover, the charges in

© that document wereilevued'agaunst the Klng, not
agalnst the Br|t|sh gov nmentgenerally The Iatter :

ted . an adm|ss|on of

Parllament s authortty\ovér the colon|es, which was .

a ma|or pointof contention. Accu racy also suffers at
t|mestrom the |mp||cat|ons emanat|ng from thetext

" The oppos|t|on to slavery in the West is viewed to- '

taIIy asa morally-lnstlgated sent|m t rather than as

one Wth"‘ had strong economtc roots Agaln we are .

told that meoln‘treed “most of the sIaves" durlng
the Civil War, y accuracy suffers from inclu-
sions and’ omissions’ which seem 1o reflect the val-
ues ‘of the authors There i
! mantfe destlny,

Protestant ethn|c

vnews “of Amertcan h|story whlch homogenlz the~

resuIts and 'd ptct vtrtually whatever happened as'
best. Thus, everyone was happy with all the "good
agreements’ that Washlngton made; why then was

- Jay's effigy so roughly handled and why did political
‘ partles arise? lndustrlal development according to

ommlnglmg of con-.
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Amerlcans must I|ve ‘under.s

‘the Teacher's Guide, was the sole factor in forging

our position of world leadership and, textuaily,
brought only onward and upward progress.

Both volumes fail to present an adequate, integ-

" rated view of the cuitural pluralism of the United

States. Some effort to do so has obviously been
made, but theend product is stillWasp history witha
few appendages;
using the term “Anglo-America’’ rather than the Un-
ited States. Among the minorities, Blacks receive
the most attention. The names of Black participants
in the course of American history:are inserted into

the text or, failing this, into the homework assign--

ments. Nowhere, however, do the authors come to

' grips with the -concept-or the roots of racism in

American society. Slavery inthe colonial South is
discussed from a ‘‘southern” and a “northern” vie-

wpoint; while skewed in favor of the latter to some

degree, it still appears as if there is an open moral

. ‘choice to'be made. The failure to deal with racism

leads to an ambiguous and misleading view of.the
treatment of Blacks in the north, and later the west.
Were Blacks in these areas really free men, with all

- that freedom connotes? Virtually nothing about
" Blacks after the Civil War is included. Faced with
this immense .gap, the student is later told in The ..
Metropolitan Community ‘that Blacks are now

‘ remew...z

This two- volume study is aimed at the third grade .
reader. In many respects it is an ‘advance over other -

works in thisarea. The narrative is usually clear and
there are colorful- pictures to both enlighten and
capture the elementary school student's interest.

~ Most notable-in this respect is the second volume -

which has pi ctures'of city life which perhaps more

than the narrative |tseltseem to capture the diversity
that many .

and ‘'sometimes’ agony of. the ‘'situations/

But'if there are benefits to these volumes there

‘ are also some drawbacks Throughout these read- .
ers the authors make some ‘effort to deal fairly with
minority groups—Induans Biacks, Chucanos—and ‘

in some measure they su cceed. Black leaders such

asF rederlck Douglass and cowboy Nat Love (Dead- -
) fwood Dick),are both ||Iustrated and dnscussed Yet, I
-in:an.opening dlalogue between the Pilgrim Ieader
"~ William Bradford and an Indian they have the Indian
. speak in the broken Engllsh tammar to; most televi-

sion viewers, a manner of speak:ng whlch has Ilttle
historical backlng and which serves in measure to

“stereotype Indians for. the remalnder ot the votume
However, the general discussion: ot Indrans is
handled wuth some: sensutuvuty The authors do not :
“lean ' over; backwards to; wh|tewash -our: h|story
?wh|Ie demonstratlng that settIers d|srupted and

‘indeed, the authors persist in

“houses .

N

treated badly “because they had once been slaves.”
Is this not viewing a symptom as a cause? - -

The initial view of the American Indian as noble
and culturally diversified is encouraging, but the
reader soon finds helpful indians turned .into un-
friendly savages. The acid measure of the authors’
sensitivity to the Indian is their portrayal of the
westward movement. They define it as the story of
the pioneers and, in four chapters, Indians are men-
tioned but eight times, and only twice in a distinctly
positive sense. There is absolutely ‘\no attempt to
explain the sources of conflict between'Indians and
Whites nor to portray the - tr|bulat|ons visited upon
the former in consequence of the westward move-
ment.

-Chicanos fail to receive a s|ngle mention (The
Metropolitan Community defines discrimination
only as anti-Black) and women appear.only ir the
usual stereotypes. The depiction of the immigrantis -
a curious mixture; both books relate the physical
and cultural difficulties experienced by immigrants.
Yet, what emerges is a generalized mass of human-
ity contributing mainly to the growth ofthe festering
slums rather than streams of very different people
who have contributed positiveiy to the society.

Rating: Poor
Reviewed by Hlstorlan »

destroyed “Indians - and ‘their “way of life. The .
approach itself is combined’ .with : questions. di--

_rected at students as to why this was the case, and

the. authors are critical of Amerlcan pollcy wh|ch
led: to ‘such" destructlon

- Running throughOut the narratlve |s also a. RIS
_ critique of- Amerlcan life styles Slavery is con-
" demned, and: the authors write.of:slums;"*In; the

slums,: too many peopIe have to I|ve .in:the oId
' Some:families.do not have fathers to

work: and earn:money."! ‘ (Vol.. i, P 81). Perhaps in~

- this sectlon the authors’ faith in urban renewal

reveals itself in . what many may conslder ‘an

- over-confident'way. But here, as in other areas of

the narrative; they allow room for. dltte_rent points
of view. Furthermore, in the general discussion
great Amerlcan g|ants - such. as.  the toundlng
tathers appear more as men_with tralltles rather

_than the’ targer-than -life Iegends that they often ’
. become in'many treatments In thls same vein, |n a’

sectlon “entitled. ”Governments are not’perfect’”.

' volume two thé ‘authers ‘get at the ‘cruxiof what I
..mean:.The' narrative reads “But’ governments are

made of men and women: Men and women:are not

.perfect e|therI Sometimes " people:in government

want to ‘take ‘away other: people's:freedom: They
have" at_ power It they have alt the power“ot




government, they may use ‘it badly. Government
must be controlied. That is the most important rule
to remember about government!” These remarks
are no doubt intended to have profound impact_on
young minds and some parents will, of course, be

offended, but such remarks are certainly provok- -
ing to minds of every age and provide valuable’

discussion materials for the teacher.

The volumes, nevertheless, are not free from his-

: toricat error.'In one interesting and valuable treat- -

- ment of slaves as immigrants in comparison with the
immigrant nation that the United States is, the au-
thors state that’ slaves were American citizens, afact
which the courts ‘never recognized.(some state

~courts did) and which the Dred Scott decision de-

nied. The dilemma of citize’nship could have been

review...3

The Maklng of Our America was obvuou sly wr|tten
: for students in the elementary grades: The authors,

'hlstory In the process, they have made’ Amerlcan
-history.unrealistic.

~ The authors have made a conscious effort to in-
‘clude some minorities, the Indians, of course, sim-

: e'Xplored without burdening the third grade reader.

In the discussion of both the settling of America

- and in the urban arena due considerationis given to

the minority role. Blacks are said to have been im-
portant settlers of the western frontier, a fact some-
times.overlooked in more sophisticated, texis. It is
made clear, as well, that if our modern cities are to . *
be improved, then we must first grapple with the
ways minorities are treated, for their treatment holds -
one key to the way many others of us are treated, and
to. the American dream .itseif. Again, parents and
teachers may quarrel with this approach, as they.
should, butitis not presented inisolation and serves
as a genuine attempt to get students to.think rather
_than just to memorlze historical facts

Ratmg Good
Reviewed by Historian

'

are appropriate the authors avoided the opportunity
- by inserting thought provoking:questions without

it seemed to me, used this fact to uncompllcate K

pIy got in the way of predestined progress and . '

Blacks did something too, seems to be the conten-
tion throughout.. "~

The textbook devotes one short chapter (14

~.-pages, 6 of which are p|ctures) to Anglo- -America
before the Europeans came. Only three pages, plus
two pictures, are devoted to the American indian. No
: theory is advanced about why or how ‘the original
. Americans came to this country because ‘it is too

--long-ago-—'no one:remembers.’-The book then .-

_briefly defines: Plams indians, Basket’ Weavers and

Woodland Indians, and fmally concludes the ‘dis:
_cussion of Indians with::

e By and by, the Esklmos and Indians for
cwigot about Eurasia. The: people of Eurasla"
- .forgot: about them.: -Great oceans cut the '
- Eskimos and lndlans off from the rest of the
sworld: They were forgotten for: thousands"’"’ B
of years.'i. ;5ii @
' Wlth that the. student |s ready for
“to the new world."

At no time were the Ind|ans deplcted as reallstlc ‘
people with. complete personalltles, cultures or na- N
. tlons of their. own.They were deplcted as naive (sold :

“Manhattan for $40 — “what a bargam" —p..57).

"Occasionally, Indians were depicted.as helpful (to -
“the Puritans, to the French fur traders and to Lewis -

. and Clark). Sometimes: they .were shown as good
f|ghters and often i |n need of enllghtenment by the
_'good missionaries.’ ‘

When anyse*t..ltlve dlSCUSSIOn of lnd|an reactlons ‘

WA FuiToxt Provided by ERIC

~“Brave men come :

: attempt to: deplct ‘Blacks:as’ havrng contrlbuted“a*'

were not discussed in the text.

enough supporting material for a student to reach a:

“logical conclusion. For example:

"Many British settlers started to move:

- west. They wanted more land. The French’
asked their Indian frlends for help. They

-~ said that the British settlers would drive:
away the animals. This would spoil Indian

_.hunting grounds. The French told the In- .
dians this again and again. Finally the In-
dians decided to help the French. Together
they would drive out the Engllsh settlers "

Questions; :
Why did the French want the Indians to help‘

them?.. : o
How d|d they get them to help them'? AT
“Were the things they told the Indians true" G
A ch|Id wuth,any |mag|nat|on could think of several -

posslble answers to thesequestlons' Thegq estlons

Other examples |mpute bravery to Europeans, ie.,
“Washlngton wasa good soldier."” “Braddock wasa
fine soldler b The student gets the |mpress|on that it
w0uld be’ only a matter of time until these Engllsh
_gentlemen drove the French'and the Sneaky Indians
“(who hid behind trees when they fought) away so .
that good Engllsh people could contlnue the move -
west o
+.The author ...... made a somewhat more ambltlous

small'part in bunldlng ‘Anglo-America.” © 7

On page 30 of the text we are told that the Unlted
States and Canada are called Anglo-America be-
cause most of the people speak English. Mexico is
part of Latin America because it was settled by peo-
ple:from Spain.:With, that, the Spanish ceased to
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have any significance m the development of Anglo-

Amerlca
After the French-Indian wars the French either

died out or moved to Canada near Quebec where

"many people still speak French."

The indian occasionally protested the taking of
hisland, but the reader never is told exactly whatdid
happen to him::

There is a falrly lengthy dnscusslon or apology for

. slavery. Some of the questions at least could be
used to develop in the student a good insight of the

evils of slavery. However, like-many other books,
after the Civil War the Blackis almostignored, so the

problem of Blacks and slavery ended with that con- -
flict. There is some evidence that Black people &x- "~
isted after the Civil War, "'they moved to the citiesto ' -

work and make the cities big."” .
| must confess that this is the first elementary

textbook | have read since leaving elementary

school. If, however, this is the caliber of textbook

used in America, we are gomg to be faced with

problems for generatlons to come. -
The Metropolitan; Community is to be used, |

: would assume, with The Making of Our America. Itis

in some ways a better book, but still boils issues
down to such simplistic terms that one does not get

“a reallstlc picture of what a metropolltan commumty v

is, or how it functions. ' ‘
The transition from rural to urban society as de-

: picted in the text gives the impression that thiswas a

smooth transition, and beneficial for all people con-
cerned. There is no mention at all of the struggle for
the working man. No miention at all of the terrible

condltlons for children who worked in factorles or

mines.
When reading, one is given the impression that

everythmg was rosy. The industrial revolutlon pro- .

~ duced farm machinery znd this allowed those far-

mers to produce more crops, thus eliminating the

' need for so many farmers. Those surplus farmers
- then moved to the city to help make farm mac'1mery

for those who remained.
One of the things that struck me was the fact that
Blacks are classified as immigrants along with Irish,

"Italian, etc., without enough information given

about the difierences involved in this immigration.

The photographs in the book show the Black

Amerlcans in a more realistic light. The text of the
material, however, has no relationship to the photo- :
graphs Also, one is struck at the complete’ absence .
of any identifiable photograph of the second largest '
minority, the Chicano. | was unable to identify a - *
single picture of a Chlcano and no lndlans of the .
native variety. R -
On the whole, | would have to state that thisis a
most dlsappomtlng book. | would notwantachlld of
mine learning from it, and would hate to |magme ﬁ
" other young people learning from it. ,
There also seems to be favorable propaganda for
urban renewal —the book states it's away ofridding
the cities of slums — but there is no statement or
reaction as to where the people go while the renova- -
tion.is going on. There should, | think, be some -
mention of the people who are dlsplaced by urt:an
renewal and the particular problems faced by those *
who happen to be in the way of the urban renewal
~ planners. Perhaps, as with the Indians, they pre- :
sumably disappear into nice little places in the sub-
urbs. :
| felt this was a most dlsappomtmg book

Flatmg Very Poor
Reviewed by Educator




Allyn & Bacon, Incorporated
The People Make A Natlon
' Martin W. Sandler,
Edwin C. Rozwenc and’
Edward .C. Martrn 1971

remew...’l

Textbook publrshers have not improved the|r ‘

~. product much since | was a child. Texts still have
pretty but small p|ctures, some in coIor Authors
" urge the reader to think and to form opinions on

' include; primary source materials usuaIIy excerp-

ted from the writings and speeches of “‘well- '
or ‘famous'  Americans. They have
‘ _smalllsh print (or do my bifocals need adjustlng") .

"-and lots of words for the reader to read. Maybe not

Known''

-.the Allyn and Bacon test, The People Make A

Nation, has them and more. .

overwhelmed me.
‘ ~algebra, English,” and - history’ books ' between
.. classes or between locker-and class when | was a

_high schooI student The history. book was always - N
: T -

|, can remember. carrying my -

non-ex|stent By paqe 30, the authors have aIready' f‘v

- divided: the" emerging-. nation into English -and

~non-English cofonlals They cont|nue to keep them

" separate.

" selected issues. Books show both Blacks and
. "Whites, but: rarer in - the same picture. ‘They

Section’ I “Founders and Forefathers..

- “Who are our founding fathers"" This’ section

v'classifies them as ' European |mm|grants who
~arrived during" the nineteenth’ century.. The au-.
.- thors, however, hasten to. append some Chinese -~ " -
“(“We must- not. overlook .

1 Amaericans.: Jews are not mentloned but the
- all of the new textbooks have these .qualities, but * :

f'sweatshop girl” is. e Lo
.. The eighty pages deahng W|th the constltutron

Section. ll; “Government by the People’ seems to... |
Perhaps the size “of the book is the thrng that _

‘be the authors'. labor: of love. They warm up to

their subject and include some good materual on

-~ the persistence of historical issues and compari-
= son of |nterpretat|ons Unfortunately. the historical

_-issues and rnterpretatlons are wholly political and .
X completefy n
‘»cepts\of i

II"b“t the"conventuonaif con:

;,‘puctuon of sIavery is. presented Plctures in this

-- - section::are idealized- and. scarce... The story of -
Blacks |s superf|c|al and: |mpersonal No feaders :

o paragraphs'notung the presence of lndrans or the

B reactions of

'Jsettfers, to.them. On. pages 664-666

e exrstrng in. th|s co ntry today A photograph of two

"Ind|an ch||dren in desert terra|n is' |ncIuded

Mexncan-Amerrcans get three pages, a -olk song.

‘asks, . "

.."). and - Mexican-




" and two pictures out of 721 pages. The text says _

. that “Next to the American Indians, the Mexican-

Ameritans _ have the. oldest hlstory in" the New .

World.” | wish some of ‘it were |ncluded in The
People Make A Nation.
‘The book is non- dnscrnmnnatory in |ts portrayal of

m|nor|'|es For example, women don't get any .
more space than the other groups. They aren’t-in

any more pictures either. Hiztory is agarn seen as
~ created and. lived . by men. v

I cannot recommend th|s book as one whlch'

o

- remew...2

{u

The - PeG;; Make A Natlon |s a h|story text

= flects the dlscovery technlques emphaslzed by

3 'advocates of the new 'social stud|es Throughout .
the “eight un|ts students are:. presented with -
N pnmary and secondary sources, historical - f|ct|on
* and various types of vusuals from wh|ch to: make i
" inferences and to pos|t conclus|ons about events R
. in'- American ' history.” Addltlonal selectlons ‘are
B des|gned to encourage" students to. dlstlngulsh""‘
- between fact and bias, and.to understand the role.‘ .

" of values in |nfluenc|ng op|n|ons

o Throughout. the “text, continuous emphasls is-

placed upon sources wh|ch deplct representatlves

‘fjof many dlfferent cultural groups...For example;:
" the' materlal on early: Amenca is not limited to the -
role of former: Engllshmen ‘Space is also devoted

" to Indians and enslaved Blacks ‘as. well
: non Engllsh settlers : ;
Thls theme of culturaI

‘ : youth |n general
_‘which’ exemp||f|es the current trend away from the "
. traditional chronological .narrative. 'The.book re- "
: ggrowth of the_ women's r|ghts movement as well
- as: examples of confllctlng opi ons about Black d
_,part|c|pat|on in: _the; ‘New. Deal
.. Careful seIectlon of sources to ep &sen vary|ng _
*vnewpomts is. evude' ced in the’ sectlon on “Slavery

“the.. nature’ of sIavery ‘by.”
; descnptlons of slave -life, -and’ by examlmng
“picturesof slaves_in. vaned cnrcumstances -This '

=0’ compare the phi Iosoph|es and leadershlp roIes
:of Booker:

;desplte its.. many fine; features .The: role of the':

- United States on the mternatnonal stage; could:
: T f[deplcted better through selectlons iwhich ref!cct‘

. plurallsm contlnues,‘ " :

I through the ensumg eras. The expenences of

i v|mm|grant groups are presented th ough a good

g|ves a multl ethn|c or- pluralrstlc vuew of Amencan S
history. Its |nclus|ons of minority groups and their

_contributions - to the . past: h|story'and present -

happenings of the United States are insufficient,
inadequate, and feeble Intellrgent thlnkmg young
adults will-note the definition in the margin of
page 61: Jargon is confused talking. They wnll
surely recognlze the ]argon |n th|s book ‘

Ratlng Poor’ v
Rewewed by Educator i

+In.the sources . on Progressnvnsm ‘and’ the New"
Deal the .authors have included: matenal on_the

students are:
n concluslons about
readnng “dissimilar..

and* Segregatlon : _that un|t
encouraged to draw he

technlque is also utilized to present an: opportunlty

i Washlngton and""W‘E‘ B. DuBons
" Some cr|t|c|sms .of -the :boo 'must ‘be- ‘made °




nineteenth century. However, the authors miss the
‘opportunity - to inciude ' written ‘material which

- would show that, while political democracy was .

being broadened in the antebelium years for white

- males, it was being curtailed or denied for Blacks,
.and did nnt extend to women.

"It 'must be noted that what is.included in the

‘book does reflect the nation’s institutional growth,

-and,-.to. a large extent, the pluralistic nature of

Amerrcan soclety The authors are to be congratu-

‘frevlew...3

- The format of The People Make A Nation is

' unique and provrdes an excellent method for
stimulating interest as well as student questioning

and. decision making.; The textis :divided into

inquiry units which can be selected as single units’
~depending on student needs or the volume can be
‘utilized as a comprehensive text. In either case,

the student expands and enriches his  own
interests and needs. A single topic is discussed at

one time on a continual timeline as opposed to the

total volume with a continual timeline. There is no

‘limit or boundary as to how mucii depth a student

can go intp on any one toplc The instruction is all

- student centered with the instructor acting as a:
- resource person. The. first-hand accounts and

"

‘ comments: from historians and: journalrsts provrde 1

. ™. opportunities for the reader to.draw his own
‘ - ‘conclusions. It is un_fortunate however, that the
. - - historians appear to be  “middle-class, main-’
.. stream’ oriented. Some of the first-hand zccounts,
- espacially those pertaining . to- minority . groups,

- . offer little stimulation for ethnic pride.
. The opening 'statement :in; this.text‘mentions

i prior: to Columbus drscovery of this, contrnent I
alludes to the fact that they’ were unlmportant and

the ‘name, lndrans Thel

“ and_South’’ Amerrca, are; completely omitted. The
'-‘only mdncatron 0 'thenr existence . is based on.a
7 POOF: picture. dep|ct|ng an Indian, vullage Culture is
. i--mentioned.in that it clashed with the culture of the
o Europeans,‘,the result bemg, the creatlon of

slgnufurant numbers. the lndrans day.at.
were: numbered .‘Tha,vEuropean culture
clashed with .those of the Indians, . and in
the end the Eurrtpeans wrth thelr super|or.
;numbers and technologrcal advances
_eoswon the. battle . for the landof. Amerrca e
l_appaars that only 'he =--ropaans or. thenr
descendents contrrbuted to the burldrnq of

FullText Provided by enic RN

_ “ implication is. that: all. Mexucan-Amerrcans ‘come
; ;only as: mcrdental that: pe0ple exrsted in ‘America . do

unworthy of further. .mention. Columbus gave them 3" Americ
ulture lrfe styles LoF - u ‘
cwulrzatlons, developed throughout North Central ;

o practlcally omltted

' lated for developing a text which employs the

‘inquiry technique, while depicting the attempts of
various groups to define and cope with American
pluralism. The book is attractive in format, and,
together with the manual, should be helpfui to the

‘“teacher in arousing interest in the study ‘of

American history.

'Rating: Good
Reviewed by Historian

America. The fact that the Indians were excellent :
farmers and that the crops were wpcrtant tgihe
survival of the Engiish settlers merits iwo sen-
tences only as an_ afterthcught. -

Minorities should - have been discussed in a-

Cross socio-economic manner rather than expos-

ing students to one excerpt from one member of
each stereotyped classification. The only minority
treated adequately was the Black minority. The

- concept of America being the melting pot for all

races and sthnic groups alludes to the idea that in

_order. to be an American one had to abandon or: -

negate his rich culture and heritage and conform
to a basic culture or ‘philosophy “main stream.”
The authors deal: with m|nor|t|es only in the|r
assrmrlatron to the white culture.

The Mexrcan‘-Amerrcans,‘ ‘the :nation’s_ seccnd o

largest minority, -is not mentioned until . the
‘'mid- twentleth -century. Their. contribution to the
building of America was - only as a source of

migrant harvest labor. In_ali-of 710 pages this -

minority merits six pages ‘of reference’ and the

nit.‘;. two topics.
en's suffrage. are

ln summary, J

Ratrng Falr
Reviewed by Educato




~. colorful’
~ raferences.. to. . ethnic: d|vers|ty : buti their . text

American Book Company
History: U.S.A.

Jack Allen and

John L. Betts

review..l

Jack Allen,

calls it “‘the ledger of a nation" and “the chronicle

of a new way of life.” In spite of some innovative

efforts, History: USA remains at best. a “ledger”

and a ‘‘chronicle” of traditional issues and events.’

"It completely develops the basic record,” as John
Betts puts it; or as Allen summarizes Chapter Two:
“much of the story told .

of appendices to.lists of vice-presidents, cabinet
officers, Supreme Court justices and speakers of
the House, but only 5 pages to.the arts (television

- is given 4 sentences) in 264 given to the twentieth
century .in Section Seven. Both authors recognize“

“the problem of lagging student interest.” They try -

past president of the National
-~ Council for the Social Studies, has.written History.
-USA with John Betts, as an eleventh-grade text. He

. is noncontroversial and
incontrovertible.” Allen and Betts devote 8 pages-

hard to make traditional history palatable with

photo .essays,’. student ‘projects,”

remalns trad|t|onal .
Allen and Betts describe History USA n

openlng sentence as ‘a. penetratlng, ethnlc study

of . Amerucan h|story i They.. observe that all
& Amerlcans are |mm|grants,

and that “the h|story
of the Unpted States - more 'so than.any. other

L country'—‘-‘ is_a h|story ot its. people " Yet such
L unspecmc

phrases as. "“many peoples, many

‘and”

cultures, ali Amerlcans” .seem . to sum up ‘their

concept,ﬂot cultural plurallsm For example they

. _descrlbe"Natuve American . migrations. and ‘Ilfe-

sryies in. Chapter One, but |nclude

dlscusswn undeveloped observatlons that “these

L people were ot Mongolmd orcgun" and that the‘ i

. Iroquois’ Contederatlon ‘comprised five i :
# ’;trlbes " They rely on; urvsupported ad]ectwes 10

L evaluate relations with ‘whites — using phrases °
 like i*'especially * revolting':: and ‘‘died . horribly”

: wrthout a slngle exampIe to. permit students to

; arnve at: such conclusaons Scmclarly,

Natlve

._,_mtelllgent .

i

1971

American contributions to agriculture ‘‘would total
more than several dozen items,” but none are
named. - Poles, ltalians, and Greeks are indexed
only to a paragraph implying that the “greztest
mass migration in - history” resulted from
America’'s establishing ‘a ‘‘representative govern-
ment based on a flexible, written Constitution.”
Robert.a Follette is mdexed nine tlmos, F|orello
La Guardia nct at all. ‘ _

Black people receive greater mention, but often
in the context of a “problem’ for whites. The

~earliest mention - (on . page 5) conveys a. tone
- frequently repeated — *“Europeans and White
. Americans brought the Negro-from Africa” (my

emphasis).. 'Cultural Contributions” are indexed

. but lead to two sentences mentioning Jupiter

“‘Hammon,” Phyllis Wheatiey. and Benjamln Ban-
neker. While traditional Black figures _like

" Frederick . Douglass, Booker ;T. Washington" and"‘;j"::'

George Washmgton Carver are. ment|oned men
I|ke W. E. B. DuBois and Carver recelve lees than a
sentence Washlngton has two sentences |n the
. text, Douglass tour and’ Harrlet Tubman thres

Recent civil rughts demonstratlons are mentnoned
troquently, and mneteenth-century ‘militant. David
Walker is named but Marcus Garvey and Malcolm
X are not Nor is. there reterence to CORE, SNCC

the .. Black Musllms or the Black Panther Party:

Black people speak no words. in, the text, though
Washlngton s sentence o'n agltatlon of questlons
of social. equality is: ‘the extremist folly” and a’
sentence trom Martln Luther Klng s “Letter From

' ograp
‘ can make tradutuonal h|story a. v|v|d and.! enrlch-

mg"‘experlence for ‘high school students They

. have inserted visual essays on slgnmcant indi-

viduals like Washlngto’t and_Jetferson, and they

" “"have scattered |llustrat|ons on almost every page




Often these. illustrations are paintings by major
artists like Gilbert, Stuart, Winslow Homer, and
John Sloan. Teachers with' some background in
art history will find these aids invaluable. They
show a real concern for cultural issues, and when

_ they come in the context of infrequent chapters on

American culture the book develops outstanding
presentations.
John Betts' ‘‘Teacher's Manual” stresses" the

importance of studant involvement in the past. He .

recommends audio visual materials for many

chapters, as well as bibliographic aids, and he:

explains the ‘‘Historical Laboratory” which -com-

- pletes each chapter. This Laboratory provides a -

variety of projects for individual or class use.
These are arranged under headlngs “Toward
Human Progress,” “The Importance of ideas,”

Expioring History Through Current Events,” etc. '
. ‘A section on “Divergent Thinking'' asks students

to respond to “What if"* ‘situations. A section on

review...2

History: USA is a chronological, traditional

eleventh-grade ' American history text. Let us = .
examine the text |n terms of its strengths and
. weaknesses. ’

Strengths ‘

1.-The suggested ‘'student activities are, .good.
“Many historical questlons, asking the stu-
dent, 'if . you were ... what would you do,
place the student in that "nistorical period.

2. The. historical sequence ladder and' the

... vocabulary lists at the end of each chapter

~ events in’ sequence, ‘gaining ‘the necessary
h|stor|cal terms.’ Vocabulary perta|n|ng to
: m|nor|ty groups
a'few chapters Iy , _
3.. The teachers gurde conta|n' some flne
_.resources, “such as audio-visual aids,” map

‘ertarn to m|nor|ty groups

Weaknesses o

_ty_\The textbook |s very traultlonal and, au-
" thoritative in nature. Although it asks the
students what they would do in a partucular
’mstorlcal situation, there seems to: be no
oncern’ for the vrewung of history as
interpretation, by weighing the - events

- through the use of primary and secondary*

. sources - ard. arriving -at.. thelr own . concIu-

The ; text vlsjwrltten .totally' from an Anglo-

5. The natives of America, the American In-'

- allows” the .student ' to "think “of ‘important -

|oned at the end of

*"'skills,"and a bibliography, _many- of which - ‘

'Amerlcan point of .view.. Mlnorlty views are.
almost non-exustant throughout the ‘book. S

role playlng offers some impromptu theatre

suggestnons : 4

The manual offers suggestions for honors
programs and “student-centered” classrooms as
well as basic materials “for the slow reader.” The
honors . program, for example, offers advanced
students"‘opportunity to - discuss the Vietnam

~conflict.

Allin aII History: USA must be classified as a
traditional gleventh- grade text. The story unfolds

. as Americans identify -with the doings of the

national ‘government and its leaders. Cultural and
regional pluralism fade as the scene opens.on
Gunnar_ Myrdal's ' discussion of ‘“The American
Creed” and Allen and Betts raise their basic
questions: :‘How was this creed achieved? How
did Americans create these unique ideals?"”

i Rating: Falr
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3. The discovery unit stresses a multi-nation
involvement in the settling oi America. Afier
the colonial period, these groups and their
influences are almost totally ignored. .

4. In dealing with the American Civil - War,
although a great many pages are spent on
the subject, it comes across as a fight for
and against slavery. The other theories that
caused the war are not very well developed.

dians, receive a very casual treatment in the

- book. The Ind|an is deaIt with-not_as:an -

,Amerlcan “but as an outslder “and the|r

#' current’ problems are totally” overlooked. :

6. Although the period of immigration -is deaIt
with’ historically, the immigrants: themselves
are not‘emphasized,: but:just mentioned in
passing.; The: pluralism::and : ‘multi-ethnic’

all:: The-authors: seem to-assume: that the "
students: have: knowledge of: all :the ethnic

and « racial : groups - and:: their. - accomplish-

ments in’ Amerlcan history;’ because they do
not deal with this area adequately. ‘
7. The history, problems and accomplishments

"% of Mexicans and’ Puerto Ricans as United
States citizens are compIeter ignored.

" 8. The term “Black Amerisans” is cited only a -

coupIe of times in the entire text. The term
““Negro ‘Americans” is cited repeatedly
‘‘throughout the book. As stated above, the
_book is wr|tten totaIIy from .an Anglo-
.f'Amerlcan pomt of vrew ‘Very l|ttle is. wntten

© make-up of America is not weil developed-at::



el
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regarding “desegregatlon a erm ail stu-
dents should have in their vocabularies. The':
authors use the phrase as a title *' The Negro
Revolution of 1963" which is misleading. It is
questionable whether this was truly a “Negro
Revolution.”

8. Current minority problems are extremely
sketchy, stopping at 1967. There is no
mention of the Black, Indian, and Mexican-
Americans' culture, problems, and accom-
p||shments today.

remew...3

“In a special sense this is a difficult book to
review because .it is not distinctive enough to
stand above the average of the many textbooks
available for a secondary school course in United
States history, yet it is adequate enough so that it

cannot be seriously faulted. It is a comprehensive .-

work, at times remorselessly so, and consequently,
unlike texts of a past generation, it does' not fall
into. the error of treating history as past. politics
supplemented largely by accounts of war and
diplomacy. The very broadness of its scope dces

much to produce a balanced coverage of Amern-

can scciety, -
A good deal of attentvon is g|ven ‘to various
. aspects of economic history: business institutions,

- - the development of technology, and the growth of

labor organizations, as well as some more general
considerations of factors in working class life. In
general, the. handling:of fabor history is able,
although at times some of the aspects of this topic

could have been expanded. This text containg = ..
...50me material on the. h|story of radical dissent.in. -
“this, country ‘and the _reaction to'it. In’ d|scuss|ng

the Haymarket r|ot oddly enough the ‘authors. fail

to describe the m|scarr|age of justlce mvolved in

the trial of the anarchists followmg the ‘affair; not

onIy does ‘this ‘obscure’ a’ slgmflcant aspect of3
it: misses an’ excellent

|ndustr|al h|story., but"
' opportunaty to. compare a late nmeteenth century

.Chlcago prosecutuon drrected agamst radlcal'» :

with the contemporary trlals aIIegedIy involving
polltlcal repressnon helo’ in the same cCity. .
Thts works treatment of var|0us ethn|c and

moruty groups in. Ameruca is, for the most part -
vsatrsfactory but not outstandung There is attentnon-

to the h|story of Indaans although the overall
_account of the. reIatuons between these earIy
Amencans and European wh|te |mm|grants is only

fatr for example there IS a section on’ ‘Jackson's
poI:cy on Indnan removal but a better h|story of.

the Cherokees ‘both‘on the’ mer|ts of their. soclety
and the’ tragedy of the|r fate,, is’ needed ‘The

“ sectnon on’ ‘the hlstory of the’ plams Indrans is -

stronger aIthough the text does not take advan-

~ descent,’ this 'terminology could - b
,annoymg to adoIescent students

In the introduction the authors state that
History: USA is a."penetrating, ethnic study of
American history.”” The text does not exemplify
this theine. Little evidence is found to support

what the authors contend in their introduction.

Although minorities are mentioned historically,
their impact on the American scene is almost
entirely overiooked:

Rating: Poor
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tage of the dramatic potential of this topic which
so greatly interests contemporary students. In
their treatment of Indians in the late nineteenth
century, the authors wisely look ahead to the
twentieth century by continuing their narrative of
U. S. Indian history to the New Deal period.
The treatment of Black history represents the
text's abiest handling of minority Americans.
There is a description of the horrors of the middle

passage for the involuntary Black voyagers to-

America. The authors also have a discussion,
albeit short, of the harsh nature of slavery, and this
in turn is related to the nature and number of slave

insurrections. However, the characteristics of “the

peculiar institution” as well as the life of the free
Blacks north and south and Black efforts in the
anti-slavery movement need better. development.
The attention of Black history in the reconstruc-
tion and modern periods is continued, although

the treatment of such important leadars as Booker

T. Washington and W. E. B. DuBois could be mere

. ably done. The text usually. refers to Blacks as . . .

Negroes, at: Ieast untii’ the . funal chapters smce

"there is a good deaI of evndence that the term

Black rather than’ Negro,"'ls at present the
overwhelmnng preference of Amerrcans of Afrrcan
*especlally

‘The sect|ons on’ rmmlgratlon are on the whoIe

good although there could be’ more mater|al ‘on

the pos|t|ve contrlbutnons of varlous new |mmt-
grant groups such as Jewlsh Amerucans There iis

comparatlvely little’ | coverage ‘of Amerlcans of_ o

Hispanic or. Orlental background The Iatter group
receives mentuon Iargely in terms ot lmnugratuon
restrlct|0n The' trag|c h|story of the reIocat|on of

West Coast Japanese . durmg World War Il is .

mentloned in passmg m one. ‘short section’ on the
treatment ot mmorlty groups durmg that war. (
Thus text ‘has a section on.the women s rughts

: movement in the antebeuum perlod but the short

sectlon on women S suftrage in the chapter on the
progresswe perlod is not adequate treatment for
that |mportant top|c AT
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The authors of History: USA are diligent in their fails to convey the excitement, the challenge, the
efforts and seem for the most part well acquainted  high drama of American history, even by textbook
with the literature of American history. There are standards. ‘
some quite good parts in this work but to this Rating: Fair
reviewer this is a case of the whole being a little Revie?n;ed by Historian
less than the sum of the parts. Despite the fact that y :

"its authors are experienced teachers, History: USA '

.
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- American Heritage Publishing Campany, Inc. -
The Impact Of Our Past: A History Cf .

: The United States

Bernard A. Weisberger, 1972

review...1

"This text,

Iikeﬂmany teacher editions was .

annotated. Unlike many teacher editions, however,
this text demonstrated a concern for assisting the

teacher to help youngsters develop not only in the
cogriitive but in the affective domain as well. A
section which | will call the '‘foreword” (written by

~the . annotation  author) and the - annotations
~.throughout the text provide the teacher with an

excellent overview and background of the text and
criteria and guidance relative to its use.
Following are the strengths and weaknesses of
the treatment of Third World groups (highly visible
ethnic groups) woinen, and religious groups:

Strengths:

The text does make aconscicus effortto address

- the pluralistic ‘aspects of ‘our society, both past"

and present. Unit |, which is titled "Peopllng the '

Amerncas. conta|ns var|ant vuewponnts of' several

ethnic groups of America relative to their’ respec-
tcve feelungs about the Unuted ‘States: Chapter One ‘_
_is “ devoted " entlrely to the .Native  American’

societies prior: to:the ‘arrival of Columbus.:Some

chapters draw attention tc the richness of African

civilizations' long before’ European encroachment,’
-while’ others confront the myth of the happy slave
and=- ||Ium|nate ‘the’'rage - and vigor: with - iwhich
rebellion was pursued: by enslaved Blacks, both in
the U.S.A:as well as the Caribbcan.'These among .

other slmrlar aspests of the text I f0und favorable;“

Weaknes.ws:‘ i

the "foreword" of. thls text, the annotataon ‘author '

notes .the fo||owmg e
" “Inquiry into the Amerucan past demands
..a commitment- ‘to candor. The shortcom- -

ings as well as_ the successes of both past

and current generations sh0uld not be

neglected or minimized .

‘Besides Sntnng Bult,:
'chlef .merits ; mentlonlng .Corky. Gonzonles and

having dealt in some complimentary ways with the
pluralistic: aspects of our society, both past and
present, failed to adhere completely to  this
recommendation of- candor. There are many .
instances of omissions of pertinent information
that greatly compromise the authenticity of his-
tory. Some are as follows: Columbus is stiil being
portrayad as “discovering'' the new world. Can
you imagine the Native Americans sitting around
waiting to be “discovered?” No mention is made
of George Washington being a slaveholder, or.his
rejection of Blacks (free or slave) to fight with the
colonists in the initial stages of the Revolutionary
War. .The Papal .order relative to the :line of
demarcation of 1455 is' completely omitted.. No
mention :is made of Sacajawea and York, the .
Native American woman and Black servant who-

‘ made Lewus and Clark’s expedition successful. .

Guadelupe Hldalgo is conveyed asa trtumph for
the ‘United - States . ‘with-/ no.. .mention .. of - the

explontatron of Iand rughts VlS'n'vra treaty. vuolatlons o

and the: |mpact that this: had :on ;. the ; Mexlcan
people and, subsequently the Chlcano people who,
populate those areas taken from Mexico .in. 1848,
no. other Natrve Amerucan

Reies Lopez Tijerina: are omitted.Although t‘re '
Black:Panther: Party was mentuoned its; prrncrpal

. Ieaders,,Newton Seale, and Cleaver, are .not

d|scussed -Nor.is Rap Brown: Specmc consrdera-

i “ " tion :of the .woman: roles : in -American hlstory is
ln .the “ratlonale,;; sectton of what I.have . titled - -

evidenced only by d|scusS|on of Ehzabeth Stanton

Jane Addams, and-an. account of . some - women
belng arrested for wearing one-piece bathing suits
on a beach in Chicago. Discussion of religion is.
cursory. It reflected a brief account of a few Native

= American rellglous belrefs,,umphed religious free- -

l endorse the above completely The text while -

-dony to be the basis of the existence of a number
‘of colonies, mentioned - the' First Amendment,

i

detailed the. Scope's Trial, and some religious '




implicits vis-a-vis the concept of “manifest de-

stiny.” Some of those elements omitted are:
witchcraft and religion during the colonial period,
the role of religion in slavery, the impact of
Christianity on Blacks, Latinos and Native Ameri-
cans, the role of the church and the centemporary
struggle for civil rights, the American church and
wars engaged by the United States., etc.

Conclusion: .
| feel this text made a good effort to be factuaI
hlSth’lCd ly and just to the America’s pluralism

: e 2
rFeview...
anoughout the book there is consnstent evi-

dence that the book is based on the belief that
historical study is as essential to coping with the

" present and future as it is to understanding the

iR

past.

The author stresses the importance of concep-
tual thinking, generalizing, and valuing. He pre-
sents a relevant body of factual knowledge, the
examination of which .is a necessary step in the
development of inquiry skills. This text has been’

“ designed to develop not only the cognitive

vrecogn|t|on of historical

“The pount is made'f

thinking skills of recall,' comprehension, applica-
tion, analysis, synthesis, and evaluation, but also

the affective (valuing) skills of recognizing, ex-

amining, and resolving value conflicts. -

The introduction, . "ls-America .in  Crisis?" pro-
vides an orientation of.skills. and themes de-
veloped throughout the main chapters of the book.

"The approach to history is interesting in that it

begins with today and.then unravels the past in
-controversy.-and- its
impact of today Poverty, race relations, ‘pollution,

nuclear power,.-and ; the : generatlon gap,: from"

whlch stude'\ts draw on the|r own experiences, to

encourage students to express and recognize their"
- own values whlle teachers are, provrded with the -
opportunuty to duscover early in.the year, the
‘values. of students Excerpts quotes and pictures
contract a peacefuI and secure America in Crisis. .

:The; plctures and seIect|ons are . not to elrclt
deflnltlve ‘yes': of..

|ntroduct|on ‘for the student to. The Impact of Our
Past and to. hastorlcal controversy. and provnde a

. sense of. naed for: more: ‘evidence: from ‘the text .
.trom wbtch to draw concIussons LT T

“*The strongest tactor of the text in terms ot the .
taxonomy of learning |s the' consistent readnness o

and: relevancy in ter"ts “of! relatlng and’ anaIyzung

are |mm|grants or dascendents trom |mm|grants to
provide. a . background; ifor. understandlng the
pIuralrst : ature of Am -rlcan soc|ety

o”::from students. as . to -
whether Amerlca |s iin: cr|s|s They form .an -
_weIl portrayed.:

"the start that all Amerlcans S

present and past; however, the slgnlflcant number
of omissions relative. to Third World people,
women, and religion . greatly compromised its
effectiveness as a document to convey authentic
historical information. It is unfortunate the annota-
tion author did not collaborate with the author of
the basic text. Had this occurred, the effectiveness
of the text would have been greatly enhanced.

Rating:. Fair
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The early Indian societies‘are presented with a

" concern for early Indiari cultures.- The various -

Indian tribes are credited with having created
America’s first cultures. Such topics as civilization,
economy, government, political systems, art, tech- -
nology, and religion are developed. The variety

.and richness of African civilization is presented.

The primary concern is with the African heritage.
Each of four chapters dealing with peopling our
country reflects that rich and diverse backgrournds

. have contributed to the development of American

cultures. It would be very difficult for students not -
to recognize the great need in our society for .
people to -respect ethnic differences: and the

human struggle to accomplish th|s as they study -

the years 1000 to 1973.

As the text moves through the Natlon Divided
and the Civil War, it is evident throughout that the -
prime focus is the struggle to make a- highly -
pluralistic society function fairly for minorities as

well-as majorities. Because the issues that divide - -

White -and : Black ‘Americans.are 'yet tobe" fully
resolved, there is:inevitably: much controversial
matter:here. .The author: comments on this: but
insists: that: the.: matter:: has ‘been:: approached
candldly in the belief that only an honest appraisal
of our. past can bring forth the genuine respect for -
aII groups that American pluraI|sm must achieve:
A naturaIIy I|m|ted ‘butfair:role, is described as
the multi-religious groups deveIoped and grew. in
America from:the colonial days to our times. The
nation's collective:and: |nd|vadual moral |ssues are ;

i Very: adequate treatment.|s glven to the !ole of -
women in_our: history;:in-industry; in the ‘cabinet,
in peace movements, as retormers 'and m sclenca '

Summary X

By almost any compar|son thls text can be rated‘
as excellent It'is vusually attractlve and reallstlc
makmg good use oy’ color des|gn maps graphs
and: plctures
interpretation " but deliberate  confrontation of
students with value conflicts both past and

It introdiires” not “only " h|stor|cal""‘




E

present.
graphs, paintings, drawings, cartoons, maps, and
graphs appear. Visual. and verbal elements are
closely related.

. A mixture of narrative and inquiry, appropriate
for seventh and eighth grade reading levels, is a
part of this text.

Since inquiry into the American past demands a

‘commitment to candor the shortcommgs as well

as the successes of both past and current
generations cShould not . be -neglected or

minimized. The author presents a realistic picture: -
despite the. general .level of- abundance in our -

review...3

Amerlcan Heritage's The Impact o.,Our Past
made me want to stand up.and cheer. This text,

- designed for the seventh and eighth grades, is’

bound to siimulate both students and teachers. |
reread several sections for the sheer enjoyment of
the wonderfully literate prose style. and. for the
countless iliustrations, ali selected from.the pericd

of history under discussion. Public-and private
collections ail over the country and the world were

. drawn upon to create a strong visual impression of

" the subject or era under study. Most praiseworthy, -

- instead, the student is told that will be his job. He ;.-
will be given various sorts of evidence and he will

though, are the avowed intentions of the book —
to make the student think about contemporary

_problems as they have been created by our past

and to make him/her aware of. the pluralistic

“nature of our society. It |s hard to |mag|ne how it

could fail.
The - introduction is _titled, ‘“ls America. in
Crisis?" Thc question is not answered directly —

be expected to have an opinion by the time he has

finished the book. Selections from authors of our

time’ (Charles - E Silberman;: Crisis in’ Black and
White, Eric: Sevareld .The’ Amencan Dream;:; Pete
Seeger, "'If | Had a: Hammer " to name three)
establish the basis" of the discussion.: The rest.of
the book aives the student a solid background and
perspectwe so that he will be able to assess issues
like'race,  war,- pollutlon. urban development
poverty and. technology e

‘Each of the ‘eight: units beglns with” a pre‘ enta— .

‘ _t|on of diverse views on some aspect of the period

Q

Aruitoxt provided by Eic:

‘we are about to study and ends with “Issues Past

and“:Present,":'a ' literary ; debate :on: a'; related

problem’ whlch is still important:to:us. Minorities
- have' representatlves iin: these exchanges,’ which

are selected from a. vanety ‘of authors over a range

of centuries. The first unit sets the tone — before a

discussion of the _early Americas - begins, three

authors one Indlan chief (1933) one Anglo-Saxon -

supremaclst (1885) and one contemporary Black

Some 900 contemporanéous photo-‘

. editor (1968) — appear.

society, poverty for many is stili all too real and .
dehumanizing; despite our marked successin
creating a pluralistic society, the gap between the

"~ White. and non-White America is still a national

problem of extraordinary and critical dlmenslons
despite American technological achievements,

" environmental pollution is 'a formidable threat;
~_despite American success in influencing other

nations, the nation’s role in the world is far from
clear or without peril. .

: ]
Rating: Excellent

- Reviewed by Representative of the Clergy

)

: /j
The student is alerted to
the fact that there is conflict over how to interpret -
the past. Next he will read four chapters — one on
pre-Columbian Indian societies, one on the Euro-
pean background of the settlers, and one on the
African heritage of the Blacks as well as the
middle passage and slavery. Finally there is one on
colonial America, depicting what sort of society
came about when the Europeans subjugated both
Indians .and Blacks. The- final- debate asks, "lIs-
cultural conflict: inevitable?” The speakers here
are Christopher Columbus (1492), Dom Affonso,
King of the Congo (1526), a French priest (1770)
and a modern Black author (1964). PR

The ‘Indians do-not receive separate treatment-
again, although there is the expected mention of
conflict over: land all across -the - continent,
including the Cherokee “Trail of Tears™ and the

. vesistance: of the Plains Indians, as well .as the

establlshment of reservations.. ..o i oo il
. Blacks receive most attentlon in the chapters on -

' slavery. the - Cwul War and Reconstructlon The

misery: of: slavery is not dwelt upon at- Iength .
although an excellent photograph of an old slave
and his great-grandchlldren speaks clearly enough
of the poor. conditions.;: One : wishes that more
space had been given to'a descnptton of the sort
of .life  a-typical field: hand led.: Harriet. Tubman;
Frederlck Douglass .David. Walker and: Nat. Turner

are all .mentioned; which’is encouraging to see, as -

is the treatment of the anti-Black draft riot of July,/‘ B

- 1863, :in ‘New: York.: The treatment of the Recon-
structlon perlod is very good.. The active polmcal
. -role of Black men is dealt with.in ‘photos’ e.nd text,
"as is the work of the Ku Klux Klan. A later: section
‘focuses upon the last thlrty years of the nineteenth

century. There: the student. not only. reads about
Booker T.: Washtngton and:W..E. B. .DuBois, ‘but
also

* Indians, Blacks, ‘Chicanos and Puerto Ricans

of the’ thousands ‘of . homesteaders . and
8 cavalrymen who went west, and of those who;
'moved to the cities to look for work.




receive final treatment in a section entitled,
"Minorities: The Struggle for an Equal Share.”

Here, the recent past — Black Power, La Juelga,
Alcatraz — is presented as a time in which these

. groups began to realize and assert their cultural
_identities and political power.

Nineteenth century European immigration is
fully. discussed, as is the reaction to it. Anti-

~ Oriental sentiment, éspecially tiye incarceration of

the - Japanese . during - World/ War I, is ac-
knowledged as well. The ‘religious affiliations of
immigrants are not particularly stressed, which is
unfortunate.

Weisberger presents women in a range of ways
Not only will the student read of the garment
workers and pacifists, but he/she will see a

photograph of Frances Perkins, Roosevelt's Sec-
retary of Labor, shaking hands with some steel-
workers.. The New Woman of the twenties is

-discussed and pictured, though little time is given

(one question) to ' the contemporary Ilberatlon
movement.

Surely this is a text about which ‘the more
dispassionate student shall have few complaints. It
does seem to be more comprehensive than a
seventh or eighth grader could manage, but that is
no criticism of the book itself or its attitude toward
a pluralistic nation. This is the sort of book | wish
my teachers had been able to. choose. :

- Rating: Excellent
_Reviewed by Historian

eRic

WA ruiToxt Provided by ERiC: :
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review..1

Every teacher knows that compl|ments should
always precede criticism. Therefore, we note that
Man — United States and Americas makes
excellent use of the interdisciplinary approach. It
has a multiplicity of open-ended questions which
‘promote use of inquiry skills. The two levels of

~ learning, cognitive and affective, are clearly
indicated so that no teacher," however - subject
oriented, can easily omit- .opportunities for . stu-

- dents to analyze,. hypothesize,  and - generalize.

~ Value systems are prime throughout the book. It is

- aftractively illustrated with a variety of visuals, and
it is well organized in a format created both for

. presentation and learnung ’

it is unfortunate that a text which has so much
going for it should be devoid of certain kinds of
‘subject matter. Not that its geography or chronol-

Benefic Press
Man — United States And Americas
Edith McCall, Evalyn Rapparlie,

and Jack B. Spatafora, 1972

The women’'s struggle for equallty is  clearly
.downplayed -in - Man Umted States and
Americas. .

Amerlcan h|story itself decrees that space be
given to Blacks. Certainly no one can ignore the

Civil. War, .its ‘causes and effects. Here the
importance is the k|nd not : the amount of
exposure.

The description of sIavery is s|mp||st|c and
borders on inaccuracy. Blacks were brought on
slave ships, received no wages, were considered -
property; they were housed, fed and clothed by
their owners.. There' is no mention of what
happened to Black . families.  How  could any

. student understand the drastic repercusslons of

- ogy ' is lacking; the omusslons Concern Amerlcan o

m|nor|t|es Man

graphlc‘ matenal vas wrltten by women. and Stl":

: women Althouoh the book |s not |ntended to be:
based ,on names and flfStS, there are 116 |ndexed

pean’ queens; the others are_ Anne Hutchlnson‘
Jane’ Addams, Annle Oakley and Harrlet Beecher:

women and that alﬂmost one, half of, the biblio- -

slavery given only this information? :

- The account of .the : Reconstruction perlod is

abysmal.  Blacks were .wtricked”; .into ;- -electing

dlshonest ofllclals who bbed . state treasuries.
i n f.the KKK There_is no

. .~P
dunng th|s penod or any |nd|cat|on of the talented
Blacks who were elected to ‘office. The factors and
depth of racism_ e,lgnored L|ttle is said-of-the -
post. ‘World War Civil nghts movement Martln .

‘ Luther Klng shares a Ilne wvth John F Kennedy in

Stowe Harruet Tubman |s mentroned |n a note toi"v

_the’ regular |llustrat|ons showing workers and. in a

p|cture showung a demonstratlon for equal rlghts g
Although both’ ‘Anne Hutchlnson and Jane Addamsﬁ

7 were “important enough " to “rate “a full

page

e the teacher Women are glven space in’ many of .-

blography, only Jane Addams’ name was included .
in the “You Match the’ Words” section. (There
were 180 matchlng opportunities throughout the
- 'book.) Even there, Jane Addams is primarily
recognuzed for her soclal not political, actwusm

o

i

b

all f|ve Blacks are noted in the index. No mention
lS made of Black writers,: inventors, or .artisits, -
Although Columbus is still credited wuth "The ‘
Great Dlscovery." Amencan lndlan munonty fares
somewhat better than the others lndlans are given.
fa|rly sympathetic exposure It is in deallng with .
land pollcy that, the material can be’ vnewed most
crlt|cally 1t is stated that the Unlted States

‘ government broke &' treaty with the Sioux durmg

the second gold rush. Nowhere is there a realistic

_indication of the number_of broken treaties and.
-the continued - push’ which' moved ‘Indians from :

reservation to reservatlon ‘each worse than the

. prevuous one.. We are told that today one half




million Indians live on special reservations and are
cared for by government agencies. That rose-
colored description fails to give any young student
an understanding of what he/she sees on tele-
- vision about militant Indian groups.

The descriptions of the Mexican War, the
Spanish American War and the Panama acquisi-
.- tion are so pro-American it would be.impossible
. for a student to realize the extent of the hostilities
aroused by them and.other U.S. involvements in

< Central and South America. If the exploitation of

“migrant workers is dealt with,-we were unable to
locate where. The Ch|cano movement 'is - also
ignored.

Man — United States and Americas attempts

review...2

It is my opinion that all social studies, irrespec-

. tive of their levels of use, should deal candidly and

explicitly with the historical facts. This factor was

. a constant conszderatson as | reviewed this text.

Consnstent_wuth this factor, | reviewed Man —

United States and: Americas in. respect 'to its

strengths and weaknesses relative to its treatment

of Third World groups (highly - visible ethnic

groups), . women, and reI|g|on as factors in our
present and . past soc|ety

~Strengths:

The essence of the text 's efforts to address the.

reahtues of: the pluralnstuc aspect of our socuety

. pastand present .are._as follows: A two-chapter -

unit. focuses ‘on the Natlve American  as earIy

'peop e_|n “the' We‘ ern Hemlsphere"The line’ of

demarcation " is | discloses

hi ‘ Ks ‘ - .
Was |ngton s rejectuon of _Blac 8 (slave and free) ~sentence’ devoted to both the Native Americas and

to f|ght in the colonlal army.. Four Black eprorers
and’ Crlspus Attucks and Frederlck Douglass are
mentuoned The text dnscusses candldly the. Mexn-

' can Iaw prohlbltlng sIavery as a reason fo Texan

Amerlcans, who were slave | owners, |n|t|at|ng war
_with’ Mexico.” Such efforts, while" greatly limited,
are perceived -as strengths of the book reIatwe to

Weaknesses
This text, overall greatly neglected the Third
World people women, and reI|g|on as contributing
factors' of American - history. The text,  although
titted Man — United States and Americas,; devotes

eight and one-haif units to the United States and -

" only three and one-half units to Canada, middle

some correction in behalf of minority peoples. It
does include a few names omitted from previous
texts, and it does urge the student to consider the
inequities of the past. But if, as the authors have
stated, the primary purpose of the book is to help
students to be ‘‘ready to make changes' and “to
leave a society better than the one they found,”
then ‘more information on minorities. should be

included — information telling not only what has -

happened, but aiso the psychological. factors

‘behind the happenings.

Rating: Poor
Reviewed by Educator

America and South America coIIectiver. During its - -

overglorification of. Columbus, the text fails to
acknowledge Columbus' kidnapping some of the

. 'Native ' Americans of. San. Salvador: and later.
‘vurtually wiping out this particular group. Cortez -

and Pizzaro were not dealt with as destroyers of

" “highly civilized civilizations. The text, in sanctify--

ing Thanksgiving Day, does not consider the view

of this event by contemporary Native Americans. -

The vital contrast between the Native American's
relationship during the period of colonization with

the French as compared with that of the British is -

" omitted. Outside’ of ‘the Black explorers, Attucks
- - and.Douglass, the text conveys Black involvement
. as‘nonexistent.”’Anne’ Kutchinson; 'Jane ‘Addams,

_Elizabeth |- and l;iand’ Sacawzea -arethe: only
women noted Religion'is tremendously abused by
“omission;: It *was ' discussed : cursorily,: with - one

‘the': ‘colonies.” “This: text “omitted. entirely-: ‘other
aspects ‘of religions’in the Western: Hemisphere,

pariicularly “its::impact. in" Central ‘and South_
Amerlca The Ilst could go-on..

i

ConcIus:on
There is little doubt that th|s text is tremend-

oust limited and madequate as an instrument for -
teachers to help youngsters acquure the truths of
- American heritage — truths which give credence B

"to the notion that people from all cultures are of
d|gn|ty and worth. . '

Ratlng Very Poor
. Reviewed by Educator
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review...3

Man — United States and the Americas is
designed for use in the fifth or sixth grades. The
plan of the authors is to present U.S. history from
before the time of Columbus to our day, (Units 1-8)
examine. superficially. “Life in..
country in three parts, (9) and then to relate our
country to Canada, Latin America, and finally the
- world system. This is an ambitious undertaking,
and not necessarrly a good idea. The major faults
of the book, as far as its handling of minorities and
women goes, are caused by the need to attenuate
the treatment of American history after the Civii
War in order to be able to devote so much space
to the rest of the hemisphere. Other sins of
omission may presumably be blamed upon this as
- well..

very unbalanced and therefore unsatisfying treat-
.- ment of minorities, religious groups, and women.

The early sections aré more informative than are |
those about our own time. For example, Indians -
“receive more space than any other group mostly:

because an entire unit is devoted to “Early People

- in the Western Hemrsphere " Later, the “anger” of
the Plains Indians is mentioned more than once as .

the reason for their battle to keep their land from
the White settlers. There are, of course, expected

references to Squanto and Masasoit, along with.

- brief. mention : of "the - Iroquois, Algonqurn ‘and
Cherokee tribes; though only the Algonquins are
said to have resisted English settlement on their
land.  Everything else is relegated to. end-of-

v’ ;chapter suggestions for the student to look up. At*'“
* . the_end of’ the un|t on colonralj,

fugure out ways to lmprove lite on the reservatlons

and/or aid Indians in adjusting to_urban life. The -

end of the ch'apter on “ere |n'the Mldwestern and

Washlngton D.C.; but’ Booker T. Washungton is

“ never, mentloned Black men are'sald to havn‘been‘

', dividing the

In the American hrstory sec'rons the result is a -

e he is asked ‘to

: s|nce slavery |s glven equwalent space ln fact no :
' .Black man or woman in or ‘out ‘of.
. mentloned at all except for a passing reference to
Cl ,Martnn Luther King ‘in “.a later chapter 'Benjamln .
Banneker - is credited with helping to deslgn -

clavery is:

said to have fought in any other war, mcludang

. Vietnam.

 The. authors' treatment of the Black man in
slavery and Reconstruction. is nothing less than’
offensive. Tiiere are three pictures for the section
on slavery — one showing slaves at auction, one
depicting cotton picking, and one of the Under-
ground Railroad in operation. The text makes no
mention of life under slavery or of any slave .
atternpts at rebellion . (excluding .running away).

- The Underground- Raiiroad is presented as an

all-White operation. The passivity of the Black race -
is. tacitly- assumed throughout. The. full role of

" Black people in. Reconstructlon is summed up in

only -two paragraphs: .
“The former slaves caused - serious
“troubles for the government. They had
never been educaied and few could read
or write. Many criminals, northerners and
southerners- alike, - were ready to: take
advantage of these new Black citizens.
“Often the Black Americans :were -
iricked into electing dishonest officials to .
important public. positions. Once these -
dishonest men were elected, they helped. -
themselves to money in the treasuries of
‘the "southern states. These men. were
protected ‘from- angered . southerners by .
United States - troops.” (193 f)
There is one drawing of a class in a Freedm..n s
School accompanled by the’ question, “How did .~
these: schools heip former slaves?’ Perhaps the

‘student .is to’ recall -this_query when he sees a""

' p|cture of a ‘Black ‘meat inspector’ at’ ‘work ‘many -

'_ chart on",European

‘Ricans have left home -
look for work " There is no. hlnt’of raclal or. ethnlc i
antagonlsm no dISCUSSlOI'l of the role ‘of ‘the ..

‘ of the lmrmgrants or.in.the. .
culture ‘of America. T

slum l|fe in’ the nlneteenth century along wrth a
lmmlgratlon. but llttle is

g helped toicreate No ention ls made of Mexlcan

noted ‘that_many . Puerto -
large malnland cltles “to

lmmlgrants but it

churches in‘the’liv

For young studentsv who need .a

i ac'cu_rete' A



" omission of minority figures or women after - the
- Civil War is disturbing, particularly since it creates

the impression that leaders from these groups are
rare or extinct and that today's problems, (as
yesterday's) will have to be solved by the White

"male. The text appears to have been “updated”

mostly through the inclusion of material on Blacks

in the safely distant past.’ If one were to omit the . .

full page essays, the book would be very much like

RO A ru Toxc rovided by ERiC :

. the old "ihvisible'mén'_'_texts we used when | was
~in school, with a few new references to how great

our nation could be if we all “got along,” the
vaguest of all possible stands on cultural identity
and pluralism.

Rating: Poor =~
Reviewed by Historian‘




. ' ‘ " Benefic Press ,
& Of By, And For The People ;
' Robert Carter and -

' John M. Richards -

‘fremew...‘l

. The text Of, By and For the People is basrcally a
civics  text.. 'The mater|al is organized in a
tradrtuona' 'nanner of read|ng a gwen number of

. pages then answering a set of prescr|bed ques~»”

tions.. The format-lends. |tself to easy tcacher

‘,__zasslgnment and ' a. routine" work process of the'

~same activities for all students.

The reading level of the text is srxth grade and, \
recommended to be used m grades seven thr0ugh~ e

" nine. .

a The text is not saturated wrth facts” and dates ‘

iy whrch is often the case: of most civics' texts.
“In the chapter deaI|ng with ‘government, an
unrealistic view - is presented Everything" is <0

‘positiva and always lmplemented wuthout con-

- troversy ‘or a great deal of problems. Example:

- our: government madn it posslble for.usto go‘_

s : P 3
o estabI|shed to provrde for contrrbutrons’by muIt|-

s jjethmc multr-racral» groups .andall .people is notf
- " ‘many - peOple.:

: pi 'Howevar
from' many backgrounds helped to:make ‘our

‘ :Republlc " “Many of the mlnonty groups have._ ,‘

VII

: 19';‘

P
4

drfferences wrth the majonty of Amerrcans " Thrs‘ L

statement may leave the |mpress|on that if you' are '
. part ofa mrnorlty group you are not an Amerlcan :
The material dees not reflect a reaI|st|c vrew of tne 3‘
pluralustuc nature of oursociety. ’ e
‘The chapter deaI|ng with “Rehgron in Amenca

- does not deal with any indepth nature of the past S

.and present condrtrons ot religious’ freedom :
The chapters on - Our Expanding Economy. N

“Setting the Rules of Business" and" “Living in a

World of Money. and Business” provide a realistic

view of the responsnb:lrtres and problems involved .-
in our economy The" materral provudes an oppor- . :
tunity for all students to become successtully .
mvolved in'a‘more |ndepth study of. managing and - . -
;:,responslbllrtues for the|r welfare and S

tak|ng

are related to - Iarge group |nstruct|on

formance ob]ectwes re_listed. for: each- chapter.
: but they are not written in true performance terms.,
If the text Of By and For the People is used ‘the




students w||| need a great deal of additional
" material and information in- order to- Imk present-

. day concerns and-issues to the topics of the text in
“’a- more " realistic fashion.:

“The -authors - have

' attempted to organize the material in a fashion to

motivate student discussion; but ‘have fanled to
provrde the needed information.

~ ' lllustrations with charts, graphs and pictures are

very Ilmited; The.few pictures included do not

. ﬁrevlew...z

; Granted Benefic ' Press’ Of By and For the’
" Peoplo is ‘a civics textbook, not an American
history one (the type of social studies text focused
on in this year's study). Yet, any civics book may,

‘and must, contain some elements of. the historical

" backgrounds of our government ‘At any rate,:

- civics: books can and should reflect the criteria

dealt with in this study, that is, they should reflect ‘

: the plurallstlc nature of our. society:

< One of the. strong points.of the book is the |

end-of-the-chapter ‘aids - which follow - a logical
-~ sequence from recall of information to an evalua-

' tion of ideas about civics. Both the cognitive and

affective domains are dealt with ‘adequately. In
‘2ach end-of-the-chapter aid, Section I, “What'Do

" You Know'' has three parts: “a. Getting the Facts;"
b Explorlng the Facts;’ and “c. Extending the
= Facts;" Section Il with' ‘‘What Wou'd You Do;" -

Section Hil with “What Do You Think; "* and Section

IV .with."Have You Ever. Thought of This Idea?” In -

" addition, at the end of each unit are ‘'sections
entltled “Ideas to Stay With You" and “Unit Valua’
"> Concept.”

These '_sections - recall  the major
‘ generallzatlons ‘'of civics which were dealt with in

beglnnlng of each’ chapter in the section. entltled
‘Knowing what' these words mean will- heIp you,"!
“the student has an overall view of the structure of
‘civics. The “Unlt Value Concept sectlon enables

gamed in:the prevrous chapters

~.of the: chapter “Worklng 1o Keep" Our Ftepublrc *
.The ‘What. Would . You' Do?’, states: -
‘A‘vYou and your friends are in:the m|norlty
For some time you have’ ‘watned an ethnic -
istudles program deallng wlth your: ances-j"'
tors ‘instead of the- Engllsh settlers.: Your
group has met prevtously with the princi-
pal but he advused you'to: forget the idea.
Every, day ‘you. see less value in’ your
school : studies. Finally, " you, and your
frnends declde to walk out of class unt|l :

B

he preceding - chapters When' these generallza- o
|ons .are..combined .with,: the concepts at;-the

-~ the teacher to present an appllcatlon of the |deas:

A most approprlate example lor thls study would g
. be'a few of the end-o f-the-chapter aids at’ the end

‘Black ' child, -

" make-an effective contribution.
if, in this review, the weaknesses outwelgh the .
"' strengths of the text, it is because much remains

to be done if textbook materials are to become

" effective resources -in studying the pluralistic

nature of our socnety

| Rating: Fair

Reviewed by Educator

(RN

-the "school recognizes your complaist.
‘What is the problem? What would you do
"if you were in this situation?" -

‘The “What Do You Think” section states:
- = “Should the minority students have tried

‘other ‘means of communicating before
walking - out of class? Why? Did the ;
*- minority students recognize the authority - .-
of the principal to advise them? Discuss
_your reasons. Is it' possible to create a
- program to fit the needs of ai! the pupils?
Why'> What application does thls sltuatlon -
. have'to your life?” :

The “Have You Ever Thought of Thns ldea" state.. 2

- “‘Differences can be beautiful! What kind

of world ‘would it beif everyone were o

" alike? Yet, often we desire to see other .
people become exact coples of Ourselves i
It is especially.’ difficult to appreciate .. -
. differences - when lmportance is usually -
placed on lukenesses Real appreciation of

~ another person; however, comes with the
“acceptance of that person as he or she is.

. from yourself?"" i .. ~
‘ ln its . chapter ; on. Rellglon lnlAmerlca (pp

Department of Educatlons “study |ssued

‘January, 1972. However one of .the- sentencesi
‘rubbed me the wrong way. It reads ‘'Even tribes in’
the wilds of Africa, South America, and the islands’
f. the’ southwestern Paclflc worship . gods or;
;spmts" (p: 326) ‘What' would any child, let alone a: - o
, “infer. ‘from. this'~ sentence? : This =
'ethnocentr|c idea brought |mmed|ately to my mind . -
‘the rhyme “*On That Great Civilized Mornlng” by E..
T Harburg. a'few’ lines of ‘which. go

<t Are the Afrlcans in ‘Africa’:

Prepared. for lndependence Y

- Do they have enough dellnquents

- Among:. thelr |uvenlle decendents" Pl
" :,Can they flll the alr wlth smog enough? Thenr.

1!

_ Can you accept a person who is dlfterent f R

3?1-328) the uook discusses what - freedon of ;;.‘:,‘ i

,relngnon is, what separatlon of church and ‘state .~
.mieans, and what the results of religious’ freedom B
are : well * within " the “criteria " dealt - with : in . the; '




" rivers with pollutions?

Are their citizens evolved encugh

For mental institutions."
In its chapter dealing with elections; there is.no
mention of the role ethnic groups play. Yet M.
Krug,-in his discussion on ‘Teaching the Experi-
ence of White Ethnic Groups,’ in the 43rd
Yearbook (1673) of the National Council for tha
Social Studies, Teaching Ethnic Studies: Concepts
and Strategies, wonders why civic textbooks have

for -so long overlooked the impact of ethnic

politics. This is hard to understand because it is a

highly - visible phenomenon. Everybody active in -

politics in Rhode Island knows that the two Senate
seats for that state are likely to reflect the two
largest voting blocs, WASPs and Italians; similarly,
" New Mexico apparently has to have an “anglo”
senator and a Chicano. There are Congressional
districts in Minnesota that ' apparently only a
Swede or a Norwegian can represent in Congress

and ~ similarly * several - districts . in . Northwest
Chicago and South. Milwaukee are always rep- '

' ‘resented by men with Polish names.
" In the text s chapter deallng with labor unions,

© . “Our Expandlng Economy,” there is no mention of °

women. Yet in the same yearbook cited above,
Janice Law Trecker, in her section on ‘‘Teaching
the Role of Women in American History,”” wonders
how one can discuss the history of industrializa-

tion and the labor movement without' major
' consideration of the position of women. Women
operated the nation’s first-textile mills. The fact
that ' these. elghteenth-cer.tury “manufactories’

gave employment to womén and children, who -

“would else be idle,” was the justification for
mdustrlal as opposed to agrlcultural development

| #-revlew...3

3 ,",:The thlrd revnew of th|s book was not submltted

" Rating:’ Poor e e
,Rated by School Board Manager

[N

The factories gave employment to the immigrant

women and offered native born farmers’ daughters
their. first chance to be independent and to
contribute cash to the family coffers. Along with

children, women were the most emploited work-

ers, whether in sweatshop tenements or in
barn-like factories. Their exploitation was a threat
to the wage stability and organization of male
workers. Women struck, organized, and supported
male unions even under extreme hardship.

Women, women workers, and women organizers

fought to end child labor-abuses and the frightful
conditions. How, then can women in labor be
dismissed.

However, on page 344, the “What Do You
Think” section at the end of the.chapter on “Our
Expanding Economy” says:

* "Should a gqirl 'who wants tc be a
mechanic take the courses available.in
high school? Why? What could a four-
year . college education contribute to
preparation for a mechanic? Should she
consider a two-year technical college or a
community college? Would a woman
' "mechanic be able to find an employer

" willing to hire her? Should .the oppor-

* tunities for employment be limited by the

fact that one is a:boy or a girl?" =

In short, while the text has a long way to go in

including factual content about minorities, the -~
end-of-the-chapter aids, especially those dealln,"‘
with the affective domain, help all students reciize.
“what problems mlnorltues face

Retlng Fair
Reviewed by Educator




i .

Follett Publishing Company
The World Of Mankind: Man The Toolmaker
Leften S. Stavrianos, 1973

"retuew...‘l

.‘.\

WeII known and
Leften Stavrianos has written a fifth-grade level
textbook, Man the Too/maker, for Follett Publish-

respected world historian

ing' Company. Part of the company's World of .
Mankind series, this particular book is entirely the
work of Stavrianos and understandably reflects his . -
historical interest in global cultural interaction; a
theme he developed in previously published texts
like The World Since 1500: A Global -History

.(Prentice-HaIl.‘ 1966). That the Northwestern Uni- .
versity Professor's scholarly sound and clearly

"written narrative of world history now is made -

available to the very young mind ls a feather in our

i . social science cap.

_The World of Mankmd serres is rntended.

accordlng to an overview provided in text intro-

“and Western, as opposed to non-Western or Third
in. origin, though - diffusion knew no

duction, as an aid for teachers who desire “to .

develop ‘responsible citizens" who will respect

. '‘cultural dltterences of others " Numerous exam- ..

ples of text materlal in Toolmaker |ndlcate the R

authors etlort to encourage such student at-
trtudes by provrdrng a plurallstlc view ot ‘man's

i prehlstory Readers Iearn that the trrst manlike

creatures appenred in Atrlc Europe, and Asla.
that Amerlcan Indian_ and Austrlallan hunters

" systems ‘of sharlng their  kill evrdenced strong

; concern for ‘group’ weltare. and, through anaIysls o

: ot color drawlngs and charts, that the races ‘and -
languages of man were dlverse and many ln short v

students begln study in thls textbook by tlndlng ;

out about the’ exlstence ot dltlerent cultures ln :

many parts ot the lnhabltad ‘world.
. Being’ the work of Protessor Stavrlano

, how- i

ever. 'the text is organized therealter accord ng to.

revolutlo'ls mterprctatlon ot world hlstory ».ne

hrstory of man’s life on earth’ becomes a cataclys-"";
- mic’ successron ot agrlcultural urban. lndustrlal
~-and humanizlng revolutlons in “which ‘man is

depicted largely.as a toolmaker who grinds  and
desrgns h|s way. trom torest and desert to clty and

ﬁ Toolmaker. ,

" quent .

i

factory. Not a bad coticeptual scheme this, b_ut not

without _limitations, either. One drawback of
organizing the history of mankind according to

advances in technology is that it tends to equate
progress with building - machines and_focuses.
attention on civilizations so oriented. Other cul- °
. tures appear backward, irrational, and inexplicably '
“slow in catching on. If one is concerned about
fostering student attitudes of respect for “cultural

differences of others," the technological progress

thesis, since it suggests a pejorative evaluation for .~
some life styles, makes these attitudinal objectives -

difficult at best.

As far as we know many of the epochal changes e

in technology man has effected were Near Eastern

World,

“bounds.. So students read first about the revolu- :

- tions in_context of Western clvmzatlon Text :
treatment of the urban" revolutlon, for’ example.'f'
begrns WIth the cities’ ot the Fertile Crescent and

‘ contlnues through the story ot the Roman Emplre S
.Each’ u- .these chaptars is’ splced WIth ‘data’ about L
‘other cultures. but the emphasls is unmlstakable :
Large sectlons ot the book ‘are’ devoted ‘to the .
- hlstory of European .civilization and its. cuIturaI
antecedents _Arab, Chlnese and Atrlcan _culture -
styles are. sllghted lndeed Chlnese clvrllzatlon.

. receives only brlet mentlon (tour tlmes tor atotal
of ‘eight pages under’ such toplcs ‘as’ Atomic"j
:'weapons and European contact) Regardless ot,\,
-whether other books in the _series descrlbe these .
.cultures. the. perspectlve here is unportant lny. _
African ‘ Benin_ bronze,;‘masks and

' Chlnese bronzework tlnd Ilttle or no space desplte 5
h|gh pralse aflorded these exquusute samples of
‘metalwork through artistic’ lmmitatlon in: subse-
African

.Western" cultures leewlse.,

. medleval ‘urban empres in Ghana, Songhai, and

an

Mall appear on a chronology chart but not in text




In such a textbook as this, because spiritual masks

- were not tools and Timbuktu not the sight of a

water powered textile mill, American readers never
discover much in a meaningful way about other
people. '

If our students are to perceive a world of diverse
peoples with rich and deep cultural histories, a
less ethnocentric perspective is necessary. While
most historians and this writer would agree that
modern world history is largely the story of the

establishment of Western cultural hegemony, and

that the history of post-fifteenth century civiliza-
tion is ahistory of reaction to European indus-
trialism, technology,.and politics, such has not
always been the case. Even if it is very difficult to

review...2

The Wor/d of Mankmd is a social studies
program for the elementary level student combin-
ing an inquiry-conceptual. approach with factual

- data that is presented. Man the Toolmaker is the
fifth ook in a series of six that is sequenced from
one level to the next, where the student applies
the background from .the first four books in the
series into the cultural and historical development
of mankind. The series tries to develop responsi-
ble citizens by having . the students think for
themselves - with an. emphasis on the. rights,
opinions, and cuitural differences of others in the
world. Its major goal is to cite the qualities needed
ini a pluralistic - and - democratic society. This
particular text presents a record of mankind and
its ‘ability to adapt to” changing conditions. The
interrelationships of various aspects of histefy are
amphasized with- technological change; such as

- the . human, agricultural;:. urban, and industrial

revoluttons, rbeing the - book’s -major.:-.concept.

Interwoven within the book are the social sciences

~of anthropology, soclology, geography, and world ;

hlS.uly

In crltucrzmg Man the Toolmaker'l”wull ‘focus on
the strengths a".u :'weaknesses_i o ‘ .

Strengths s ' o
- 1., The teacher's edltlon ls well done contaln-

.» ing. behavioral: objectives to :be achieved,

... the: time_allotted, vocabulary, inquiry ques-

.. --tions, map - skills,,’and.  other: meamngful
;- activities .that. could be. developed

The questions in the. text .are good: through-

w04 Nature, - many.. attempt .to - ask: for:; value
(~,--,|udgments regarding cultural differences.

The inquiry type of questioning is excellent, -

~ and’is"contained in:the student's book as
eII as the teachers edrtron

.out;;:many .of. ‘which. are. open:ended in -

desciive. else but the modern rise of the West
without fabricating myths, nonetheless, history of
civilization records a state of ecumene in the first
millennium AD, a kind of equilibrium of inter-
dependence. Hence, an ecumenical presentation

of a good part of man's past is possible, and in the .

case of world pluralism knowing about this state
of cultural balance is important. But Too/maker
gives the impression, due to its organization
theme, of Western cultural hegemony throughout.

For this reason we do not believe the text fits well

into the series of which it is a part

Ratlng Fair
Revuewed by Hlstorlan

3. The reading level seems appropriate for an
upper elementary student. The text intro-
ducas vocabulary in each unit of the book:

4. The atlas section in the rear of . the text is

- very good. Map skills and activities are
outlined for.the teacher to implement. So
_ often this essential social studies skill_is
overlooked. In attempting to focus on the
multi-racial and cultural composition of the

. world, ‘map skills are a necessity.
5. The text deals with the social studies areas

of anthropology, sociology, geography, and -

world  history as: a- science. -The text

-spacifically explains the scientific method |
and its relationship to history. It is a definite
strength of book, as it deals with a logical

- and rational view of world cultures, specifi-

cally the anthropologlcal progressron of ‘

".man.as a belng .
- 6. The text's:organization : helps the student
‘ progress in his view of the world’s cultural

_-make-up. The idea of dealing with-cultures

. and their adaptatlon to their. environment by

developlng technology from ancient civiliza- ‘,
- tions; to present societies is- an: excelient -

one. The use of the term. "revolutuon" as a

B common, denomrnator allows the student to

# - nlacethe: materlal together.in his; mrnd
7. The pictorial use ir the text does a fine jo

of represantlng munorutles throughout the

world.:. . SETE
8. The developrrent of world cultures is.a

definite strong point of the text. The current )

" African. and: Austrialian . cultures, depicting

their mmonty representatlon are excellently a

.done.

9. The case studues defmutely aud the tnqulry ;o
approach; studies such as the Nornadlc .

o Lapps and the Vrllage ol Jarmo



10. The idea of the differences in cultures is
also well done through the .unit on lan-
guages, and communication. :

Weaknesses:

1. The text in general does a fine jOb of
reflecting the multi-racial, multi-ethnic, and
pluralistic nature of world societies. How-

ever, unit six, entitled “The Humanizing
Revolution,” tends to be rather ethnocen-
tric. ‘ ' '

2. In dealing with the United States, very little
is stated abcut our racial make-up and the
problems we face. .

" review...3

Man the Toolmaker the ifmh‘in a series of The

World of Mankind (1-6), is "a social science :

program. combining “an inquiry conceptual ap-

proach with the presentation of factual data. It :

" attempts’ to develop those learning processes
~ which are useful in-gaining an understanding of
" people and societies.. However, for a child from a
minority, namely Mexican-American, there is little
with which he can identify. .

The -first unit which attempts’ to. .orient the.
" students to the inquiry method of learning, provide

a thorough grounding in the steps of the scientific
method and introduce concepts and terms that
will - appear in:subsequent units, is done very
‘effectlvely Agam a unit which is strictly Eurocen-
tric. e

The subsequent unit deals with human revolu-
tion, earliest technology and, again, there is no
indication: or implication of any ethnic group
which the child can ideritify with. Attempts were
made to compare different groups of people: and

1

3. The vocabulary is only mentioned for each

unit in the teacher's edition. The student .

might easier grasp the ‘‘cultural’’ vocabu-
lary it they, too, had the terms with each
unit rather than at the end of the text.

As one can readily observe, the strengths of the
book definitely outweigh the weaknesses. The
approach is well structured, combined with the
activities involving student thinking, should prove
to be a welcomed addition to the elementary
social studies curriculum.

Rating: Good
Reviewed by Educator

their adaptations to these technological advances,
~ but in an unrealistic way. The examples from

everyday lives of people from the Ice Age hunters
to high-rise apartment dwellers is ;ust too far
removed -to be relevant.

. In ‘other units the agricultural, urban, and
industrial revolution again is a superficial effort to -
integrate minority contributions into these studies.
The comparisons of these revolutions are those
evident in America with those of European

" countires. The implication is that only European

countries are wonhy of comparison.

The reading is dull, boring. All the topics are |
briefly discussed with no indepth accounts of any
one topic. The text does not reflect the multi-
racial, multi-ethnic,-and pluralistic society. There -
is no mention of.accomplishments or contribu-
tions of any ethnic groups.

Rating:' Poor

Revaewed by Educater e




Ginn and Company

Episodes In American History,

: An Inquiry Approach
Robert E. Burns, Lee R. Boyer,
James R. Felton, Philip Gleason,
John J. Lyon, James E. O'Neill,
and Charles J. Tull, 1873

- 1
I'eview...
This is a book marked with significant strengths
and noticeable shortcomings. The latter, in part,

- derive from the episodical approach announced in
" the title. In consequence, the continuities of a
.“nation’s history is often blurred or lost sight of.

Desgite its title the book does attempt to provide
some continuity  via chronological tables and
summary expository sections, seeking to charac-

terize a pericd, which by their very nature obscure

the  complexities and tenslons ol life lacrng a

' .peop'e ‘at any given time."

Perhaps ' it is somewhat unfair ‘to begin this

taken with its "skill development” approach and

. the implementation of that approach. Utilizing the
. accounts of .contemporaries and historians, .the

authors arm the students with directional ques-

. tions and pertinent background information on the

“ critique on a negative note, because | am much -

. some attention, although

grasp of the Indian perspectlve Yet, the remainder -
of the book treats the Indian only eplsodlcelly and

_largely-in terms of his impingement on the Whito

man’s “needs.” There is no comparable treatment.

- of Americans from south of the border. Chicanos
- ‘come in for a few passing comments and Puerto
. Ricans are not mentioned. The cultural diversities

and unique contributions of Euro-Amerlcans —as . -
they are styled in this iext — are not specifically .

developed aside from the Anglo-Protestant con-
tribution. In the section concerning colonial life
styles, subtitled . 'Cultural Diversity,” all .three
selections are drawn: from Anglo-Protestants.
The multi-religious nature of our society is grven r
it ‘does not come

" through as a primary concern. or. focus of the ‘

creators of the sources and turn .them loose to °

" many narratrve-orlented 'memory-emphaslzmg
‘ texts and instructors.: ,

- become their: own - historians.. This:emphasis- on
“"critical thrnkrng is a refreshing departure from too

authors. The impact. of Catholicism on American
life, although lllustrated here and there. recelves,
no concerted attention..

".On’ the_pluralistic:.nature of our’ soclety the
:lmpact of the book:as.a whole presents such a .

‘ 'plcture Yet when concerned wuth that. specmc

' Relative to: the: books perlarmance as |t‘ bears o

" on the criteria set.forth in the Social Studles Act,
hrits achlevement is uneven.:The. units and sections

of Afro-Americans are generally excellent and they

" carry through from the. beglnnlngs of the Atlantic
-slave trade to the 1970's. Of particular merit is the

section ‘on‘ Black: participation-in the antlslavery ‘

movement which is both informed and a welcome
departure from textbook  traditions.:

«The treatment of other racial and ethnlc groups ‘
ls ‘not: commensurate with:: that. of:.the:. Afro-'

. American .presence.<The lntroductory ‘unit--on

- Indians — -
) perhaps: the ‘best : -creative : performance in:the
~ book:: Concerning - itself ;. with': origins,:: cultural o

: *'First.: Americans’"::— ++is . superior,

‘question,::

- “melting :; pot'

; student analysls.\women scholars are not lgnored o

.in the :unit: dealnng wuth lndustrlal
America, . the :authors appeer to opt lor the,

The book lS remerkably lree ol sex stereotypes.
although the role ol women in hlstory is'given'no -
special ' attention ‘References "to’ - outstandlng .

women ln Amencan hrstory are not numerous But s

in" the 'selection “of hlstorlographlcal views for

A8 suggested wat the: . outset

: shortcommgs of this book from the Soclal Studles ‘
*Act perspective derlve lrom its declared eplsodlcel .
approach and its. “sklll-development" orlentation
From the latter polnt of view | find it sound and in

development and dlverslty. and contacts with the

Whlte man,’ it should glve the student a better

some portlons outstandlng From the perspectlve‘ ‘

‘s . &

theory and there is e certeln =
_fuzziness in:their:use ol the terms “meltlng pot"
‘ and asslmllatlon . .




of the Social Studles Act its achuevement is more
modest.
One final comment might be in order, although
. it may not be relevant to the primary purpose of
this critique. The
appended to each unit have, at times, a peculiar
random quality when one seeks i0 relate them to
the subject matter of the: appropriate unit.

. - | | ‘ 2\
Ireview...
"'According to the authors the book is designed
to place greater emphasns on non-Whites than

“usually appears in traditional texts. They point out. ™

_that approximately forty percent of all assignments
focus on the non-White historical experience or its
relevance to other discussion topics. The text is

-especially rich in Black history. For schools unable-
to give separate courses in this area, the book

.. offers an excellent foundation for the understand-
~_ing of the Black exparience within an integrated

‘framework. However, the treatment of  other
minorities, even the. non-Whltes, is not nearly as
comprehenslve

The first. section dealing with lndlans evolves -

from the view of cuitural anthropology. Its strength
‘lies in its interpretation of their cultural values.
However, such an approach leaves a weak

foundation for the understanding of the Indian’'s

- plight. This might have been corrected through
additional material. Neither .does the student

- become tully acquainted with the lives of impor-

~tant Indians as individuals: or groups in their
‘ struggle for’ survrval tollowung European coloniza-

- tion. .

The non-Whlte mrnorrtles rcterred to for con-

' certed treatment rncluded only’ Indrans and Blacks.

1 However outslde the. anthropologrcal discussion,
“the. Red man emerges prlmarlly in. conﬂlct roles
iwrth the expandnng Whutes .The, best d|scuss|ons
on Blacks and Indians’ appear m speclal sectlons

» deallng exclusrvely with each | group or related.

- issues. This is acceptable because thenr hnstorlcal
experuences have developed outslde the main-
stream ol Amerlcan life. Even today, these two
~ groups remain tarthest removed from the Amerl-
can dream despute thelr Innger presence

The European |mm|grant story unfolds around
the assumulatuon problems of the first and second
generatlons The brief but sensntnve sectlon deaI-

.. ing with lmmlgrants in |ndustr|al Amerrca should
' help students apprecrate the uncertarntres faced

by mduvuduals durlng the peak of lmmngratron

between 1870 and 1920 Readlngs on, the’ “Per- ‘

sonal Snde of lmmrgratron reveal . some of ‘the
hardshrps and, successes experlenced by,the

“Additional Reading” lists

‘ Furthermore, as the books vary greatly in terms of

their quality, viewpoint, purpose and intended
audience, a brief bibliographical characterization
for student guidance would seem appropriate.

Rating: Fair
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About five paragraphs are devoted to the
Japanese-American experience . in . relocation
camps - following Pearl Harbor.
singled out for special treatment. at length.
Chinese, Philipinoes-and Cubans are unlisted in

the index.. Mexican-Americans. come in for one -

sentence and a picture caption “during the
discussion on the Troubled Sixties. From the point

of view of minority understanding, lam puzzled as -

to why the Spanish-American War received more
attention . than the one with | Mexlco A good

opportunity was missed to examine the effects of |
the Treaty of Guadelupe Hidalgo, which ended

hostilities with Mexico, on the minority status of

Mexrcan-Amerlcans The acquisition of Texas also :
"added to the slavery controversy. . ‘
The text presents an |nqu|ry approach and in so
doing usually presents valuable introductions to .
" readings which. set ‘forth both sides of issues..

Students . are . thus able to draw their own
conclusions aided by suggested questions. from
the authors. Whether issues concerned draft riots,
slavery or Reconstruction, . the -approaches " in-
cluded a variety of studied opinions. For instance,

tables, . graphs .and
chronologues ofter_ valuable supplements to the
readmgs Small;
dlSCUSSIOﬂ appear. .on . the .margin. and. enable
students to familiarize "themselves wrth both’ the
phnlosophnes and faces of leaders such as W|Il|am
Lloyd Garrrson Stokely Carmlchael

hunters . also help provnde
reterence tor the _readings. .
' However in-an, apparent effort.

slons,,a ‘number . of_ minority leaders are. g|ven; .
token recognltlon 'Racial heroes such as Malcolm

X, Cesar Chavez, Nat Turner, Harrret Tubman and

So;ourner Truth are drsmlssed in three sentences .

or..less. Occasuonally the best 1ustmcatron tor
lncludlng certarn plctures‘ of . _women and

| minorities 'is the addltlonal reterence to- these; '
-categorues m the ‘index . pages Under .such
'crrcumstances lt mlght have been better torthe

Jews are not -

|ctures of personalrtres under‘

Frederrck ‘
‘ Douglass and Tecumseh Prctures of, unndentrtled '
‘lmmrgrant miners, . “child.. laborers and Indian
visual frame. of

- John Brown is viewed by both his contemporaries. . ... R
- and.. posternty Plctures.



authors to have stuck by their sta,‘l/ement in the
rationale which explains “The essence of the

_historian's craft is, after all, selection and
judgment . . . There is simply not time enough or
“ space enough to tell it all.”

Unit Six on "Reform Past and Present” gives
students an excellent opportunity to relate past
- events to the present and vice versa. Changes in
clothes and hairstyles over the years lead to a
discussion of fashion trends for both the youth
and Black subcultures. Parallels between the
- abolitionists and the militant civil rights programs.

\ re“|ew---
Glnn and, Companys Ep:sodes in Amencan
History is an excellent example of. how the

 Michigan Department.of Education hopes to see

social studies textbooks treat the fact that America
is a multi-ethnic, multi-racial, pluralistic society.

This reviewer's own rule of thumb for determln- '

ing how well the ‘above fact is ' treated by a
textbook is by finding out’ where ‘Christopher
- Columbus first ‘appears. When | saw that he didn't
appear until page 89, and that, in this nine-unit
book, the first unit deals with “'First Americans”
and the third one deals with “Afro-Americans,” |
felt that this textbook would be more. than
adequate in .its treatment of minorities. The
author's statement in the teacher's guide (p 6)

that "approxmately twenty percent of all of the
assignments in the program are focused directly:

~ ~and speclflcally on the historica! experience of
non-White Americans” and that ‘‘an- additional

twenty percent of the assngnments contain materi- -
als which illustrate or otherwuse relate to the role -
of non-Whlte Amerlcans m the problem or top|c .

" What wa‘s verv' comfortung for thls reviewer, was'

‘ the backgrounds of the authors of thls text. A

"school settings, as‘elther teachers,*-cu'rrlculum
;consultants. student teacher supervrsors. or com-
.binations’ thereof All too often ‘American’ "history

‘ ;textbooks for the publlc schools have been written

solely by unlverslty hlstorlans Whlle their input is

llmportant in any Amerrcan h|story textbook a

' "balance should be ‘achieved by peopl

. who have
: been “on the. flrlng line.” ¢

= “One should also consider that dealing wuth the
;,,_ﬁcontnbutlons of and hardshlps ‘suffered by ethnic
f,y'groups in this country in thefmanner of tradltlonal :
‘going to convince'a

..‘ﬁf’Amerlcan ‘history texts is not
“student that hlstory isn't" useles" and irrelevant.

in public .

of the sixties are-well established. The text also
illustrates the historical precedent for.. calling
police 'pigs.” '

To its credit the text went beyond the mere
recital of the accompllshments of outstanding
minority group members in an attempt to illustrate
racial contributions. By placing individuals within
a meaningful historical setting, .their story be-
comes more credlble ‘and less condescendlng

Ratnng. Good
Reviewed by Historian

" history is not only “|nterest|ng and novel, but also
. profitable.”

The “teacher's guide (p. 1) states that the
“principal concerns underlying the design and the

" criteria .for content selection of Eplsodes were

three-fold:

1.. To provide teachers and students with a .-
textbook and a program of instruction that
requires. thinking and speaking as well as:
l|sten|ng and read|ng about American h|s- '
tory. :

2. To present. the hlstorlcal experience - of
' American minority groups in a scope and
manner that. invites analysls and encour- ;

- ages appreciation. : .

3. To confront students directly with: the '
_problemof the values and usefulness of

*‘studying history.” ‘

A listing of the various narratlves in the f|rst unit
illustrates how this was accompllshed in regard to -
’First. Americans." S PSR N RN
#1127 History as: Detectlon
« Early. Man .in North. Amerlca
‘Cultures of:Prehistoric North Amerlca
"Oral: Traditions: of the. Delawares :

Interpreting.. Algonkln Plcture Writing,
“Life: Style:of the: Delaware Indians
indian Culture and European Trade Goods
Indians and .-Great ; Power Confllcts.
L 1607-1713 - ST e
9. .Pontiac’s War ‘
10 .What Historians: Have ‘Said -

. This last section has two selectlons. onedeallng

?mswweww

" with “Francis Parkman.on :Indians and.Indian =
' Character’’:: and. the - other: with. “Randolph c. .
Downes ‘on the Indian Point of View." This section
‘on:"*What. Hlstorlans Have Said’!: appears in every

“unit::but -the : last;: '

'The; . Filmstrip . Facslmllles. -
which also appear.in each unit, focus on "Artrfacts

_ " of Prehistoric Amerlca
" But the inquiry approach,‘as ‘used by Eplsodes in i
American, History, _will_show . the student that

“There are other components besides . the text-

_book in the program The teacher S guude contains

)




performance objectives (highly important in this
era of accountability) and is comprehensive

_enough so that even a teacher who has not had

previous experience in the inquiry approach
should experience a high degree of success in
using it.

The audio-visual component mcludes "“inquiry-
oriented filmstrips, a transparency series, and

. inquiry-oriented recordings' of great historical

moments, selections~ from socially . significant
music and song, and historical .dramatizations”
(teachers QUIde p. 5) Three of these recordmgs

- are:

. A'Unami Father Instructs- HIS Sons on Indian
-Values :

2. John Brown's Last Speech :

3. Civil' Rights March on Washington

The program also includes a test component

~consisting of 15 objective tests to measure student

ability to use inquiry skllls and knowledge of
content. -
| should add here _that any text could not

" possibly be all things to. all. people. Although

.- virtually every ethnic group receives some atten-

- tion in this text in regard to its contributions to,

: A FullToxt Provided by ERIC

and/or hardships suffered in, this' country, an

individual. representing a- certain ethnic group.

might not see as many references to that group as
he or she thinks is appropriate. However, each unit
in the text has a list of additional readings which
not only helps students look for supplementary
information, but also helps the student realize that

. no single book can be the final or only answer.

- A quote from the text would be a most
appropriate way to end this review: :
_ - "The 1960's also saw the revival of a
~ strong ethnic consciousness in America. .~
An increasing number. of Americans
doubted both the desirability and success
of the Melting Pot theory that held that all
" races and nationalities should be assimi-
lated into one homogenized new Ameri-
can nationality. Amencans of many ethnic
groups took new pride’in belonging to a
particular race or nationality... The
. future remains uncertain, but.it is obvious
that far greater efforts must be made to
- treat every race and nationality. with the
full dignity and respect that our common
humanity demands if the American dream
of a stable, pluralistic society is ever to be
reallzed " (p D 134: through D 135)

Ratmg Exce!lent
Reviewed by Educator‘ ‘




Ginn and Company -
One Nation: The United States
Leonard S. Kenworthy, 1972

 review..1

“In an. age wh|ch has seen the awakenlng of
cultural . awareness and’ ethnic .identity in- our
society, ‘it is fitting.that there be a demand for

textbooks that are relevant and which’ ‘take into

. account the great diversity in our -country's
‘ popuIatnon This :is ‘important' not: only for. the

children of minorities but aiso for the education of .- .
all Americans. One Nation: The United States is an

example of social studies textbooks wh|ch attempt
to fulfrll this need; it succeeds to a great extent.

f~e contents of the text are-divided into two
“major_ sections. Part | treats the people of the

Umted States, what they do, where and how they
’ worshlp, how they have -fun. Part Il ‘treats the.

v . history’ ‘of the United States and its people. Using
an. |nterd|sc|pI|nary approach -One : Nation: The
United States prepares the-background for the

*,,,f‘istudent by descr|b|ng the' geographical settmg

-Once the-stage is set, the authors. introduce the

- actors,:the many. cultural and-ethnic: groups. that -

... comprise: our pluralistic society. It is:here that the
- ‘authors’ excel.:The style-is cIear. easy to. under-

~stand ‘and: .gives:the. impression that the ‘authors

" are - speaking “directly: .to ::the : -reader.: A" close
- relationship..is. established . from: th onset and ‘is
: 'ma|nta|ned throughout the text.: il
This . textis : better.: than most it for no;: other

5 reason than that it d|scusses all the problems and

" evils of modern society, making no attempt to skirt
‘any, partlcular topic.. Problems of the cities such as

o traffics: slums. pollutron poverty poor. educat|on

. and, crime are treated: as. problems which concern

all. of us, not 1ust the people | in the cities. Pre;udlce, .
i and- discrimination are’ seen as real " andtangible
o -‘problems The student :is . asked: to thrnk about
n,-z'these |n]ust|ces ‘and:; how they reIate torall .
‘Amencans The followmg |s from a dlSCUSSlOf‘I of :

' rights . as. American ' citizens: e
Indian-Americans, Aslan-Amerlcans and - Ameri-
cans: of Spanish' ancestry - (Mexlcan-Amencans.‘

~ good -paying jobs. Sometimes, they are
‘not:’hired . because of thecolor of their. -
skin or their nationalities. Do you thtnk
*, this is fair?” (p..38) -

The vicious circle of poverty, hous|ng conditions -

and busing are also discussed.

-The many groups. comprising our soclety are

represented in the narrative: English, German, . .
italian, - Eastern European, Scandinavian,. . ..
.-French, Dutch, and Jewish. Although all these.
x ~ ‘groups may be considered minorities when eachis:

:Irish,:

v/'compared - to  the total populatlon. there is a

speclal section in'the text which deals -with other

" minority groups.which are being deprived of their

- Puerto .Ricans, - other. Latln-Amencans) in . 'the

+ discussion -of. these - minorities, -the authors face -
the; problems squarely SIavery. Itvnng cond|t|ons
“in the Cities;: migrant: labor; Indian roservatlons, the .

treatment of: Japanese-Amencans durlng ‘World

War N — these are all'studied:so that the. student' g _ |
“can. get a:truer: p|cture of how:these, people have o
fared in:our;: soctety ‘A;portion of the: chapter on

Afro-Amerlcans. :

populatton (“We Are.a Nation of Minority. Groups”)

~encourages . the: ‘student:to: think: about .what it R
‘means - to - -suffer: ‘these: |n1ust|ces i'which. many ‘.=
: cltrzens are.still. expenenctng ‘today The: authors._ff

pomt out:that:
; .when' any’ Amencan chtld is demed a
: good ;" education;,; - all: - Americans - are
‘harmed Who knows how much all Ameri-:::
:cans::lose : when :an Arerican . student -

. receives a: poor educatlon or. drops out of o

'_school? Perhaps if this student had been ~ .

given a-proper. education, he: might have -
~been the one to discover a cure for some
iy disease. Or maybe he could have found a -

solutton to one of the problems of ourT




Provided

cities...Our laws "say that depriving
American citizens of their rights is illegal.
But worse.than that, it is wasteful:-and
foolish. Our country's greatest treasures
are its people.” (p. 63)

Part Il of the text is somewhat lacking in

presenting a really good picture of the.involve-

.. ment_of minority groups in our country's history.

For example, no mention is ‘'made of minorities in

: the armed forces.. Were they. represented in the

Revolutionary War, the War of 1812, the Civil War,

WorId War I, World War I, the’ Korean War, and )

remew...z

“ One Natlon The United States 'is a Iater;
“elementary. level text in the Leonard Kenworthy'

edited | Ginn - social ‘science series. Kenworthy, -

professor and methods textbook author of long .
" standing who is well acqualnted with' the most -
- recent, learn|ng research, has put together: a

" relevant, new social studies oriented book. The
text .author: gives, moreover, a mostly accurate .

picture of American ethnic' and racial pIuraInsm.
and presents an especially. attractive and -une
. usually extensive story of ‘Indian culture.

- Indian culture, past and present; are described

~.and . compared ‘without suggesting pejorative .-
In “addition,

]udgments about " Indian " society.’
students learn of differences within lndlan society:
- itself by studying national, geographlc regions and

., tribes that historically. existed . therein,” then by
readlng descrlptlo ns of th

Engllsh Prlgrlms. ,Greeks and other lmmlgrants toi

Amenca. for example. students;can‘dlscover early

e

The writer begins his history of the United. States
~with the Iongest (forty pages) text chapter about
" our first people, the American Indians. Anglo and -

Ire assc c|ated wuth

Vietnam? If so, textbooks should reflect the|r
participation.

This text presents the pIuralustuc nature of our‘

society as an integral part of the narrative rather
than . injecting brief descriptions of the various

- cultural and ethnic.groups in a haphazard fashion

in an attempt to satisfy the current demand for
culturally-oriented texts. It is a text that makes one

- wish he were in school now and one which he

would like to make available to.his children.

- Rating:: Good -

Reviewed by Educator

analysis of the “First People"” chapter, historical
treatment : of ' the - last quarter. of the nineteenth

. century | in the United States, which should provide.
_context for, and knowledge of, ethnic. contribu- . .
tions, is skimpy. Though he broadly covers the

" basic_themes of .the Gilded Age, the author has
neglected to fit in a good: historical story of the
uprooted |mm|grants from Europe- and " their
“impact on our, society. Indirectly . mentioned or .
. omitted are the relationship between the ra|lroad :
" age and attraction of, jobs for, and dispersion west
“of, immigrants; betweer:  immigration and . the
- whole industrial transformation; and- ‘between the ..
influx of European peasants and the growth of our v

cities and attendant institutions. A most lmportant

slight is  the story - of “the immigrant-oriénted .
- American ' social

rinstitutions - like settlement
houses, adult education, or even burlesque.
Out-of-date scholarsh|p |s notlceable through-

- out this - chapter. In one case the author states
nlneteenth century: corporatlons were estaollshed”"‘ :
. to raise’ cap|tal and that' many. buslnessmen +'sold

shares in- these' corporat|ons :to stockholders

Recent’ ‘study “reveals' that : Standard :Oil::never .
issued publlc stock; Carnegie did.not: |ncorporate :
‘until
o :mostly f‘
: ratuonallzatlon .character
tnallsm The plcture of nlneteenth century workmg gt

“"and *: corporations : .were:: developed

lndus-

of: Amerlcanﬁ

‘conditions-“lacks : depth: : Wages .are : noted .as

~“woefully:low.at$10 a week; but forgotten is-the
- {fact that real’ wages. ircreased. throughout the era.
The' problem was' not so- much the amount of. the
: iwages as getting: and keeplng work A eworklng C
of this ‘'section:should: beordered.:: S
‘71 Al other history - appears’ balanced and up T
ﬂ'?<date ‘As’cases in~point;: studentslearn: Black
~“slavery'was" av ‘colonial ‘institution: as’welljas.a " '
“nineteenth ‘centuryoccurrence;: the story of the RET T
- “American, Revolution begins with'an: analysls of
. both-the advantages and dlsadvantages of Emplre_-
. membershlp, and an accurate account of the:;:;

easons’ ‘of ! efflclency -as: part of .the e




Boston Massacre, rarely found in an eIementary
level text, appears.

© On the whole, treatment of racial m|nor|t|a
fair and full, though the author does fail to g|ve a

racially pluralistic impression of our society- in -
leisure. In a chapter about “Our Spare Time,” one

is left with the idea that only White Americans
. travel or do volunteer work. Such a conclusion is
not valid and is refuted by available statistics
- about the increasing number of racial minorities

using our nation’s airlines and resorts. Nonethe-

- “less, ‘the text inclusion of exercises "in which
students are called upon to *‘correct wrong ideas”

) r8"|ew csaa .
e Leonard S. Kenworthy's One Nation: The United

‘States “is, .in . many . respects, . an = adventurous
“endeavor as a history textbook. :

- The “minority contribution syndrome” and. the.

3"‘minoritv discredit syndrome” are avoided. There

is awholesome -emphasis ‘on the.diversity of -

-.~Americans: and: how - that diversity has enriched.
‘America. The author goes beyond mere cataloging-

of ~ contributions - to ‘dealing - with immigrants, .

' Afro-Americans, ‘American- lnd|ans Spanlsh-

. speaking Americans, Jews and other minority

.- groups both as part of the narrative flow and as

special subjects.: The promise, as well as the.

problems, of a pluralistic’ society is’ emphasized.

- - The idea of pluralism is treated in depth by
. helping readers to feel as. others feel or have felt
~ through: suggest|ng the use of role-playing and.

. spontaneous dramatics . in reference to actual
" events and-situations:. One example of this is the

- treatment of the. Nat. Turner :Rebellion. The .
" rebellion: |s not Ppresented:as; if it .occurred’in;‘a

somal vacuum but within: its. actuaI 'social: context,
whlch includes : the quallty of; life of slaves The
. |nst|tut|on of: slavery is: clearly |mpl|cated as’ the
prlmary precupltatlng agent for.: Turners terr|ble
' .turmult.:Having tersely described. the m|serable lot

. of their lives, the text presents three r‘h0|ces whlchf
« the’ slaves could make ab0ut :thelr future Let me: .

Quote i B
‘ lmaglne that.you: were a Black man, or.
woman: on a southern plantatlon Whlch
of the. foIlowrng chonces would you have
: ade7_
.You could try to escape and make your\
way;.to. the North:and. freed0'n But-you.
gwould have to: leave :your; fam|ly and
robably nevor see them .again_.:
A second. chotce ‘was o revolt .

- were. — for life ...~

Readers are thereby confronted ‘Wlth the ques-' :
en Nat Turner or one of his .

: Flatlng Good

\;The thlrd cho:ce was to remam“where you .

about racial. groups in America is healthy and well
conceived and can perm|t students to question

‘such errors.

With the few exceptlons noted however, this

. text cannot be criticized for the.impression it gives
", of American ethnic and racial pluralism. Indeed, it
" is the best this writer has seen at this level vet. For

this reason we must recommend One Nation as a,

“for the most part, properly written, sorely needed, .

relevant and useful social studies elementary text.

i
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followers, l|v|ng in Vlrglma in 1831, suffer|ng the

tyranny of slavery, would you have been inclined

to revolt? :
The . dynamics and magn|tude of racism in

American life, its genesis and infestation of: the.
basic. institutions "of the:: American . ‘system, - are.

presented forthrightly. The author . portrays the
nature and" workings of white supremacy - which
leaves no doubt that the problem before us, as

Americans, is the elimination of whlte racism. The ‘

author, himself, overlooked Black leaders’ among

" Black African peoples when he determined the list . .
E 'of Who's Who Among . World Leaders on page 239..
y Racism is presented as more than merely its..~
economic and’ political dimensions; racism is also -

shown to be an affront to human dignity, a moral
problem "The ‘author points out that if Amerlcans
talk about justice and act un]ustly then people

"“around the world will lose respect for our country.

Our laws say that depriving Amerlcan cntlzens of

: phasuzes that rellglo plurallsm Ah s’grown as a-
-result of, the guaranteed right to rellglous freedom.
Students are. alded in, takung proper. pr|de in thelr‘ :
own, rel|g|ous group wh|le apprecuatlng the ‘
tributions of other groups to our ‘common life. Just
- as the author re]ected the myth of the * melt|ng

their rights is illegal, but'it is also’ wasteful of our"i; i




pot” with regard to cultures, he also avoids the-

snare of religious syncretism toward establlshlng a
domesticated national religion.
The section on Our Religions is rather brief and

superficial; the role of religious groups in the birth -

and- development of America is treated niggardly
in seven and one-half lines. In general, religion is
treated as something too controversial to handle.

For instance, the’ Ieadership of churchmen and -
churches in the women's rights, children's rights,

civil rights, - labor, criminal justice ‘and law en-
.-forcement reform, peace and ecological move-

- ments goes. unmentioned. Movement toward unuty}

among "ali Christian groups .is also . excluded. ‘it

- seems to'me that the author was willing to point -

up the promlse and probiems of cultural pluralism

- in Amerlca (e.g.; nationality and racial groups) but '

not “the promise and: problems of religious

. mystique, mission priorities_and strateglrs arising

from the interaction between the Black man'’s.
. socual pilgrimage " in - America ‘and the Christian .- -~
“gospel. Such recognition would help the readerto

- understand more readily and accurately the rise of
Black Nationalism ‘as a legitimate response to

‘ white society's historic attltudes |n churches and'
+-communities. ‘
Equally forgotten. throughout the textbook is the -
g ”rellguon of the American Indian. This religion links .:: .

“together all reality — thought, creatures, deeds, .
objects and environment.  Each of these com- .
- ponents is perceived as living and interpenetrating -
.. parts of all others, all reflecting:their supreme
‘ ,splrltual ‘source. Such a_ unifying nerspective: is
" 'most sugnlﬁcant to us when related to” n~odern

? physrcal and soclal sclenc )

‘ment.

; "*:Amencan history.

_is done with extraordinary skill." After introducing
- the reader to the tools of the anthropologist, the

author provides an opportunity to examine five
important.: culture groups of American Indians.
Important ideas imparted include: American In-

dians were not all alike; they were individuals who .

belonged to various tribes which were parts’ of

numerous culture groups. Further, the ancestors
‘of our-

Indian citizens' brought  existing - and
developing  technologies “with them . when : they

came from Asia.” They used these technologies

'|nteII|gentIy and benefrcually upon _their new °
* environment, and to some extent even changed it.
Stereotypes are also approached effectlvely in the‘
' section on Shattering Prejudice. ‘

" The initial friendliness of indians toward the

: Pulgrlms is |Ilustrated movingly. Also emphasuzed‘
* are the’ dlgnlry and .courage exemplified by the
pluralism. Such separation ‘and differential treat- . .
" ment lead to distorted conclusions.

‘Also, the. reader. gains the mpressuon that there ‘
is no Black church with its own social origins;

Indians who fought to defend their lands and their

" way of life in the face of vicious onslaughts of
- westbound ‘pioneers. Their
- ‘spelled out clearly,’ along-with_the rise of."Red: -
~ ‘Power.” Indians, iike other peoples, are demand-
”"lng more’ control over. théir lives and destlny ‘
- Approximately. one half of the readers of this = .
‘text will be females. Yet there is little indication . ~ . .
“that- women played significant roles, other than S
- motherhood and school teachlng, in the creating _
"of the American experuence Consplcuously absent " :*
‘'is any mention of the women'’s liberation move-
Interestingly enough, Black women ‘are

given greater promlnence than others

current plight is:

-This is a sound, exciting and suggestive study of :
It helps almost: all" minority "
'groups discover their contrubutlon to the American . :
“experience. Majority group readers can see more
‘whotly “the reaI th|ng called Amerlca A
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review..1

L Leonard Wood and Ralph Gabnel together wuth -
.. a committee of textbook specialists, have assem-
' bled more: ‘than 850.pages of narfative, study
-devices, maps. and |I|t.strat|ons into a text entutled;
- wAmerica: Its People and Values Desplte the efforts‘?‘f

© . of these several people, the results are dismaying: -
" “This’ readlng of Umted States hlstory sumply will -

. the authors been able to iniuse it with dramatlc g
,power or people it W|th three-dumenslonal charac-v

S »ters

sprang unremittingly from the soil; a treatment
Roger ‘Williams® fathenng reI|g|ous liberty : whlch

. Harcourt Brace Jovanovich, inc. "
. America: Its People And Values
. Leonard C..Wood and .
Ralph H Gabnel 1971;’

Perhaps the dlffuultues denve from the fact that‘ :

Wood is a European specialist and Gabriel is long
from" . active - teaching. - Whatever : the i
" reasons, the colonial; per|od and “the American
' "Revolution are little more. than pale reproduct:ons 8
.-of . Bancroftian - interpretation. :Many of the’ old -
i chestnuts are, here: the‘lmmrgrants droppung the|r'i'

calls for apaternity: suit;: Sam Adams' and:John
| Hancock Ieadung aItru|st|c patr|ots aga|nst “short 5
sighted:and stubborn’’ men: of Parliament; George -
Washlngton gather|ng around hum "the bc..t and*’

. he . ;

,,,,,

I that the values’ they describe are shared by the -
diverse’ classes and ' cultures: within_ this -country, -
“.and’ they only ‘gingerly’ approach the divided
__[onaltues that ‘trouble Amencans on these very
‘questions. : Some, moreover, are slmply incom=
L prehenslble What do students make of the values AP
“.represented:in"'a unit entulled'“Democracy i
Action’’. that takes as two of its 'sub-themes ‘How -
'did ‘the United States win'a huge region from .’
Mexuco"” and “How did the Unlted States buildup " "
‘it overseas: trade'?" The vaIue summary “states
“that, “Amencans came to vaIue humanltarlanrsm

mean ‘or what va!ues c nst|tute the Amerlcang‘

.' vaIue system. .. mtiie e
=In a book- that purports to examune values, the e :
‘ authors :have relegated the 'study to a section .




extonsively with Black problems and accomplish- .

ments.  These are. welcome additions, but they

~would be more effective as an |ntegrated reading

of United- States history. One is surprised to

j discover Black slums and poverty: described as

“‘New: Challenges" beginning ‘on page.593. By
their own :count, the authors found not a single

. memorable woman in the colonial period and only
" fifteen in the entire book. President Kennedy is

quoted to the effect that the world’s peoples are”
made up of “haves and have nots,” and he enjoins .
- Latin Americans to expropriate large estates and

~ divide them among the poor, but the ‘authors

: - recoil from the obvious analysis that Americans

“n oo .are world peoples. Rapression of minorities found

its way into the narrative, but repression |s largely

foreign: the poor .in Latin America, the ‘Jews in

S . Germany, dissent in Russia, and freedom fighters
I ‘m ‘Czechoslovakia and Hungary There is not a
A O vword about Jdpanese-Amerrcan detention in ‘World

~-War Wi, lynching cf Blacks; McCarthylsm and the’
' persistent second-class status: for many women‘,

:-fand ethnic groups

The record is clearer to the authors than it wrll'

. : be to many of their readers that by the 1970's

Americans pretty ‘well *'understood their nation's -

-> problems .".". were facrng up to them, and . . . were
E maklng progress in soIvrng them.” This is a books
linto’ which no tragic flaw of hlstory can_creep. In

truzh there |s little Ieft for young people to do

‘"revlew...z

‘ Thls text though much better than ' those
‘;javallable ten years ago, falls short of its attempted

o goaliin presentrng a:viable:and:baianced .view: of.
m|nor|t|es m Amerlcan h|story While it is- true that o
:and: d|scussmns about mrnorltles
cultures are descrlbed in mo'e detail, but not as
' thoroughly as they could be. " -
: Another example of the mcomplete coverage of PRSI
" topics is the manner i which the major Indian ~.< "
- civilizations “of Central and: South - America are

tod references

"umpressuon hat ‘minorities - are not in the main-
stream of Amerlcan hlstory. that their partrclpatlon

pornt no . mentron

- “traditions, his relrgron ‘his familiai and tribal (intra-. .
. and; |nter-tr|bal) reuatlonshlps and. other |mportant
’ aspects of his cuIture such as his vrew of nature .

Cin soclety has been; and is, mcldental to the major .

“except to enjoy the fruits of progress.

I-doubt that students will read this -book with
enthusiasm, despite. the efforts of consuitants to

.pack in 'each person's special vehicle. The

Survey-Q-3R reading system is employed, but the

questions are devoid of the tension that makes:

reading . worthwhile. Chapter outlines were -in-

_cluded to aid slow readers, but they are even more
abstract, more encyclopedic, less dramatic, and

ultimately’ less readable than the narrative. |

- stumbled ' over  the pronunciation ' guides. - What
. makes ‘“‘duh- GAM- h” more pronounceable than
. "'da Gama?" or 'uh-bahm-uh-NAY-shuns” clearer

than ‘abominations?” The tendency of American

- reading ,specialists to stress - decodlng at the"
- expense - of comprehenslon is” aII too clearly .
: |IIustrated .

.Despite some . superfucral attempts to meet the

demands of changing hlstory curricula by adding
minority studies, values, and. historical questions;

“this is still a very cld-fashioned reading of United *

States development. Offered in a format that tips

- the scales at several pounds, its weight is mostly -
 avoirdupois. 1t will not meet the demands’ of a

flexible, historically sound text for junior . high
students I cannot recommend it for purchase _

Rating: Poor Ee i 8
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i’ made of the Indian's

and - the’ ‘world. Much Iater rt is ‘true, Ind|an

presented.:The Aztecs of Mexico and the Incasof

-Peru‘are:described :in three short paragraphs
e each whrle the Mayan cwcllzatlon is dlscussed in .

t be'a coherent structure to ‘the’ presentatlon of a.‘
pluraltstrcivnew of. Amerlca ‘Often. d|scussconsvof‘




given as incidental information that-is nice to have
.but which is nonetheless not es: sential. The Blacks
in-the American Revolution, f(ir example, appear
on half a page at the end of the chapter dealing
with the American Revolution. The omission of
that brief discussion would not in any way turt the
general flow of the narrative since the facts therein
~are not directly .related to other events and
discussions in' the chapter. Though the same
criticism can be made for other portions of the
text, one must recognize that some parts treating

the Black minority are good. Such a section is the

beginning of Chapter Fourteen which describes
the life of slaves in America, slavery in general,
- and several slave rebellions. In this section, the
efforts of Gabriel Prosser, Denmark Vasey and Nat

Turner are related, as well as those of Harriet

. Tubman and the underground railroad.

'Biographies of famous people in history are

found throughout the text but appear in no
particular sequence. Sometimes they are found in
. sections of the narrative that are not related to the

life of the person whose biography is presented.

The biography of Phyllis Wheatley appears in the
discussion of the outbreak of the war (she wrote a
~ famous poem to George Washington). Frederick
-Douglass’ biography is found in the discussion of

the election campaign for the senate in lllinois in

'1858. ' Though interesting and informative, 'these
biographies often seem so unrelated to.the text
that they are dlstractlve

" The third important reason this textbook does"eg;

not present a true view of a pluralistic society is

that its’ ‘authors appear to have been shortsighted -

in the|r view of our pluralistic ‘society. The two
minority groups the text most often mentions are

». the Native American and the Afro-American. Of the -

27 blographlcal features found in the textbook
only ‘one" (Bartolome"’ de” Las Casa) is: Spamsh
none’js Mexacan-Amerlcan or’ Asran white 'six’ are
"’BIack and ‘one is’ Jewish. Two ar btogra hies: of

The omission of other topics concerning
minorities is also apparent. America: Its Peoples
and Values does not give a true picture of Texas'
independence from Mexico. From its first stages
of colonization to the establishment of Texas as a
republic, Mexicans were involved. The reader of
this text gets no indication: that the efforts for

.better treatment of the colonists by the Mexican
government and later the fight for independence
" (including the battle of the Alamo) involved the

participation of Mexicans who had come to Texas
as colonists. It was not-a matter of Americans
against Mexicans and the term “Texan’ shcould

not be reserved for the Anglo colonists. v
- On discussing the events of World War |, the
authors easily forget to mention our unjust

treatment of Japanese-——Americans, the establish-

“ment of “relocation camps” and the fact that not
one conspiracy by Japanese-Americans was ever -

revealed. The very least the authors could have
done was to mention the magnificent war record
of Japanese-American soldiers. "

. The participation of Mexican-Americans in the |
_development of the Southwest is almost com-

pletely ignored. The . references to .Mexican-

Americans are so few that it appears as if this

minority group has made no contribution at ali.

- Chapter 31 discusses the Civil Rights Movement

and the efforts made by the Black community to
obtain equal rights under the Constitution, yet
nothing is said of the efforts of Cesar Chavez and

“ other Mexucan-Amerrcan Ieaders and their fight for -
“justice. ;
Textbook wrlters and pubhshers should reallze

that minorities "stiould not merely ba represented
in textbooks. Their role in American history and

their “influence on American society shouid be - = .
- revealed™in ‘a- |ust and obloctrve ‘manner.: Alf -~
minority' groups “should’be” represented “not: |ust B

the Black: Amertcans and the’ Natlve A

Flatmg .Fair.:

, Revuewed by Educator



Harper and Row Publishers

Our Famlily Of Man, A Conceptual Approach
To The Soclal Sclences —

Evaluation of Ideals

Penrod Moss, Margaret Johnston

Lenz, Mary Reed, Gwyn Scott

-, Brownlee, 1972

 review..1

- This book, Our ‘Family of Man, mtended to be a

tactual book written quite well in the language of

‘the children to which it is pointed. It is intended
_for use in the elementary grades 4, 5 and 6, and is
at least a fresh approach considering the long
years where the authors of ali elementary. social
study books have been guilty of many sins of
omission insofar as any mention of the Indian and
Black minorities have been concerned. Lok

It is a rather ambitious book which is intendeo

to lay the groundwork for the later studies the
chnldren will meet in the secondary grades i.e., the
_concepts of the various social sciences, an-

thropology, economics, geography, history, politi-

cal science and sociology. The book is set up in
.twelve sectuons or.units which attempt to bring all

< aducation, *.

-facets of our nation together in a complete, -

. understandable ‘whole  with some anecdotical ,

pounts to help chnldren f
desurable self-lmage :

e Ui is very clear to thus reviewer that the -authors ofr

Our Famrly of Man understand the need. for a text :

to portray a multu racual and

ltl-ethnlc pount of

ments and accomphshments of various ethnic and

Iracial groiips within this country. Along these lines

6

are |gnored altogether : '
The teacher's nctes or prograim gunde for the
grades 4, 5 and 6, in spite of the high flowing
phrases,” would - be very difficult to work with,
especially with children of this age, that is, unless

the teacher were well grounded in the problems of o

the ininorities, which one could safely say would
“be the: exception rather than the rule because of -
the white middle-class background of most of the
teachung schools and teachers of America. =
"As a minority person, one would think that a
book of this type would try to bring a little bit of
controversy into the subject matter rather than the
bland statement on page. 159 on the Blacks and
.. elementary schools, high shools
and colleges were opened. Black children; their

"parents and grandparents al// went to school. Allof
_the Black families -saw that  education was . . ... .. ..

Indla'\ saud ‘We quI llve |n love wuth will m Penn'
and his’ people as long as the moon and sun shall
endure Thus treaty was never broken " Now we :
know that the educatlon of the. Blacks was:never ‘

soclal sclences

Ratung Poor i
Revrewed by’ Educator

its strength lies_in_the : two units dealing with

- diverse people and how they express themselves. .
These unnts are deslgned to cover the contribu- " .




[

tions of minority greups from representative

Blacks to an Alaskar; #skimo. Units dealing with

slavery, the Civil War and immigration also focus

on ethnic experiences. However, in other sections -

the general absence of minorities gives the overall
impression that ethnic groups were fitted, rather
than blended into the text. The section on
discovery and exploration makes no mention of
Blacks. However, the introduction to the unit on
ethnics acknowledges that Blacks had been a part
- of American history from its beginning and helped
make up Columbus’ crew.

Exclusive of |ts treatment of mmorltles the book

has many things .to. recommend it, including
-illustrations and a multi-disciplinary approach. The
-thought ' questions- are often provocative. One
probes the justice of stripping Jefferson Davis of
- his citizenship rights following  the Civil -War.
" Qccasionally . the ethnic: material is laudable. .|
especially “liked  the background material on
Chinese immigration and the story of Jim Thorpe,
Indian- athlete. While the intent to treat minority
contributions sympathetically is well established,
the results ‘reveal "an  obvious cultural bias.

lnclud|ng the” mmorlty point of view would have

v strengthened all sogments of the book

However,

versions on minority views would have improved
‘the book.: Such statements as, “'(After  freedom)

-many Black people were proving they could be
responsible - citizens . in our  democracy,” are .

patronizing and tell only part of the story.:

. The authors’ emphasis on contributions’ found :_

~all cultural groups adding a drop of sugar to one

big harmonious pot. Yet this sentimental approach
is: open to. questlon Facts and generaluzatlons

their. famlly llfe is - praised ‘as’ “are, 'efforts of

X Mexucan-Amerrcan youth to gain h|gher educatlon -

The Japanese contrubute theur love of, order. and

The few mstances of duscord sometumes lack !

: ob;ectavuty For mstance m speakmg of recent civil
. rights _maneuvers among Blacks the book avers
; that “Groups have engaged in, vuolent actuvntles in

- trying to’make their voices heard ..." It described

‘the“Black Panthers as beluevmg mlthe use of force o

 H the entire frame of reference is
strongly Anglo-Saxon: Quotes on paraphrased

-authors shy away from problems and controversy‘ !
vThe duscusslon on. educatron under “Concerns of

This is, of course, a narrow and dangerous
- interpretation, questionable for use in public

schools. The lack of historical probing for reasons
behind the dissension of Blacks and others is one
of the text's greatest failings.

. In dealing with slavery the book places the
primary responsibility for the Atlantic slave trade
on one group of Africans, the Ashanti of Ghana.
While captives of inter-tribal wars were one source ;
of supply, l‘he practice was not: limited to the
Ashanti. European slave dealers openly encour:!
aged raids between African groups. However, the"
Ashanti become the sole villains while the British
emerge as heroes. Speaking of British efforts to -
stop the slave trade, the text states: “They (the

. British) wanted to help the ican people advance
~and be-at peace. British efforts made very little
" progress for many years. There were problems

" between the Ashanti and the British for a hundred

years.” This version fits in well with old ideas of .
African savagery and the saving grace of Europe's
Christian Cuiture.. But |s has no place in today's

-, textbook.

‘The text also has’ a tendency to moralize.
Jefferson Davis is described as a “dedicated man
with high principles.” Joseph Kennedy became. a’

. millionaire ‘‘because of his hard work.” A section

on diverse groups thriving together ends with this
pious generalization: “We must hope and work for.

.a future that will insure all’ Americans old or
- ne .the peace, at.ceptance and happmess that

are rlghtfully theirs.”
Sometimes . the authors seem msensutlve org

. naive. The song, “Dixie," is described as being -
‘equally good for the “luvely good humor of a

‘minstrel show, or for building the moragf march-
ing men.” Yet it takes: little lmagmatlon to know"

how. Amencas ‘Blacksfeel . about  the -"good = "'
L humor of. mmstrel shows. o

Flelymg .§0' heavily o

our Natlon ; Today deals only with fmancmg o

'However, in the Teacher's.Edition a question was -

suggested concermng busmg and mmorlty group
education.. :The . related matenals listed ..in.. :the

" Teac.k. Edmon are not especually |magmat|ve or o

incisive. , Whule the book -did, help “familiariz

~ students . with a, few ‘names. and. life 'stories of =

successful ethmc members it. added luttle to the

- overall depth .of. understandmg of mmonty prob-] e

lems or experuences



* " different economic, national,

" writing;

review...o

Our Family of Man is a most helpful text. It is
generally discreet, authoritative and comprehen-
sive in coverage. It incorporates the insights of

most recent research. It deals, on the whole,
realistically with special problems encountered by

" groups .from the 'arrival of the white man in
America to the present. It emphasizes how our

nation has been built upon. the contributions of

men and -women of dlverse racial,
~ religious backgrounds. -

- ~This text meets effectlvely most; of the criteria
established by the Michigan Department of Educa-
tion. It especially. enumerates the contributions of
‘minorities,” accounts for their differing life styies,
the role of a variety of religious groups, ignores or
er/adlcates standard “myths” and commits ‘very
few “sins of commission or omission.”

‘ethnic ‘and

ethnic and cultural

The contributions made by minority groups are

skillfully presented. The Quakers, the Irish, the

" Germans, the ‘Scotch-lrish; the Blacks, the Jews,

- the Chinese and the Esklmos are glven drstlnct
. treatment with esteem.

The presentation of the dlfferent views on ‘

~slavery in early -America is rather complete and
judicious. - The economic, - political,” social - and

.moral dimensions are explored in considerable

depth and in thought-provoking ways. Especially
slgnlflcant are the involvements of profit-seeking
New  England traders ' and - the" power-cravng

African ‘Ashanti’ in this traffic of human cargo..

Also, the text points out that by 1840 there were

386,000 free Blacks in the United States. Many of
. them!worked and sacrificed for the freedom of

‘Black ‘people through ' organizing;: speakmg ‘and
:Itis:iregrettable,” however,:
outburst as'the rebellion'led by Nat Turner are not
mcluded ‘These | ‘additions .would : help ‘readers
. understand'Black:people‘:as :’ having : ‘eelings,

, self-respect and:limits of. toIeratlcn for oppression -
- which, when exceeded, sometimes: trlgger hostile

~ activity toward: the .oppressor.: Black . people’ are

Soonot, superhuman -S0;-they should not be expected
', to be any more patient toward, nor more accepting

“that i such -

of, |nhumane treatment and degrading situations .

‘,than any. other people in' America. Black people

- have demonstrated their. capacity- to ‘be morally

: courageous as well ‘as. ‘physically. courageous.
Among ‘contributions ‘made’ by Biack people. to
Ameruca ‘there i needs ‘to - be mcluded “specific

contrnbutlons in:the; field “of 'science. Too otten‘ ‘

O today one comes:across: scholarly works whose
=i findings” purportedly prove’ that Black people are

mherently inferior :in: theis- capacuty for :abstract
- - thought::required :in: scientific : explorations: and

' mventuons ‘The list of achuevers is. sugmfucant and

- schools -
- communities than a-wise investment in people’s

‘ War is* helpful.:

the scope of discoveries -and developments is
wide.

Neither can we make the mistake of assuming
that Africans transported to American shores
brought no skills with them. To do so would be to
deny African culture, which included the skiils of
architecture, carpentry, sculpture, work with tex-

" tiles ‘and metals and communication through

various media. So set were most White men upon
dehumanizing these Black pfeonle that they could
not bear to recognize anything.of Black culture to
be ‘of value or worth in the New World where

“White ways and styles” became the only stan-

dards of excellence. Yes, there were ignorant
slaves, but there were many who were |nteII|gent

too.
" Two concerns treated most poorIy in thetext are -

those  of -education- and . poverty. - Pictures of

, educational situations throughout the textbook

show racially. :separate . groups, which. indicate

' " such being normative. Also, commentary on page

268 implies ' that court-directed : integration  of

is more .of ‘a financial--drain ' upon

lives. Segregated schools have been found to be
both illegal and .unequal. - The task is not to

~ . develop legal and moral approaches to establisha -

just situation for all in local areas. Equal educa-

- tional opportunity for achiavement will help.us . .

overcome poverty and its ills. But no connection
among education, poverty and discrimination in
jobs, housing and finance is made. So, the reader
may conclude that

God,
problems ‘at: the: least people are posslbmtues
- Among well- known ‘American Blacks the follow-

"'lng should be:included: :Marcus Garvey, Stokely

Carmichael,:Malcolm X and:Iimamo. Baraka.  With-

- out an:understanding of:these:men and:their
- meaning the reader is, ill prepared for dealung wuth kY
trends toward natlonahsm among Blacks. : »;:!L_,z;’f"

::The’ descrlptlon of events prior. to the Mexucan
“Armed- might: settled : otherwise
legal, economic and-moral issues: For. the sake of

“ all.of:us;: the .rise of-'Brown:Power.’ should be -
mcluded along: with:the ‘name of:Cesar Chavez:

The role:of the  American:Indian in:the: United -

' States, lixe that: of the: Afro-Amerucan. is:incor-

porated.in: the .narrative’ of the- text generally, ‘d

: also specmcally in.Unit 9.-They are depicted as a

hearty. wise, resourceful and fnendly people. They

; welcomed and aided white colonists and ‘westward
' movmg pioneers: until ;it: ‘became : :apparentthat

g Iuvestock and v life s styte were

‘often people from minority -
- groups have very low payung ]ObS because they
P aret stupld . satisfied,  are: being punished’: by
>, People;::even .minority::groups, are not



threatened The insatiable acquisitive appetite for
'possesslons and power of the whites, coupled
with superior armed might, all but obliterated an
entire people. The text cites that most of the 370
treaties made between American Indians and the
United States were either broken or re-negotiated.
~It-also recognizes current efforts by American

Indians to regain their freedom and to determine .
their own destiny. As an example of the rise of.

"‘Red Power,” the take-over of Alcatraz Island is

-+ noted.. .
" Treatment of religior in this textbook is prepon- .
derantly predestrian. On page 52 the impersonality .

of the cathedral-type building shown is currently
being displaced by an emphasls upon mtnmacy
facilitated by comparative smallness of structure
and face-to-face arrangements. The text gives a
..rather clear picture of difficuities encountered in
establishing religious tolerance and freedom in
. early America. Religious persecution went so far
- as to establish religious tests for voting privileges.
" The issue of slavery is credited with dividing some
Protestant churches into northern and southern
groups. Perhaps the issue of state’s rights vis-a-vis
" the Union was a stronger determinant. Recogni-
tion of churches in the development of America is,
unfortunately, limited to that.of colonial and
frontier days and within the last twenty-five years.

The most adequate treatment deals with the lafter

time period, which is exemplified by the works and
witness of the Reverend Billy Graham, Bishop
Fulton J. Sheen, Dr. Norman Vincent Peale, Rabbi

Joshua Liebman and the ecumenical hosts who
became involved in the civil rights, anti-poverty,’
peace and literacy movements. The rise of Black -
church groups and their contributions are omitted.

"+ The author may wish to check his assertion that

"in the years since the colonial period, the number
of church members has increased about the same
rate as the population.” With the burnings and
bombings of Black churches and Jewish temples
and synagogues.in the 1960's, it is irresponsible to
report that since passage of the Bili of Rights.
“there has been freedom of worship in our .:
country” and that "'Americans respect the reIigi-
ous symbols . . /of all ‘churches and synagogues

Recogmtlon of unifying forces at work among the

.different religious groups is well presented. :
"'A “benign recognition” is paid women for their

role in developing America. It is noted that ‘‘some
members of Congress are women.” Pictures of the -

~League of Women Voters workers and of Jane
- Addams with some. colleagues are .the most

poignant portrayals of the status and unrest of
American  women. Pictures of golfer Marilynn
Smith, U.S. Representative Patsy Mink from Hawaii

. and Detroit Public Library Director Clara Stanton

Jones somewhat strengthen this emphasis.
This book'is a significant improveiment over
many texts of the past. :

Rating: Good
Reviewed by Representatove of the Clergy




D. C. Heath and Company

. Amercia, A Modern History Of
The United States -

Frank Freide! and-

Henry N. Drewry . |

revlew...'l

Though written by two' very respected profes-
~ sionals, from the outset: America: A Modern
~ History of the United States is a somewhat

_disappointing 'secondary school - textbook.  The
authors explain their purpose simply by quoting a
fictional character ‘of the .1890's, Finley Peter
Dunne's Mr. Dooley, who said of history: "I know
history isn't true, Hennessey, because it isn't like
- what | see every day on Haisted Street.”’ However,
their promise to the reader is to reverse this trend

- by trying to "involve you'(and ‘'Mr. Dooley”) in

what this country lived of.” Their avowed purpose
'is worthy, but the reader does not always_come

away with the feeling that they have succeeded in : )

: the pages which follow

Unfortunately, Freidel and Drewry do not sub-
& stantrauy convey a feeling for history. For example,
f.the: colonaal perrod the: ¢

“in_ their. dlSCUSSIOf\

' brnef;dlscusslons "about historical mnsnnterpreta-
- tions. which. academlclans often fall _prey to, and

th|s l thlnk ls‘lts strongest pount Some omportant .

. questions_can be answered wuthout considerable
T addltlonal readnng by the student ‘and’ teacher

mlnorlty groups to the total plcture of Amerlcan .

hlsto., But in the narrattve of this text there is’ no

substantlal ‘assessment of the role" ‘such groups

. have played in.shaping the America that. we know
71 nrhaps |llustrat|ve of this pomt is the
authors treatment ‘of the “abolitionist movement.
<+ The movement itself is not truly evaluated in terms
1 of the large lmpact that lt had on both the

' culture"The book is strengthened no:netheless. by :

1970? ’

American system and the politics of sectionalism
and nationatism which led to the Civil:War. Nor is
the vital Black contribution to this' movement

-~ anywhere assessed and, therefore, the old, some-

what - tottering view of the abolitionists’ efforts,

remains unassailed through recent h|stor|ography ;
- has certamly altered it. ‘
The same problem holds true in the authors L
discussion of the civil rights movements of the
'1950's and 1960’s. For those who lived through

these periods and daily heard news releases about
demonstrations, it is obvious that agitation for civil

rights had a deep impact on both our minority and

majority cultures and-the ways Americans thought .
~about what they stood for and what the world

thought they stood for. Yet these events receive a - -

narrow treatment and their full impact is dissi-

‘ ‘ ghlig , :
frequent quotatlon from prtmary source materlals. ‘

lending a ‘touch“to’ ‘the narratrve ‘which' is"'very

- helpful. 'Block quotesfare presented from*’such -
' materials“as “Albert Einstein’s"letter to" Presldent D
‘Franklin’ Roosevelt proposnng the building'of-an -
v atomlc bomb to the more familiar material of .the
S Declaratlon of lndependence _The reader is, thus, -
" .able - to ‘assess” for hlmself the .importance -of

certain wrltlngs and opnnoons whlch have earned

o hlstorocal attentlon A good example of this |s the

o
Bt}



... cultural

explanation of non-violence advanced by Dr.

Martin Luther King in 1962 and quoted on pages:

762 and .763. But what seems an unfortunate
oversight is the failure to give due consideration to
_the -Malcolm X counterpoise to the King view.

Instead Malcolm X is treated in one sentence on

page 761.

‘Also the- student movements of the. 1960's are
‘negsncted For instance, their impact on Senator
Eugone McCarthys presidential campalgn in 1968

'relnew...2

Frank Freidel and Henry Drewry begin America |

by sawing away at the limb. they're standing on.
They cite *'Mr. Dooley" excoriating history with no
relationship to “what | see every day on Halsted
" Street.” They go on to -announce that Chapter
‘One, ‘“Exploration and Colonization,” should -
. "illustrate the significant drawbacks" of textbook -
Iearnlng They explain that they won't depart very .
“far from_ traditional history, but even as they
explain that they plan to “ldentlfy those individu- -
als, events, and forces which have had a national
impact,” they turn opposition. to’ good use by
pointing out that readers must indulge in the
historical process to object. Thus, Chapter One
becomes !'A-Case Study |n Hlstorlcal Thinking and
Writing."”' ,
Freidel -and Drewry have made Amenca a
do-it-yourselfer's guide to the past.
.Process’ sections. appear throughout the chap-

- ters. -They |ntroduce readers to ”hypotheses, ‘

analytical questions,” primary. and secondary
- sources, frame of reference historical' evidence,
blas., |nternal .and . external
ynthesls thesls. and determlnlng' W hat isa fact
~Inless  skillful . hands, this ntroductlon‘m'ght be
dry and"adefeatlng .Freidel, and, Drewry . offer
students challengmg_ issue toi.-z_lllustrate these
”hlstorlans tools.!: .T e dignity to tudent
uses_ of these tooIs" by -asking . "What ' is . your
'|nterpretat|on" quenes in each chapter.
manes of chapter contents do not s|mply rehearse
.data Instead Freldel and Drewry ask’ fo' evalua-
tlons'of thelr own hypotheses, theWalldlty of the|r
own. questlons. and the success: ‘of thelr methods

. length In’ ‘Chapter One, Columbus“ speaks . for a
- page Wllllam Bradford for another John Wlnthrop .

. among older middleclass voters."”

"'Historical -

'Sum-.

. Most important, Freidel and.Drewry. arewsllrng 7-

is briskly treated: “Some considerable numbers of
young opponents of the war were actively working
for him, and he began to win numerous supporters
Perhaps space
explains such haste, but this epranatlon seems
hardly -satisfying.

Rating: Fair
Reviewed 'by Historian

il
e

Crevecoeur, Alexis de Tocqueville, Martin Luther .
King and many others speak for a full page or
more. Students are asked to analyze and compare -
these statements using the. historical tools they .-
have mastered. They are led to develop skills in". . .
interpreting v|sual materials and fiction. They are .-
introduced several times to cultural bias and are ==
asked to explore decision-making in a variety of ..

-contexts. If a painstaking introduction to the craft

of history can win ‘over ‘negative readers, then

. America_must rank as an outstanding effort.*:

Freidel and Drewry use their “‘historians’ tools RN ’
pr|mar|ly to develop tradltlonal materials. Cultural '

“forces generally receive only modest mention. Art, L

architecture, music and theatre are indexed and‘

.handled with sophistication when discussed at all.

A photo essay on: "Continuity and Change in the

.American Environment”’ accompanies each  unit;

other visual enrichment is low keyed. Thus, their
final unit, ‘America: Faces New Challenges,” .

- contains 65 pages, only 5 of which deal with a.* -
,(:ultural framework. Of 56 questlons for. student '’
evudence.

involvement .in ..this - unit, 36 deal’ with. federal .. i,
government pollcy (23 wnh fore|gnfpollcy) and 7.
with -the civil- .rights. movement

Thus over-ndmg interest:in- federal actions.and -
the thesusthat Amencan condltuons created a

r r ers,to "SpOCIflC mlnorutyf g
groups " ltallans and Poles are mdexed to.a llst of ..

. |mm|grant natlonalltles in: the Iate mneteenth i
;century Mexlcan-Amerlcans are mentloned dn i

connection with the: "Zoot Sult" riots and. mllutary S

"servrce. aImost a page is guven to. the mternmentv S

pollc toward Japanese-Amerlcans in World War n




confidence in this area. They are inclined to treat -

‘ elements of Black history- within a traditional
White framework, as when' they discuss William
Nell as a supporter __of the ~white abolition
~.movement. They give text and picture coverage to
.'Black troops in. the Civil War- and in the
- 'Spanish-American  War. They mention men like
Booker T. Washington and W. E. B."DuBois —
Lo lgiving, DuBms an opportunlty to e)\press several )
i judgments in the early part of the twentueth‘
o ' century. They give. considerable coverage to
. Martin Luther King, including a page-long selec-
. tion from Stride Toward Freedom. Significantly,
Sk " Freidel and Drewry do not fear to mention Black
‘ natuonallsm They devote a hali-page to Marcus
_ Garvey (with'the usual photo of Garvey in an open
carriage), and conclude that ‘‘Black separatism
_and nationalism seemed the only way out." They
- aiso make mention of the Black Muslims, Malcolm

remew...3

Thls book ls strong in methodoIOgy The text

‘introduces the history of America by telling the_,v

_-istory and _then. involving .the .student in the.
-historical process 'of evaluatlng data,‘maklng?
-"judgments, drawing concluslons. and’ resolving:
. conflicts. The authors . provide a laboratory ,in
~which_ the student works and studies history.

" ‘There are a varlety of maps, first-hand information .

“from - |etters. documents, _etc. Differentiation is’
imade betvseen primary and secondary sources

' The authors use the art, music, and fiction of time_ .
" “"to present a feel for the human element in history.”

j 1recent hatred, violence, radical urban ‘changes,
" and thelnablllty of. Amerlcans_to understand each‘

'~There is “little background of ethnic- groups )
- developed to lead the student to an understandlng"
" of the social and economic problems of our day.

- :Treatment of the Ind|ans is minimal. The problems -
of the White man in’ cop|ng with the Indlan were

presented One drd not get the feel for the mind of ;,

. Content, for Athe:_mostjpart' presents a political -~

.conslder minority groups Vo
f‘the whole _played in the',-

"ethnic groups been excluded. :

X, - CORE :and - SNCC. They faver  movements
toward integration in the “‘New Frontier” years;
but they also give balanced coverage of those who
advocated Black separatism.

A complete teacher's manual describes
-methods, aids (|nclud|ng music) and evaluation.
Test masters are available and the manual offers. .
suggestions for their .use. Benjamin ' Bloom's
educational ob;ectlves key the arrangement of
materials toward ‘‘knowledge, comprehens|0n»
application, analysis, synthesis, and evaluation.”
Instructors. in ‘advanced high school and com-
munity -college courses' may find. Freidel and"

Drewry's- America an excellent 1uxtapos|t|on of -

history and hlstorlcal method..
Ratlng Good

. Reviewed by. Historian

The “new Ameracan" is descr|bed in the text |n a;’

l‘quote from Jean de Crevecoeur ‘as one ‘‘who -
" leaving behind him all his ancient pre;udlces and. ‘"
~manners, receives new ones from the new modeof - -

" life he_has embraced the new government he
- obeys,"
~individuals of all -nations are ‘melted into a new

and the new. rank - he ~holds. .:Here
race of men, whose labors and posterity will one
day "cause. great- changes in the ‘world.” The .
student is asked to read the chapters using this

"statement as-an hypothesls to determ|ne whether - .-
there : is evidence-to support it or not.. There -
;follows a d|scuss|on of the early- Amerlcans and -

~how: everyone got ‘here:’: .
."evidence is'given either in support or: non-support e

Ity seems that

of the hypothesls

‘ twenty-flrst chapter monopollstlc practlces. p0v-’v

erty, sluras; and . low wages . for: Iaborers are: -

“treated. There is some inclusion of discrimination =~ |

toward Blacks. but ‘no other mlnorltles are
menttoned S ‘

; Throughout the book; as the story of hnstory s
"‘told, the’ secttons related to" ‘ethnic. groups are

|nterspersed and‘the: story - proceeds as -it well :
‘could: ‘have‘had the several paragraphs on: the.'.

little




On the whole, the text attempts to include in a
limited - and " factual manner, ‘the struggle and
contribution of women in our society.

It seems likely that both majority and minority .-
students, after reading and  studying this text,
. .would come away with a sense of "feeling sorry. "
“for" rather than having a deep appreciation for the

integral contribution of the many cuItu'aI groups

.to the Amerlcan experlence

~Summary . ‘
Although this book takes a step closer to a more

integrated history in terms ‘of minority treatment, it . |

fails to. provide a ' continuum - presence of

minorities in_history, but rather the treatment of
minorities becomee_ a dlsappeanng and reappear-’

ing presentallon

Though it prowdes references and suggests‘

some areas of ‘research, it barely touches the:

resources available in 1973 to enable a student to
understand himself and his heritage.

The strongest point in-favor. of this book is the
historical’ process suggested and developed in the
teacher's * guide which will be as. good as the:

" teacher. who uses it. The book itself provides quite

a comprehensive education and -must be . -sup-

plemented with other “resources :to enable 'a
. student to have a feel for time, its people and its

events. in relatlon to now and with a v-ew to a
better future . ; :

. Ratlng Fair

Reviewed by Representatlve of the Clergy
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Holt, Rinehart and Winston, Inc.
‘The Challenge of America
Mitchell Okun and

" Stephen H. Bronz | ‘ o ““ | E "

v' The publlsher clalms that 25 percent of th|s
“book 'is  devoted to social hlstory, with special

/ attention fo ethnlc-cultural diversity.On the whole,
- the book achieves that claim. Cultural d|versrty is

preferred. over intolerance and: Americanization;

" Hawaii 'is praised, ‘for example as a successful

o rnterracual community.” Groups are examined in.

T relation to each other and fron: the perspectrve of -

- each, wrth attention to material and psychological
. problems of interaction. While notable individuals
WA are d|scussed the text and p|ctures do. not merely‘_

~ present a collection of heroes. ;
' Beginning with-an assertion that all peoples of
~ the New World descended. from rmmlgrants, the
book examines the tribal and reglonal variations of

.The* advanced"‘lndnans .of Latin Amerlca are

“'the confrontatron of two’ dlfferent cultures

o Americans and: |mmrgrants ‘who'. braved the’ dan-
-'gers:of: Indian:: attacks to; ‘settle : the West ‘were

§ ?consudered n. drscussuon" of
contemporary poverty and: racra‘ ,|n1ust|c

P ‘328) is unfortunate but not typlcal

: .- anti-immigrant activities are condemned as un- -
--credited - with' “great civilizations.”, Conflict ‘be- -
- tween’ European settlers‘and Indians is: attrubuted.; i
S (- mrsunderstandlng, oppos|te attitudes’: abOut
V'property ‘and: land; and the: problems “inherent in
" Indian
' views’; of  white: settlers: are i examined, but: the -
_cultural adaptatron of: the: Cherokees is. lgnored '

ition: and  cultural ‘differences.”Although thecon- :
: trrbutlons of; rmmrgrants are noted many notable_»: A

;ﬁ,therr orugrns, and the screntrsts Einstein; Fermi
and Szulard are: called Amerlcans

9
fhneeds,of Whites.’; Though “ culture “in* “Africaiis i
‘_sympathetlcally portrayed ‘the* |ssue “of transmns-,:_\
gy sron to Amerrca |s rgnored The sectron on slavery o “

~ heroic, but: government efforts to: break up; tribes
produced disastrous destruction of: trlbal “culture
and’ ‘loss; of land . The' plrght ‘of reservatron andj'b

' ; o personalrty
‘Blacks wer ,
,longed;zfor:freedom some’ rebelled (Nat Turner) S
‘and some’ ran’away" (Tubman ‘and ‘Douglass); but -

“the' whole*‘truth “and: th

Surprisingly; native’ Protestantismis’ drscussedﬁ;_
“only: for _special - problems “The olon|al story‘is..
.- covered adequately. but for the' 19th century' nly
Mormons: are imentloned There rs,however fat
: good\drscussro of the: modernlst-fundamental!st._? ; :
uggestuon “that' Prohrbrtlon - Blacks ‘to. cities - by .the _ late ;1'9th century |s-:_.
durlng the 1920's was part of an effort to preserve : °
._tradrtlonal rural and rel|g|ous values Reference to
)¢ : ‘Blacks faced color pre;udrce and lack of strong;

“to: thrnk like: chrldren" and “act ‘like' slaves.” .

1973

Maijor European immigrant groups ‘and - their-

recept|on in America are handled well. Particular

groups are examlned in deail to illustrate colonial "

' diversity, lmmrgratlon before the Civil War, and the.
“'new pattern from eastern and southern’ ‘Europe by .
' the late 19th century The ‘sympathetic treatment

draws heavrly from Oscar Handlin's account of the
“uprooted”.. facing .poverty, prejudice, and crime . .
within ethnic - neighborhoods; political machlnes

“were corrupt but they served the’ needs: of newly. . . BN
‘urbanized immigrant voters. Native. demands that "““i ;

7 immigrants -give ‘'up old- ways and . Amerlcanrze o
. destroyed immigrant “culture’ and . promoted ‘ani’
- undesirable generatron ‘gap. ‘Advocates ‘of a .

‘ federat|on of ethnic groups |nstead of a meltnng :
‘Indians, whose: ancestors were . ‘‘Asian hunters.” -

pot .are 'praised. :Immigration -restriction :and - A

democratic’ lntolerance resultmg from ]Ob compet- i

rndrvrduals :

descr|pt|on ‘of:the .-
f slaves .is’ "certaunly controversral
ot_obedlent slaves by nature," ‘most.

many lost.the will to" better themselves and began :

hardly thrnkrng of . rebelllng The mngratlon of:

'compared with:. |mmrgrans in: gh
poverty, generatlon ‘gap, and,mutual aid; but,,



- tendency : for:

family trad|t|on for protectuon Duscussuons of
Black leadership, civil rights efforts, and cultural
expression after the Civil War included: Washing-
ton, -DuBois, Garvey, Randolph, King, Malxolm X,

Muslims and Panthers. Black participation in all .

U.S. wars and contr|but|ons to American music are
praised. . '

~Non- European |mm|grants received much Ie.ss :
. coverage. Japanese are d|scussed in. the ‘context
- .of the government's. “unwise” internment policy
~during World ‘War Il _and their iown loyalty. in
" military service. Mexicans are’ discussed as ag-
,riculturaIT_workers who migrated after .the war;

- review...2

Thns revrewer has had no occasnon to consult a

o secondary school American history text in over a
~ - decade..If The Chalienge of America is typical of
the quahty of the present texts ‘available, the

merits: of -such’ books in the past decade. have

L lmproved s|gn|f|cantly, even though this study is

" not without its_ faults. In: general,. this book meets
“the. requurements of the Michigan Social Studies"

- “Act.of 1966, in" that-it. recognizes the roles of -
' various ethmc, rac|al and religious’ groups in

American socuety, it tends, however, to be stronger

in devotmg attention to, varlous groups in United.
States society than it is adequate in recording " .|
. their - posltwe achievements. AlthOugh the 'inten- -
- tions of the authors have been good and their -

“efforts have been diligent, at times there is a slight
“non-middle-class = Anglo-Saxon -
.~ groups to. appear as mtruders from the outside - .
"'who i are: problems:for. y in "
. United-States. society
P favordang this:is probabl
-, thex responsibility ‘of the. kinds: of ‘literature :that
s professronal hrstorrans have made avallable for he
- +/.us@; of textbook: writers.:

. +-An attractive: feature of. th ‘book: v .
reatment of : three dlfferent Amerlcan Indlan '
S -"cultures, which helps avond the, typucal stereotype :
oot Induan;gllfe as. that; off'the Plams»‘lndlans as; '

“less. therr fault than.it is-

J_‘E.',‘B.'DuBms |s'not qu'lte so clear. The.competent
£ handlmg of. Black h|story is; contlnued dur|ng the'

’ ;‘lflof thrs mlnorrty o

. injustice to the smaII group lncluded after the war

with Mexico is mentioned, as is the unfair image of
Mexicans in the mass media, but Mexican-
American - participation - in _World War Il was
ignored. The Chicano movement is described asa
fight -against poverty in the Southwest but with .
problems of unity and self-identity. The difficulties

-, of rural Puerto Ricans movmg to American cities'

after the ‘late 1940's is also considered .in the". v

- context of contemporary’ injustice and poverty. "

Ratlng Good
Reviewed by Hlstorlan

past. In the peruod Ieadmg to the Amerucanf

Revolution, Crispus Attucks.is mentnoned only ina

“list of men shot at the Boston Massacre, there is -
©no mention of Peter Salem, a Black who fought at -
'Lexington“and Bunker Hill, nor of Phyllis Wheat
' . ley, one of the earliest of BIack-Amerncan poets. :
There.is a short paragraph on.Black soldiers in the.
'-‘Revolutlon As the text goes beyond the revolu- .
tionary and early natlonal perlods, its treatment of
, Black h|story becomes stronger The sectuon on.’ ..
. slavery:is. weli done. There are references to: the* S
“free Blacks of North and South; but these sections - -
_might well be expanded slightly: and perhaps made ... . -
“more dramatic with the: treatment of such a
E fascmatlng flgure as William Tller Johnson The .
. treatment of the reconstructuor perlod mcludmg o
 the  history of Blacks, is. ably accomplished. In

treat|ng thehlstory of agrar|an reform, an attempt;

: _and ‘values of three Indian socletles the student is- |
s able. to; learn much ab0ut the varled possrbmtresc otr

: e _Z“Amerrcan hrstory at varrouspounts in the'text ‘but
.good deal of attent|on to Black L
aIthough possubly these ;

it tends to’ lnvolve the background and problems'

.j_of Jewrsh |mm|grat|on and there is vurtuallyn




coverage of ‘American- development. There  are
sections dealing with the history of labor as well
~as agrarian protest: movements. Sometimes, how-
‘ever, the authors fail to develop adequately
" important topics in their effort to touch fairly upon
' all aspects of United States history. Consequently,

‘only" relatively brief treatment ' is “given "to the

- :tremendously |mportant dynamlc expansion - of

 review...3

) ,Amenca :
"The plctures and maps ‘are good to very good

" 'and ‘maps are well. placed in’the. book which:is

. 422.423, 'The Indlans and_the White Men View
" »_Each Other.” " - : '

- _history for ‘a ‘good number of years and: being

- This. text has strength in its comprehensive

- organized: labor in the 1930’s. Tha authors seem
”successful in avoudung sexual” stereotypmg and.
give. attention to such important women as the
re-ormers Dorothea Dix and Jane Addams The .

: As a mm\orlty person Tam well pleased wrth this Indtan‘s,"’th
_'book, The Challenge Of America.:lt is handsome =
‘and blg and is quite successful in its attempt to -
use a treatment which will’ point:out the accom-

pllshments of the Bfack and Indlan mlnontles |n ]

-of 1763; the Indian wars; victories. and losses in .

overvuew of the progress and lack of progress of
ek ‘the Indnans up to the present day «Their selection
- and seem to be the latest available. These pictures - R
- adequate.’ They ‘also" mention a’ m|nor|ty that.is = -
becomrng |ncreas|ngly |mportant - the Mexrcan :
: Amerlcans, or Chicanos:’ ‘

» sumportant The time: lines are also a good addrtron'
~~ to._each unit' of .the -book.. Perhaps the "most -
interesting sectlons ‘are called “An:’ ‘Image ‘of .
N Amerucan Life," where the book stops and tnes to .
~"/focus 'in' on the section’ just studied, per. pages :
: 'jBIack Codes. reasons for the rise ‘of the Fladrcal
o Repubhcans and
. in. the “South’:
: iscalawags, whlch I ;am sorry to'say; has not been ;
"+ taken up by ‘many text: authors One ‘would also -
“full i to:

.To'a person who hoa been teachnng Amerlcan g

- “under. constant pressure to update the histories'in -
a hberal sense because of the‘obvuous fallures of .-

> ‘:‘Flewewed by Educator

" history of the women's rights movement needs
- better ‘development;
“'missed an -opportunity for sexual balance by

in' ‘particular ‘the ‘authors’

failing to make “better use of the dramatic
possibilities inherent in the successful movement

~ for women's suffrage.

Despite these caveats, however, this is a better
than ‘average text, ‘suitable forvthe demandnngg E
needs of students |n the 1970' o :

v Flatrng Good

Revuewed by Hlstorlan R

"t,rrcumsta'nces of the  Proclamation - L
Jackson' and the Great Removal, the annihilation =

of the buffalo; reasons for the failure of the Dawes '
plan. But the book : ‘does give ‘an’ important

of pictures of. the contemporary. Indians is quite.

“The bookis also lax in its. treatment of the story
v‘of the Blacks:after the Civil War, reasons for the
-failure’ of the ten: perceht governments and: the

treatment of the role played
9 carpetbaggers and the
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The textbook for .the frfth IeveI Holt Databank. T
il ments, but trad|t|onal heroes aIso are consprcuous el
. by their’ absence S

e System Inquiring About American History, cannot

" the textbook. The coordinated multi-media materi-

* ‘programs ' that mquury have

e exponents of
S gfpopuIaruzed :

= HoIt Rmeharf and Wmston I
Inqulrlng About Amerlcan Hlstory
» Studles In History And .
' Political Science P o [ R
AIIan O. Kownslarand | = oo gl
W|II|am ‘R. Fielder . | - - P

stand by itself.’ Evaluatuon must |nclude the entrre%-

smgle purpose of:this review?' Balance of what is.: g
! f‘mcluded certamly i one’ crltenon The ‘author
. ertamly is: not msensutnve to mclusuon of multr-

' the student Databank, and Teacher's Guide and'

.. /als actually constitute a- fourth component, ins
. other words,  this 'is - another ‘of :the . package .-
- ’the total mater|al deals’ directly or. pernpherally wuth’ '
e = _};‘;-"such topucs asthe’ First Americans, West: Africans,
-t To be sure, the mult|pIe resources and epr|c|t o
v‘]-‘vmstructlonal alds "do” respond to ‘the practrcal‘;'
. “needs of teachers. Make no: mistake, however. the':
o {j‘mstructor is locked into the’ system Objectnves are:’
_rugorously applued daily lessons are laid ‘out. wuth
‘;patterns for lnquury mcluded AV maternals arer'

;century experrence of urban ethmcs‘ The drfflculty
is ‘not total. |mbalance. rather it.is: an ‘imbalance
wuthln and between hustonc perlods :

1 972.5 ,

effort to portray mdnv-dual munorrty accomplrsh- . 5»

.On ‘what ‘basis " is" evaIuatlon possuble for the e

ethnic ad muIt|-rac|aI subjects Fully one-third’ of :

slavery and - emanclpatuon‘« and’ the ' late '19th




)

- 'York Port Authomy and Los Angeles water supply
‘are featured. And, for the section "'Building Better .

-Citiss,”- Blacks appear in two of four pictures in
the student Databank. The text and Iesson guide
make no use of them. =~
oo The author, Allan Kownslar, is not new to i mqmry
..publication.- | believe, however, he and his editor
might have ‘produced a better book had they

momentarlly abandoned process and simply asked *

s it meanungful""as they. made the difficult

dectslons of :content |nc|us|on and exclusion,

"“" Surely additional material of a more contemporary

‘and compelling :nature . would be more relevant -

and - valuable' to students in the 1970's than . _
“Ratlng Poor

e inquiring: |nto ‘the :spelling of Columbus name,

S approprlateness of the !atter strategy

The Inqumng About Amencan Hlstory program

"'_materlals. multl-text program of soclal studies
: filnstructlon i

- 'reallstlc
maker

’:‘-f‘f‘attemptlng to stmulate through a process of

.regardless of the skill potential or motwuatlonal E

"'IS encouragrng ‘evidence. that at’ least one pub-
s ||sher is’ beglnnrng to break away from the idea of -
.. a single text approach and more: to a multa-;

The program attempts to brlng out a more
|ew of man and hns role as a dec|s|on»

" The text mater|aI |s a brref reference source of.-‘ 5

. facts and ideas relating to American history and
: 1‘l5poI|t|caI science. The text materia! can be used as’

" a brief topical.and fact resource in, establrshlng;
_ historical evidence of which the student will be ..

i

As a. m|nor crmctsm I would quarreI with an"

~ impression’ extant in one of the few examples of
- hero history. Theodore Roosevelt appears-as the

champron of Japanese |mm|grants in.the San

. Francisco. school segregation controversy The

subsequent racist Gentlemen's' Agreement with . '
Japan is not mentioned in the text or Databank. It

- is described, however, on a Data Master in sucha
way that students might easily conclude that -

- Roosevelt had only -the. best ‘interests. of the
.- Japanese in mind, his sole motive being to prevent h

a more oppressive exclusion act. What is the pornt
o¢ |nqu|ry it the data is stacked" - I :

Reviewed by. Historian
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ideas and possible activities for'accompli‘shing‘thev SR
 stated ‘objectives or relating’ the past events:to

present day cond|t|ons The majority of the stated

jactnvrtles are for large’ group. instruction. .

_The: Inquiring ; About - American History text

““cannot. be.used as a page to page and recall. of S
- facts with a few oral and written reports, but must. - .
- be_utilized as only one reierence source with the . '
. Databank material in exploring the facts and ideas .
of past.and: present history through a process of "
observation, gathering data, interpretation of data,
- application’ of data and appllcatlon of generahza-
tlons ! . ‘

Strengths i : Co ‘
2 AN excellent capsule and gu|de to hnkung _
“past’ and’ present conditions - in - Amerucan

SOCI8| sc|ence concepts a'thys conceptually .
,organrzed around the ools. of . the social
sciences ' rather..than_ a constant. recall of -
,hustorucal facts
Materrals, actw ies, eas are organized
wher _the student.can be provuded ‘an

e d|ff|cultres
Weaknesses

1. The - text does not deal"w1th the past andgf

present; plight . of. multl-ethnlc and multl-" ‘

""" opportunity for a successful social studies -
- program, although he may have : readung:\,




T

. rcalled salad bowl."’ i
. Open- ended questions .are. desrgned to: make,
. students thrnk ‘without slantrng their views by the -

questlon itself. Most such questrons have many . adequately drscussed Chapter 12, which deals

i " t " '
'student’s’ posttrve self-image ‘Not: nearlyfenough with.the Fleglons of the Cities™ could well be a-

FullToxt Provided by ERIC.

: raclal groups. The unit on “Settling The New »
.- World” is very pcor.-in making mention of -
~multi-ethnic and multi-racial groups.

- -2."The units on “Slavery” and “‘West Africa”

" leave the impression that only the Spanish
‘were responsible for. baginning the use of v
slave labor in the world.

' 3. The information on slave trade could leave

- the ‘impression - that. a few ideas are being
written in to show that Negroes were around:
during the development of American history,
but- does not state what their contributions
were; for example, "“Thirty Africans were with '
Balboa when he first saw the Pacific.” There

_is no mention as to how o what their roles
were or why they were along. Also, it

“mentions that a Negro was the first to see

- the great Pueblo cities of the Indians in New

. " Mexico, but does not mention the name. |
" 4. In the unit on *'Slave Trade,"

] ‘the material
~leaves the idea that European use of slavery .
was not so bad. "'Europeans only used staves
for housekeeping duties.” Only when the

slaves were sold to the Spanlsh and brought g

revlew...3

_ Americans have always had mrxed emotnons '

about our multi-cultural origins. On one hand, we

have . very ‘proudly acknowledged that .we are

" uniquely diverse in our. many ethnic groups. On
_the other hand, for nearly two centuries we have

been embarrassed at the differences that have -

. existed and have tried to force members of these
ethn|c groups to hide traces of their mixed roots.

Inqumng About Amencan History makaes it clear -
S to any reader that every tmmlgrant ‘group’ hasto ...

eventually make the: required . adjustments.l al-

though assrmllatlon |nto .American soclety. at an

utlllzed to

“-correct’ answers: and" are excellent in building a

such questrons are’in this text.

“in general ‘this’ book has one disadvantage ’“ThIS' i
one—volume text’ covers such a‘large span of:time
“that'some’ chapters ‘inadvertently remain super- ‘1»,
- ficial in nature. For’ example, any: text that'spans a "
drscussuon of ”"Drd -the V|k|ngs Arrive © Before i

< as slavery

' recommendtng?thls book_for use .inthe public’:

to the New World were they really’ m|streated
and lost their freedom.

5. The Indians’ involvement and. contributions ~
in past history is discussed at great length,
but no mention is made of the Indians’'
contributions or conditions since colonial
times: '

6. Very . little mention is. made of minority

.. groups other. than the Negro and Indian.

7. The only. mention of women's contributions "

" in American- history is a.picture ‘of Jane .

- Addams with the statement: 'Jane Addams

"a woman who was working for changes in”
some parts of American life." ‘ .
In order - to . rate - Inquiring - About Amencan '

History as an excellent resource, the materials and -
activities must deal more effectively with the past .
and present  contributions and :conditions of

- multi-ethnic, multi-racial groups and reflect more ‘
¢ the pluralistic . nature of our. soclety '

':Ratlng Good o

Reviewed by Educator

RS . (S

undertaken an extremely large amount of matertal
to cover. ‘

_The narrative is exclttng, the readtng level low
and the photographs are colorful and well chosen.

~Combining . actual :photographs with drawings -

helps to lend a variety that. beckons the student far '

. away from boredom.

The Databook, as well as the Databank are both
examples of an organlzed prepared “help’’ for
teachers The reviewer, being realrstlc wlth school
systems approaches to buyrng. could not help but
wonder if. this, book ould be e ually as effectlve

The authors of thls text drd not flnd it necessary‘
to take a'stand on such an rmportant moral |ssue

The treatment of minority groups ﬁlS overall
good. . The plught of the Black Amertcan and. the
American_ . Indian, it exists’ today ' is . not

place to re-examine multl-raclal vlews as they extst
in-the’ c|t|es today.::: L R NI TR
1:"The reviewer would be. very enthuslasttc in‘,'* P




: R Laidlaw Brothers
Challenge And Change — United States
History: The Second Century

Harold  H. Eibling, Cariton .

Jackson, and Vito Perrone

review..1

One purpose of Challenge and Change is "to

. ;7'present a clear, unbiased account of the role
development of the

. minority “groups .in ‘the .
. United States.”" Measured by the Michigan Code

the authors have indeed made a noble effort. The °

social ‘theme received particular emphasis and

. total muiti-ethnic coverage — plctonal graphlc g
i and written — is lmpresslve

‘Present-day problems are nelther avolded nor

?*glossed over. Such topics as tensions in human
- " relationships, the process of denial of rights, the
', absence of economic opportunity for many Ameri-
" cans, slum life, and poverty in the midst of
. abundance are included. Notes of caution appro- o

priately accompany discussion of Amencan ac-
‘compllshments. pointing out groups largely exc-

", luded from the benefits of those accomplishments.

“Wln addition to the more “traditional |nclus|ons._
references to “less’ well- known'[contrlbutlons by

* venture’ beyond to:the" cultures ‘of- the messes of i

‘individual | mmonty groups they _mention 'so often;

... Similarly;while ‘racism’ in' éducation is exposed; -
- the more subtle use of public education for social sk
- “control? is’: not : explored ---- Women ‘in American - : T

<" society-are treeted more adequately then in many
~* " texts, althoughp ib}’
' throuch‘ clearly

. historical mterpretatlon Thus. an “Investigation — -
~ The Roots of the New Deal". (pp. 316-329) presents.

‘a vanety ‘of 'views. But:no New ' Left criticism is-
o mcluded and tor the most part the questlons are ,

mple is the pamtully llmlted

o account ot the Radlcal Republlcans durmg Re-

; _vanous ethmc groups‘and 'individuals are numer-

XV
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construction. - Surely, . the ' Dunning view. is not
intended, but there it is. The Black Codes are not.
mentioned. The authors acknowledge that “many
h|stor|ans -today say that - the  Reconstruction
governments were not completely bad,” (p. 28) but
no supportive data clinches this faint praise. .
Obviously there is a limit to what can. .reasonably -
be included, but this reader tured ot superficial
generalnzatnons In spite of : an abundance of :

" purportedly motivational paraphernalna, the book :
lacks contextual motivating accounts. :The slave” .

“trade is described as !‘brutal’" (twuce.on tacmg'f
pages) but middie passage i3 _missing.:

More serious is the chaotic- orgamzatlon The’ :

framework is thematic, with- the. chapters within

‘ each unit treating separately. politics, economiss

" and the social scene. The authors fail to control
the contusmg overlap mherent in th|s approach e
k is int ed '

d volume in..

‘of late 18th B

incredibly out; -

oward " Federal * '~
*Union®). Later, a hlnt that ‘many workers in ‘1870 '
. and “onward_ may “not ‘have ‘acquired. ‘additional - .
. leisure time appears (p.’ 71) but the reader ls R
- reassured that greater_leisure time was indeed,a -
_fact. (p. 115). lnevltably the' authors reveal that in
the mdustnal order "Generally. people worked D




long hours ... ." (p. 171). No clarifying reference to
leisure is included. Worse, .the theme of social
injustice — - particularly well done vis-a-vis the
Michigan Code — appears in this unit as an
afterthought to the discussion of the Progressive
movement. No unifying thesus ties the- threads
together. :

A similar muddle is evident in the piecemeal
discussion. of- urban political machines.. The
suggested answer. (Teacher's Edition) to the
question “How did political bosses maintain

power?” (p. 76) is corruption (p. 130). There is no

mention_ at this point of urban growth, ethnic

politics, or the relationship of machines to the new

urban masses. Later answers (pp. 107 and 144) to

further questions put the topic in better perspec-’
t|ve but the totaI mpressuon of the presentatlon

review...2

Some current social studies books make criti-
- cism -singularly easy; their biases and omissions
are obvious. Challenge and Change is an excep-

tion.  The critic’ ' must examine -it carefully and .
extensively if he/she wants to include something

other than applause.in the review. Usually, one is

, »‘mclmed to ignore the enthusiastic ‘claims of the’
publisher — after all, he wants to sell his book; but-
Challenge and Change appears to be much as it is

Y "described. It is interdisciplinary, concept oriented,
and mvestugatnve it utilizes many opportunities for
primary  materials. . Its’ charts. tables and: graphs

“should help the student perfect oid skills and learn

new ones. Two' features, ''Study in Depth” and

“Lmklng the Past to the Present,” should do much'

: to stimulate interest: in hustory

ins the tindex::
that these sux

fem|n|n
mterestln

ames’ appear
o note: . however,f

' ‘are’ sometimes brief (as® in* the: account: of the |
: Progressuve movement) but:most of the:time the '
fauthors use’ opportumtues to‘include; matenal on

B . and. international relations.
L Whiere®; the:: Black: «minority :

Uiis concerned :

. “,,j[hlstornc mequutres Contrlbutrons by artists, enter-
_tainers; and’ sports fugures are highlighted. Black

eftects of pre|ud|ce an d|scr|m|n 'o’ ar cIe

Provided by ERIC.

i The cIosest one’ can come toa malor cntacusm of, =
thls book"s—ln |ts treatment of: women:! Only srx v

represent ai spectrum ‘ot talents,.crusader tof
busrnesswoman ‘The references to women's’ rlghts‘

] n“the” final: chapters  of " the text,: ‘no"‘"
: ;‘mentlon s made ‘of the most recent: demands for

- ... . action,nor-of the women’ ‘who' are makung these
" 'demands; Women are’ preempted by envnronment_

Challenge and Change corrects most of the old .

~ gallantry in war is noted. The-often overlooked Dr..
“.Charles -Drew.is properly - credlted The drastic"
Iy:

remains clouded. These organizational difficulties
with- a concomitant lack of clarity in every unit,
severely detracts from the reaIIy fine multi- cuIturaI
thrust of this book. ' -

Finally, the claims of concept development, skill
building and inquiry are undermined by the many
factual  recall - questions .contained within the
content. The familiar Emma Lazarus poem is used
. to introduce “‘A Time of Prejudice and Discrimina- -
tion."” Imagine my chagrin after reading about the
" loss of land by the first Americans and the loss of
political rights by Blacks, to be asked the question
“What nation presented the Statue of leerty to
“ the People of’ Arrenca?" .

- Rating: Good

Reviewed by. Historian

" presented to the reader. One might have hoped for.

some primary raterial on slavery, some names of
prominent ~Black' political - figures: during the
Reconstruction period along with some specifics
of the "‘number of good things™ that Reconstruc-
tion governments accomplished, and some credit.
to Black inventors. What. materlal |s presented |s31
well done. -
‘- The exploitation ot the Amerlcan Indran is glven‘ :
more than a ‘‘once over lightly.” Much of what is
‘said  about the U.S. policy toward the Indian is

- objectively done. Although in one place we are

told that the Indians “agreed" to abandon their S
“land when it should. have said ‘“tricked,” the = .

- subsequent account of Helen Hunt Jackson s book f" i

sets the record straught’

‘the student to analysis. More than' this, it'is a0

‘moral book ‘it should go a long way in helpmg the . ey
_ student assess what the Umted States has done’a_
and what it should be domg S

Rating: Good - L
- Reviewed by Educator e e




review...3
‘This |s a book which focuses mainly on the
.public_policies of government and the economy.
-Ethnic diversity is treated almost exclusively in the
context of social -problems. Even the religious
.+ ..culture - of Native Americans. is
“ treated. Thus, the Social Gospel is mentioned in
-+ connection with reforms but not as a Protestant
' . movement; the modernist-fundamentalist conflict

.is_completely ignored; - prohibition ‘and nativism

duving the 1920's are merely. separate episodes
unrelated‘to the efforts of native Protestants to

" preserve their traditional values. The publisher's:
" claims about emphasls on a multi-cultural and
;i military service during World War | and contrubu-

multi-ethnic soc|ety are not met _because ethnic

. cultureis not'a major part of’ thls book, whose -

- format shows ‘minority - groups sullerlng and
- gradually overcoming intolerance and ' poverty
without being active partnclponts in .the society.

. Indians are treated as victims of White Ameri-
cans, who took  their land - and destroyed their

. culture. The book asserts that both groups were
" capable of great bravery and horrible cruelity while

Indians: fought ‘to: keep their land from greedy
- Whites.  Although laws which forced the “Red

‘men’ to give up their tribal life are condemned
. and. laws ‘which’ ‘strengthened ~ tribal - life are
" praised, the book completely neglects to describe

external perspectnve ol Whltes

lmmlgrants, accordlng to the authors. added

‘important elements to the Americari social struc-
ture, and- until the 1880's most ‘Americans wel-

=grants lor‘ job:;: competltlon. labor vuolence.

_government,

inadequately -

Indian culture.. The whole d|scuss|on is lrom the »

..~ comed them. During the 1880's. this “democratic -
' attitude”: of the nation as a'“meiting pot’ was
g "abandoned as : nativ "Amerlcans ‘blamed:.immi:

E radlcallsm and slums Battllng poverty,: prejudlce. o
y ,‘and Iack of. skllls, the lmmlgrants gradually; won
’ 4 nd:isome ol their:; values and tradl-,' ,

Blacks than it does any “minority group.” Notable
individuals. 'in literature, entertainment, sports,
and civil rights are discussed.
Perhaps in a misguided effort to be fair, the book
refers to “Blacks and Whites,” without a rationale

¢ for its system of capitalization. Focus seems to be -

on the migration of rural southern Blacks to
northern cities and their struggIe against poverty -

and discrimination and adjustment to new life .

styles; the great majority had little opportunity for
economic- success and security during the late
19th century but some did achieve progress in
education and business ownership. Despite their_

tion of their African heritage to popular- music,
Blacks suffered from riots, discrimination, and

.. exclusion from most labor unions until the CIO

during the 1930's. By then, the New Deal gave
relief to. the poor and appointed the ' ‘“‘Black
Cabinet. " During and after World ‘War |, the
migration to cities and racial tension continued, -
but advances were made in civil rights, desegrega- - -
tion, job. opportunltles and incomes. Blacks now

appear in TV commercials' and ‘programs. This - :
emerglng success story is lllustrated by the types

.ot Black: leaders. and - organlzatlons mentioned:
Washlngton, ‘DuBois,’ Randolph Bunche King,"
NAACP;  CORE, SCLC are - lncluded Garvey.j
Musllms. and. Panthers are not.: S
- Other minority groups are dlscussed maunly in
connectlon with' their struggles agalnst poverty

and/or prejudlce during and since World War Il." o

Despite ~ mistreatment - by :the -government,

Japanese—Amerlcans, and -despite dlscrlmmatlon., "
- Blacks and Mexlcan-Amerlcans proved: their- loy--
. alty:by: wartime: mllltary service.: ‘Blacks,Mexican-

Amerlcans. and: then PuertoyRucans continued to

migrate' tocities : after" the war,’ facing " difficult

adjustment to the: fast? ‘pace, lmpersonallty and

. slums.i: Al these "are " identified “as 'part/ of the,ﬂ_‘ |
; contemporary problems of poverty and lack of ;"
educatlon Though relerence is‘made’ to ‘efforts’ by -

. Blacks and Indians’ durlng the: 1970’s to revive'and
strengthen thelr cultures, there:is: no relerence to"
‘the:: Chlcano movement:

the locus on soclal problems of mi orltle ) ath r ;

“On: the’ ‘whole,” the L
treatment is: typlcally superllcual -and: |ndlcatwe of -




J. B. Lippincott Company

The Search For ldentity: Modern
American History '

John Edward Wiltz, 1973

remew...‘l

~John’ Edward Wiltz has sought to make The -
.Search For Identity informative, interesting, rele-
vant and_ pertinent to students of varied back- .

" ground ‘and abilities, and to incorporate therein

the methodology and behavioral goals of the “‘new -

social_ studies.” This is a large, albeit desirable,
order. Happlly, Wiltz is very successful in fulilling

some of these goals; whether anyone could do so ‘

m any one book is extremely doubtful..

. The strongest feature of this book is the author's -

gracetul integration of black history with what is
normally labellec’ “mainstream” American history.

The record of Black Americans here -presented is -
‘neither a mere appendage nor the tale of a few
‘leaders. Moreover, the record is: generally consis- . -

‘ tent ‘with' current historical . literature. . 'Black”.
“reconstruction, the oruguns of Jim Crow, and the
posrtion ‘of the Blacks during the Progressrve and

L4

lmmlgrant’

...........

the concept of racisrn;»not the _knowledge of slave
status, which provides the key to. understanding

the continuing racral conflict within our: soclety

The events of the recent civil rlghts revolution
are related, but there is little attempt at analysis —
a problem endemic to most of the post-World War

- Il ‘topics. The author might have evaluated the
relative contrlbutlons of Black economic progress,
‘ organlzatlonal force, anrd ' the lmperatrves of
.domestic and world politics to the movement; he
~_might also have attempted_to 'account for the .
tragmentatlon of 'Black leadershrp Frnally. he : ..
*might have been somewhat more definitive in hrs; PR
E consrderatlon of the ;udrcral role in thls era. ‘ ,
. The . American lndran is  treated sensrtrvely. Sl
: though briefly. Because . The Search emphasizes = " |
modern history, Wiltz provrdes a useful retrospec- EERS

‘New Deal eras are cases in pornt One might wish - tive - on. Indian-White relationships . in the. early

s ‘dream are” perceptlvely spelled ‘out.
j " One regrets that the author  fails to introduce the -

" concepts of assrmllatlon and. cultural plurallsm T
is ; and to’ glve n;'\ore expllclt recognltlon to the'f_'“




individual' and collective conlrnbutlons of these
Amerlcans :
" The author briefly recognlzes Chlcanos and

Puerto ‘Ricans with the inclusion of post-text—-

statements of identity by representatives of these

* cultures, along with Black:and Indian representa-

tives. The statements themseives are valuable for
their directness in illuminating the status, prob-

lem, and aspirations of these Americans, but their

ultimate effectiveness is dependent upon the total
integration of the history of these cultures with the
majority. Puerto Ricans are treated in a one-page
subsection on the Spanlsh-Amerlcan War_ which

" depicts the changing political and economic

status of the island from: 1900-1969. The text
“ leaves the student totally unaware of the existence
of Chicanos, save. for the statement by Fllchard
* Orozco.

in the quantrtatnve sense. ‘women fare a llttle

better .than Chicanos;  qualitatively, they 'fare -

somewhat worse. Except for three individuals and
the wives of the presidents, women had no identity
until the need for sweatshop labor developed in

the Ilate "19th" century.: There is no mention of

women's pamcrpatron in the humanitarian move-

ments_of the pre-Civil War era nor in political -

' movements such as Populism, nor of the scope of
. the early women 's: - rights movement. Frances,

= Folsom Cleveland |s |dent|fled as Cleveland s wufe v

l ev‘ew...z

In some respects The Search For Idenmy
. Modern American Hfslory, by John E. Wiltz, is a

: ; “-, especlally strong readung of Unuted States hlstory

1" designed: for use ‘in" high ‘school  history  courses
wnn thats emphasuze ‘the: tast:100 years ‘of American S

" _surmounted them wi
ne .

‘;.i-development For. that. reason, the’ colonial: period .

hile the ost-Cnvll War events are"-»r

s Brevlty | 'posed many llml'atrons on the treat-’
! ment of. early events, bul Wullz appears to have
: T ;

~illustrate

",conventlonal -narrative : textbook; but it is an

ff‘"through the 1850's is covered in slightly more than

©~ among partucupants and events come clear as do

I
‘l‘

the daughter of his former Iaw partner and the -
first woman to give birth in the White House “her
name is not mentioned. We are’ told, with tidy
logic, that the economic independence gained in
industrial and clerical employment led to a
precipitous rise in the number of divorces. This
ignores the reason why, most of these women .
worked (mainly, family “subsistence), the paltry
.economic leverage thesz' jobs gave them, and that
divorce at this point was essentially an upper and
upper-middle class phenomenon while work out-
side the home was not. There is no mention of the :
ill-fated Equal Rights Amendment of the 1920’s,
the direct predecessor of the pending amendment.
“Women's lib” does find its way into the -
concludmg chapter, but there is no attempt to
the -~ extent of the discrimination,
economic and otherwise, which’ gave rise to the

- movement, nor to relate it to the search fora truly

equal society. .
.-Despite these reservatlons, thls reviewer would ;

. stlll rate The Search For Identity as a sincere and

often successful effort ‘at balancing and integrat- -
ing the history of the United States. Perhaps future
editions will build upon the posutnve foundatuons :
whlch have been laud

Flatrng Good
Flevlewed by Hlstoruan

i

“.the lssues of the period directly and there is'no

panderlng to-- local or ‘regional - biases 'in this . .
_reading. The work. is similarly strong on other .

- difficult issues on which so- many writers of high . :
"'school : textbooks temporize:, _Nativism;: the KKK,
lynchlngs. Japanese detentlon,-v
lhylsm. drug: abuse, . ‘and: the: Peacenlks Overall;-"-;v_
“the qualuty of: theqscholarshlp is:high:and: the, s
wrmng both vugorous and felicutous By skrllful use
of brographrcal sketches and full introductlons of =
|mportant characters, the tensions and conflucts i

“the subsequent |udg Sats of hustorlans about the. "
“meanings of those . events '

“-The) Michigan Legislature’ s hope that hlstory ‘ b
. "texts used in the State will reflect a:fair and ..

v ngth from the fuller

'i‘ treatment and'as they' approach Professor Wlllz s
v ,‘ow, area of speclaluzatlon The “work.on the Clvil

‘ \le, ‘confronts -




for political axpediency in the election of 1876 and
.- the subsequent institutionalization of racism. He:

leaves no doubt about why battles already fought
once in the 19th century must be refought in their
' own lifetimes. The work on indians is ‘equally -
thoughtful and Wiltz is neither apologist ' nor

<> patronizer in-his treatment of Indian-White rela- L

~tionships. This book cuts through the stereotypes
."and one finds it peopled wuth all kinds of men and
women'— some wise, some’ fool|sh some ambiti-
ous, some lazy, some humane, and still others
explortlve - : o

.- .. The  exceptions to the |ntegrated readlng of
mlnorlty history ‘are three statements from con-

temporary ‘spokesmn  for Blacks,  Indians,  and -
Puerto Ricans. The statements would not have fit

" easily into the narrative — indeed, they would have-

‘been a distraction — and they have wisely been
included as appendlces where they form an even’
~sounder basis for a comparative study. Maps are
by and large also presented as an appendix and in
“atlas ;form. The. cartography was done. by the
. Hammond Company and: conforms’ to.my blases
~"about the appropriate use of historical geography
mand cartography in"a text. A third appendix
"contains statistical data which. may be used as still -
. another 'kind . of ‘evidence ‘to test or suppon
hypotheses or be used for: skill’ tra|n|ng in chart
|nterpretatlon and statistical analysis. -
" "The illustrations in this book deserve comrnent
because of the pt selectlon and the h|gh-qual|ty

revlew... 3

:formldable collectlon of . hrstorlcal facts,' and’
- except for; the student who has a deep and abudlng
: i enerally speak|ng the teacher
3 would n d todo' a great deal of motlvatung to get -

, students |nterested in th|s heavy volume.’ Page
: follows .page ¢ of gray prose, and one can lmagune
th iff st

“Llppuncotts The: Search For Idenmy 's'-; a}f.‘ |

visual presentation. Not only are they attractive,
but they also are accompanied by some of the best-
captions | have read. Clearly. the addends to the

" narrative of this text constitute useful furn|sh|ngs. :
-and _there ‘is little padding.

The publisher supplied a teacher’s edition of the
text which merits a word or two of commentary. -

~ The notes open with a thoughtful statement by a-
- practicing historian of what history is and how one

pursues it. There are suggest|ons for using -
geography, biography, and concepts, and useful

" statements about methodology. | would question
. 'the equation that history equals the past (just as | -
.. dissent from' the equation  that biology equals’
;- nature), and the section on concepts is jargonnzed
Hand | believe mlsapprehends what concepts are.
" But the concluding statement which is designed to
' make history meaningful even to students who
" dislike history will be useful to teachers who have .

not recently - rethought ‘the issue.’
_in conclusion, | like the book. ertz has wrrtten -

soundly and suffused. he narrative with power. "
"' The work reminds one how valuable the quality of
" unity can be — unity only a single author can
| provide. - This is' a' sophisticated text ‘and’ not -

everyone will be able to read all of it, but | prefer it

"'to the spate of reading ‘‘gimmicry” which tends to

dull more than |Ilum|nate { recommend thls book s

v ﬂ‘very h|ghly

Ratlng Excellent
Revuewed by. 'Hlstorlan

when the author d|scusses the great perlod of
lmmlgratlon durlng the turn of the century perlod

‘. rather than followung a “lee ‘me your tired, your 5
. poor’’
immigrants’ had a,very difficult time: when " they

ponnt ‘of wew, he makes it- clear that most

came to this’ country And rather than' trylng to .

'help theflmmlgrants(when they arnved on these

and |nstltutlons seemed to be

""Ef‘”determlned to glve these new - arrivals: as much

Spain as’ posslble Hence, thls textbook |ncludes a‘:,_
ling. - headlng,\“The lmmlgrants are'socially. rejected" —"
ly - and,: therefore, ;. the :‘*dreams: of :the: lmmlgrantsl

s farery ¢ from the ‘usual; :

Further in

freed slaves’ d|d hava trouble in many cases with?

.séu;s.hg the“l‘ie'constructlon perloda S
after the Civil War, ‘the author says that the newly

the responslbmtles of. cl'rzenshup because of the
: “high degree of. nllteracy among; them;: But.on: the
‘ ,:"_other hand thu author posnts out,; many"oth




The Black Amerlcan recelves very full treatment
.+ in this book — not only in terms of the past, but in

“regard, to®the present as well. Thus, the reader

sees James Meredith enrolling at “Ole Miss,” and .

the author describes the horror of such episodes.

Further, the reader is.made to see, too, why Blacks -

and other minorities have waged protest struggles.

-'We read about the poverty, the forces of racism,
the lack of equal opportumty at all-levels.

Other minorities do. not fare quite - so' “well.

' Although at'the end of the book we are presented' :
.. with 'a ‘number of excellent essays (A Black -

. American - ‘Speaks, A Puerto - Rican American
- Speaks, An- Indian Speaks,‘

-+ Indians, he notes that almost all of the listings are

‘references to early ‘American  history. The word
"Chlcano ‘does not appear in the mdex at aII —a

\{"\ﬁ fu

)
(‘ u”h& J“; ,/.

: e \S‘_‘:r/’«z{.‘

and - A: Mexican-
-.. American Speaks), Chicanos and Indians do not
" appear in the text itself as much as the Blacks:
When one looks in the index’ of the book.under

curious: omission, especially considering the fact

* that there are many listings in the index under
:*Black Americans.” Women receive short shrlft It
-is obvious the author did not have any’ thougnts‘
~about "women's lib" in mind when he wrote this -

" book.- Two: short- paragraphs-do appear: on_ this
‘subject on page 770, but to a reader concerned .’

about. women's affairs, this clearly wnll not sufflce
This is a massive book ~ obviously not for the

' poor reader. But it surely does represent a distinct - v

departure from' the traditional American htstoryf'

‘textbook, where all -matters of controversy were
‘avorded .where - minorities .'seldom_ appeared, . "
" where ‘America was - essentaally a perfect union” . - 4

with only minor flaws A consrderable accom-
pllshment ' :

. Rating: Good e
Revnewed by Educator s




. ~ Scott Foresman & Company_'
o« s Promise Of America::
e : The Starting Line .
Struggllng For The Dream -

: Breaking And Building
SIdewalks, Gunboats And Ballyhoo

An Unfinished Story

Larry Cuban and. Philip Reden

remew...‘l

The Prom/se ‘of Amenca is” an mstructronal s
. package -for “high - school American history ‘pro- ..

grams developed and published. by Scott, Fores-
man. This program has three major themes: (1)

.. “The history of America is a history of change '(2)
- "The struggle for the American dream has been
a-driving force in American: h|story."‘and (3) “The -
~history -of .America is.-a history. of people : of

_different backgrounds " This ‘material ‘was. de-

veloped for. under-achievers in grades 9-11. The

.. Promise of America program contams five paper-
bound books for:each student, a teachers ‘guide -

talled Teacher Tactlcs, and fwe documentary ful_ms g

proched by the: publlsher ‘
£ The Promise " of America: program is attractlve

weII developed and innovative. it’ focuses mamly‘

‘on peopIe and how' events and. envuronrrant have

provrde eachlearner ‘with an opportunuty to:learn

& about history. by “|dent|fy|ng :with ithe people. ho
made history.! Moreover,: this: program is written **
‘sta bltw
"hrgher than!the: pubI|shers cIa|m ‘Other |mportant
;high ; school Amerucan h|story'i §
program are ‘that:: the materlals are; wrrtten to;.-‘

at an: appropr|ate read|ng Ievel aIthough i

“;promote |nduct|ve Iearn|ng, and heIp the Iearner
-to’ process |nformat|on .as- welt ‘as’ grasp concepts

ivery colorful and profusely |llustrated i
£ beglnmng of each book there are at: Ieast twelve ’
. .pages - declcated to

“heIped to'shape the Amerucan peopIe it hopes to,_, '»'jongnns“o Amerlcans in: 1790 were d|sc ; sed |n an

howung the art = of the,

/;)

1971 ‘

road. This cartoon was well done and thought R

‘proveiing.. S
The Promise of Amenca program stands up weII
in' terms of the crrterla established for textbook

selection by the Stat¢ Board of Education. This

program dealt’ with the multl-ethnlc character of ~

_the -American - experience -in .several ways. |t

focused upon the multn-ethnlc character .of.our:
.nation in"a thematic way. One major and r_ecurrmg
theme was that of the “American Dream’’ and how..

it was’ experlenced and percelved by various .

ethmc groups. in one segment the authors told of :
-the dreams of five |mm|grants to. America and then
compared and. contrasted it with ‘the' deferred
~‘dreams - of * Black' Amerlcans and ‘the dream
espoused by the' Iate Dr.:Martin 'Luther Krng In"
another.. segment ‘of the ‘program,: the nateonal

zAnother |mportant facet of :this; ‘program: seems;




" American - society. :

"The authors have done a more than adequate

. 1ob in developing material that will evoke some
"~ .concern for.the pl|ght of minorities. This innova-
- tive ‘program also did  an excellent - job of
developlng concepts and using these concepts as
" We' liked the treatment of the German soldiers at -

tools for building an.understanding for ‘major

. problems in American society, e.g., the concept of
.. reform.is used to examine labor, poverty,. agrucul-

" ture.and urbanization, and imperialism. -

. * This Scott, Foresman program did much in the
"-way of reflecting ' the multi-racial - character - of

It focused mainly upon the
- Black and White American but provnded adequate . -
. treatment of the Indian and Chinese ‘portions of
~ = ".our; population. After decades of textbook: de-.
-".velopers apologetic and cowardly wrltmg about -

C slavery, itis refreshing to see how slavery is"at last

i . being condemned. These writers did it not by
ii ... preaching and 'moralrznng, about it; they _drd it by
_‘amassing data and_bringing it ‘to’ bear onthe . -
S pract|ce in a segment called “What ‘was slavery '
C+ like?" ‘Then': they "used this - as a veh|cle for.vjf
S |llustrat|ng the scars of slavery L a, ;
<"in the development of this program, the Blackjf
' -'.presence in'America: was carefully interwoven in. .
<. s the whoIe fabnc of American history. There is even. -
774 a comparison’ of sIavery in North America to that in'

‘Latin America.” . i B

of “American soclety. but ‘did - not reflect th

rel|g|ous tole ‘nce |n Amerlca at that time

'what kind of arrangements can be made between
.the publisher anda 'school . d|str|ct for_in-service
.training-and . consultant servuce in “how :to use

: These books d|d reflect the pluralnstlc character"

muIti I'9|IQIOUS nature of our society as well. ‘They
‘noted  the importance of -religion” to - colonnalf{ :
‘Amerlcans but:did .not 'go into.religion per. se in-
-any. great detail.: The authors did write about the[,
Mormons but mostly from the standpolnt of their
trel|g|ous persecutlon and “the .general : Iack of © “’}{materlals We happen to. b9|I€V9 that a teacher ls'

.'the most .potent. .and’; adaptable'

“Reviewed ‘by’Educator

" There were many things that we likedgabout this

‘program. We liked the vignettes, such as “The -

Fastest Runner on Sixty-First Street,” the imagi- -

nary conversation between a Black: father and his -

son about the worth of the Civil Rights_ Movement.

Stallngrad They were treated like fr|ghtened

soldiers rather than defeated robots or supermen.

There was some compass|on there' The treatment

“of Jews in Hitler's Germany and of Hiroshima were
compassionate and thought-provoking. We were: -
pleased to ‘discover that there were simulations

and-games |nvoIved in the program ‘because we

_feel that simulations and games are excellent but"f

neglected Iearnlng strategres

~These are . not the traditional - soc|al stud|es S
"'books, ‘but ' they "are  sorely needed to- fill:an

‘educational chasm I_hope' that these books will
not only be used in the_ cities, but ‘also-inthe -
‘suburbs. Learners in the suburbs need this kind of
_,non-threatenlng exposure because they may never
.come face to face with some of these’ problems o
' ‘_Moreover they will be. voters and will have to vote

‘on issues: reflected in-this hlgh,,school h|story,g,

program: and hopefully they will vote from a basis
of knowledge as to what is best for: the common";

wea' rather than ‘from fear %3-54'77:"‘ RTINS

:This program ‘is not teacher-proof Wa wonder"‘:"

these materials: for optumum utrllty We feel that

“ many. teachers - will “need ‘affective :as ‘well : as"'_,
g cognitlve rnputs in order to maxlrnlze the learnlng‘;‘,

experiences - that - are - posslble by uslng these




e around the central theme of “The Promuse of
""Amerlca” and what that promise has meant to the
_d|fferent people who compose the'. American
: nation: Many of the units iinclude both fiction and .
""““non-fiction from the past and from the.contem- .
- porary scene: The results are a mixed blessing.

.- While: such:postholes as “the: Colonial era, the
~ Constitution, and the New Deal” are deep enough

‘ to provude in-depth treatment, others are quite ‘,
i shallow. providing 'superficial and sketchy treat-

. 'ment. of ‘'such - topics as antebellum_ reform, the

~growth of the city, World War II, and the Cold War.
“ 1t 'would " appear. - that the. reasons . for some
superf|c|al|ty can . be attributed to the laudable '
“effort of the authors to present past and present in ..
_"an analogous fashion, to- draw- those” analog|es

from the realm of student interest and experience,
and to~ keep the narrative; in- manageable form.

“ lems of the past’ and: can . provide interactive

There 'is .no: questron that: many of the . sets-“,-‘
- fictional - and - non-fictional examples from “the

' present are relevant to today's youngsters. That
' some of those examples are: analogous to prob-

:'learnung between' “past and present, as well asg'
L reunforcement for learnnng about the past is'to be
- “~doubted: For example, the questlon of the right to B
: prlvacy of a person on welfare as lllustrated by the\_
-"case of the fictional Mrs. Gomez, :is certainly a
problem which is relevant to today The analogy.
7+ between those pr|vacy rlghts and the Writs ‘of - -
S ,Asslstance questuons, as typlfted by the roles of.
i .James Otrs in. the Amerlcan Revolutlon, seems‘j
. forced. P ' s
o Through the use of flctlon‘ non-f|ct|on p|ctures.j‘iv;
charts, poetry,’ songs -and’ narra ives: the authors
_'demonstrate that' they have made a consclous“"*“
: effort to portray the plurallstrc nature of Amerrcan i

-

‘Plains’

it

- and  pictures of Martin Luther King, Stokely
‘Carmichael, Ralph Abernathy, Jesse Jackson and . -
the Black Panthers. The authors preserlt a-more . . .. ..
“varied picture of Blacks than that. conveyed by .
‘some - earlier -texts.. However,
.“.accounts tended to picture Black slaves, athletes, '
_musicians, and inventors, this text emphasizes the :

‘where' previous

role of early Blacks as slaves and as mistreated

free northerners Present-day Blacks are either .
poor, or:leaders of protest’ movements It: would’, =

seem that there should be space in a textbook for
a . more balanced treatment The. text . is- also

def|c|ent in_its coverage :of abolltlonlsts, both

White and- Black It must also be noted that the

contributions and ‘achievements of Black women . : L
throughout all per|ods of Amerlcan hlstory are all T
* but ignored.:: :

“The. coverage afforded the lnd|an Amerlcan lS.].‘

‘substantlal ‘Maps, pictures, and text are comblned o
to portray them as havung been 'diverse in culture, :

language ‘and occupatlons ~The culture of the :
lndrans is especlally highlighted.. ‘The
extinction of the Indian‘’American’s culture and the .

near extinction of the Indians as a people are. - i
- clearly. and forthrightly presented The clash of.

‘cultures, the broken treaties; and the unsuccessful 7
attempt of the Cherokees to survive rn the East by -~ .
adoptlng. with the’ ald of m|ss|onar|es. the culture 7

of the: White’ settler |s ‘touched upon. The presentf

'Red Power, movement - is . discussed, but in- an
‘Z'lnadequate fash|on, and should be updated and
‘;expanded ;

Although other members of our’ pluraltsttc"

._nation: are’. discussed, - ‘they, do.. not . receive: the
: famount of: space and descr|pt|on glven to Black
::Amerlcans and: Indian Amerrcans They should_ﬁ
rece|ve more attentlon ' '




events of’ the Unuted States The . Plurallstrc
. . multi-racial -and multi-ethnic nature of soclety is
~.recognized .in print. and p|cture The teacher's

guide ‘allows- for “‘unknown” and “opinion” an-

swers. It also reports the language and readnng
level as "seventh to-eighth grade.” ‘The materials

“involve thereader by focusing on people-event
“relationships. Minority opinions held. by either -

majority or minority groups are presented. ' .
... 'Has "this: reviewer, like ' Columbus -or.. Aldrin;
L Armstrong, and Collins, discovered a new world —

S ';_'world of textbooks." : ,
"The P'om/se of Amenca starts wuth the Amerlcan

'.accounts maps. charts,, h|stor|cal

", search for his own-answers.
The- weaknesses .of. ‘the : serres are senou

- called . in_the teachers _guide . "under-achrever

glow-achrevers reIuctant ‘learners; and sloy
Iearners
:down to the ‘student, the books" utilize ‘seventh
‘and e|ghth grade read|ng levels’ and fanrly sophis-

‘to the 1770’s from.the: 1960's to. the 1860’s — is
" both_refreshing and disturbing. It is refreshing |n“-f?
‘ - that it shows the similarities in people’s: conduct -
. o .. whenever they get together to act ‘The causes of

y .[:,re:a’go :ﬁgx:g::::??igs'g 1;8293"?;\:29;.{‘ : h|story. then, ‘are seen  as” people and ‘their
1890, an italian’s in the early 1900's, some ‘modern .
teenagers dreams and Martin’ Luther King’s 1963 .

"~ dream. It carries the dream from The Starting Line *
. "of Book | to its unfinished and: rmperfect present. -
W ,wuthout negIect|ng ‘the. vrsrons of most ethnic -
E r.groups, racial groups. reInguous groups, the poorf. :
and unskilled, or women. It utilizes" ‘eyewitness -
g ‘facts” and
= interpretations and cartoons.to do th|s AII invite'
*~" the learner to - become |nvoIved to questlon to

.-able events.. The: concept of human cho|ce made
: wuth human d|gn|ty is’ cIearIy percervable How- -
ever, the jump_from now to' then; part|cuIarIy in" .
g »Bo\ks 1.and'2; is: d|sturb|ng in that there is. no“i'
:gclear line from-ona period of time or. from one -
event to the next Posslble confuslon over the t|me:v

sparse backgrOund or. skllls

-_,:‘f'allotted to various mrnorutnes If the. authors meted -
“out. words and: pages by populatlon the|r gradesf,

o “',_however in terms of the target students e those: in h|story wouId be no. hrgher than D's. If they tfed

While avordlng the prtfall of “talklng.

ticated language. If the current; estrmates of fifth
‘grade as the average readrng'lev “of the. average:

£y
’-;'.

government in an imaginary Afrlcan nat|on wuth_l :

. invented " tribes. Borka with its Dudas, Lakalis, . - -

. "Kan-Kans and Woodzies smacks alittle of the -~ < .
‘Bunga storles to which: ch||dren were exposed in .o
~ the 1950’s. The primary source, authentic style of = .

the series would be enhanced if the hardships and - . A L

' heartaches of some of the real‘emerging African = "~ "
nations were reported in first pérson; ‘eye-witness -
. accounts with - photographs Surely. there are - .
~ " similarities between the American Revolution-and " .
- some_-of the rebellions of the present!. N
_ the perfect social studies text? Wall, not exactly, - E
" but'she has found some new Iandmarks in the oId :

“The tlme-machlne concept — from the present' s

responses rather.than uncontrolled or uncontroII-‘:'

sequence ‘of: hrstory couId resuIt |f the reader h

‘Another. pOSSIble area of confuslon ‘|s the space

the rnfluence of the mrnorrty on the happenrngs of
today and yesterday. they wou Id still get D's. Since
the' reviewer. is not " familiar: with. the’ riteria fol
ethnrc racral-socral rnclusron sh oJoll)

out that Mexrcan-Amerrcans h‘gv a'total. of ‘si
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'.What are the lmplncct assumptions ot the content both p|ctor|al and verbal'7 "

APPENDIX C

| s CRITERIA USED FOR |

EVALUATING 1972 TEXTBOOK STUDY ON
" EARLY ELEMENTARY-LEVEL
SOCIAL STUDIES TEXTBOOKS

. Does the content ot the textbook — both the pictorial and wrltten content — retlect the pIuraInstlc, :

multc-ethnlc nature ot our soc|ety. both past and present'7

3

‘Are the contnbutnons ot the various ethn|c groups |ncIuded'7
. ls the Iegmmacy of a varcety ot Ilte styles acknowledged'? :

. Does the book tend to ra|se open questcons and present |ssues? ‘

Are present day problems reatlstically presented? ; ‘g e _'? ‘ : v k

= .
&

..Is the roIe ot a varaety ot rellglous groups |n our soc|ety, both past and present, included?
.=‘j’What seems to be the authors approach to patr|ot|sm'7 AR e

B 'To what extent are the standard “myths" presented'7

P

: 'Wnat appears to be the crlteraa tor presentmg heroes'7



